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ABSTRACT
The purpose of this study was to investigate the 
effect of an individualized reading program on achievement 
in Grades Four, Five, and Six. This investigation at­
tempted to determine whether the Science Research Associates 
Reading Laboratory, Elementary Edition, would improve the 
teaching of reading in the upper elementary grades, when 
such a program is used in conjunction with the basal read­
ing program.
Experimental and control classes were established in 
Grades Four, Five and Six in eight public schools of St. 
Tammany Parish, Louisiana, durihg~~the" first semester of the 
1964-65 school session. Thirty-seven teachers participated
in the study. Teachers were selected for experimental or
- . —
control classes through random sampling and were paired ac­
cording to training, experience, sex, grade taught, school 
assignment, and ratings by the principal and members of the 
Parish supervisory staff. One hundred thirty-two pupil 
pairs were established, based on sex, grade, age, grade 
placement on Gates Reading Survey— Form I, and intelligence 
quotient determined by Otis Quick-Scoring Mental Ability 
Test.
The experimental classes used the Ginn and Company 
Basal Reading Program three days each week and the Science 
Research Associates Reading Laboratory two days each week.
In weeks with four school days each program was used twice. 
The control classes were taught by teachers using the Ginn 
and Company Basal Reading Program every school day through­
out the semester. When the basal reading program was used., 
the classes were taught by the class-as-a-whole method. 
Conferences were held with participating teachers prior to 
the commencement of the study to describe the study and 
explain to the teachers what part they would play. Identi­
cal supervisory services were provided for both control and 
experimental teachers.
Grade placement gains were computed in reading rate, 
vocabulary, comprehension and reading average. Form I of 
the Gates Reading Survey, was administered during the second 
week of the semester and Form II during the nineteenth week 
of the school session. Differences in mean gain in final 
test scores of the experimental and control classes were 
analyzed to determine the significance of differences be­
tween mean gains.
Reading progress for the entire group of 132 pupil 
pairs was measured, as well as progress made by pairs at 
each individual grade level. Progress was also interpreted
xi
for the high, average, and low readers for all grades.
The "t-test" was used to determine whether to accept 
or reject the null hypothesis at the .05 level.
Analysis of the data shows that experimental classes 
of the total intermediate grades achieved significantly 
higher gains at the .05 level in total reading average and 
reading rate.
The experimental classes in Grade Four and Grade Five 
showed a significant difference in mean gains in reading 
rate. The experimental classes in Grade Five also showed 
a significant gain in total reading average.
In Group I, the high reading group, the intermediate 
experimental subjects achieved significantly higher gains 
in reading average and reading rate.
In Group II, the average reading group, the inter­
mediate experimental subjects achieved significantly higher 
gains in reading rate.
There were no significant differences between mean 
gains in Group III, the low reading group in the inter­
mediate grades.
According to evidence presented in this study, it 
appears that an individualized reading program may be used 
to improve total reading achievement and reading rate in 
the intermediate grades.
xii
The Science Research Associates Reading Laboratory., 
Elementary Edition, based on evidence presented in this 
study, seems to be most helpful in improving reading rate 
of pupils in Grade Five and the already high group in 
reading achievement. The Elementary Edition of the Science 
Research Associates Reading Laboratory seems to be least 
helpful to the low reading group in reading achievement 
and to pupils in Grade Six.
xiii
CHAPTER I
INTRODUCTION
This study was designed to investigate the effect of 
an individualized approach on the improvement of reading 
in a group of elementary school pupils.
In recent years much interest has been shown by 
educators in the individualized approach to the teaching 
of reading. Much has been written about caring for indi­
vidual differences in reading through the use of an indi­
vidualized reading program. Many leading authorities in 
the field of reading have recognized the problem of caring 
for individual differences and have suggested that the use 
of individualized reading might be a solution to the problem.
Hildreth wrote in 1947:
The newer trend in teaching reading is to prevent 
failures through helping each child progress at his own 
rate, without regard to formal standards or uniform 
grade expectations, even though this rate is extremely 
slow and achievement falls below average expectancy for 
the group. The modern teacher helps each child find 
his own place within the groups instead of using high- 
pressure methods to force all to conform to a single 
standard.1
"^Gertrude Hildreth, Learning the Three R's (Minneap­
olis: Educational Publishers, Inc., 1947), p. 169.
2She stated further: . .
No longer must all the second-graders in a class 
read from the same basal reader or work with identical 
word lists. Reading practice is individualized so that 
the slow learners will not retard the rapid learners, 
and the gifted need not discourage the slow. Children 
within a grade are not held to the same standard, but 
are encouraged to advance as rapidly or permitted to go 
as slowly as their mental growth processes require.2
Since the pupils in a given first grade class cannot 
all progress at a uniform rate in learning to read, in­
struction in beginning reading must be more or less in­
dividualized.-^
Bond and Bond stated:
It is evident that the children cannot be expected
to learn at a standard and uniform rate. Therefore,
the method of instruction must be one that makes indi­
vidual rates of growth possible. The adjustment of 
instruction to individual differences is much more than 
a method. It is an attitude— an attitude in which the 
teacher assumes that each child has the right to progress 
as rapidly as he is capable, that each child can expect 
the school to provide for his rate of learning be it slow 
or fast, and that each child can expect the school to 
study him as an individual and to help him when he is in 
difficulty
2Ibid., p. 170.
3Paul McKee, The Teaching of Reading m  the Elementary 
School (New York: Houghton Mifflin Company, 1948), p. 202.
^Terry L. Bond and Eva Bond, Teaching the Child to 
Read (New York: The Macmillan Company, 1949), p. 85.
There is growing awareness that children have great 
differences in physical and mental endowment and in experi­
ence background, and that individual needs must be consider-
5
ed. Successful teachers of reading do not attempt to hold 
all children to approximately the same level of achievement. 
Reading meets individual needs much better if there is a 
wealth of material available on various levels of diffi­
culty.^
Adjustment of instruction to individual differences 
can be accomplished only with classroom procedures which 
make possible the full use of differences in ability to 
learn.'
Various attempts have been made to provide for indi­
vidual differences in reading. Individualized reading is 
now the subject of much concern in professional literature. 
Parker pointed out:
Where two or more pupils participate in a learning 
situation, significant individual differences exist in 
both learning rate and capacity. If maximum learning 
is to take place, it is necessary to provide a situation 
in which each child may start where he is and move ahead
Nellie T. Lyons, "Relating the Reading Program to Indi­
vidual Differences," Elementary School Journal, 29:389-394, 
March, 1949.
f s  J
Ibid., p. 393.
7
Bond and Bond, loc. ext.
4as fast and as far as his learning rate and capacity 
will let him.®
I. THE PROBLEM
Statement of the problem. The purpose of this study 
was to determine the effect of an individualized reading 
program on reading achievement when such a program is used 
in conjunction with the basal reading program at the inter­
mediate grade level. The specific objectives were:
(1) To compare at the intermediate grade level the 
reading achievement of a group of pupils taught by the use 
of a basal reading program and the achievement of a similar 
group taught with the basal reading program used in con­
junction with an individual reading program,
(2) To compare achievement at the individual grade 
levels,
(3) To compare achievement in the separate aspects 
of reading skills, such as vocabulary development, reading 
comprehension, reading rate, and total reading average,
(4) To compare effectiveness of the two methods for 
children in the high, average, and low ability groups.
Delimitation of the study. This study was limited to 
pupils in Grades Four, Five, and Six in selected schools of
Q  , , .
Don H. Parker, "When Should I Individualize Instruc­
tion?" The Grade Teacher, 79:66-67, 136-137, April, 1962.
St. Tammany Parish, Louisiana. The investigation was con­
ducted during the first semester of the 1964-65 school 
session and involved 1,020 pupils and thirty-seven teachers.
II. DEFINITIONS OF THE TERMS USED
Individualized reading program. An individualized 
reading program, as referred to in this study, is a pro­
gram in which the materials are organized so that each 
student is permitted to progress according to his own abil­
ities and interest. The individualized program utilized 
here is the Science Research Associates Reading Laboratory, 
Elementary Edition. -
Intermediate grade level. Intermediate grade level, 
as used in the study, refers to grades four, five, and six.
Basal reading program. Throughout the study the term 
basal reading program refers to a reading program in which 
the Ginn and Company basal reading textbook is utilized, 
the basic reading textbooks adopted for use in the parish 
school system.
Control classes. In the study control classes refer 
to those classes taught conventionally by use of the Ginn 
and Company Basal Reading Program.
Experimental classes. Experimental classes are those 
classes that use the Ginn and Company Basal Reading pro­
gram in conjunction with the Science Research Associates 
Reading Laboratory materials.
Reading .achievement. Reading achievement is to be 
interpreted as meaning the pupils' grade placement in 
reading as determined by results of standardized achieve­
ment tests.
Reading comprehension. The term reading comprehen­
sion indicates that phase of reading which deals with how 
much the subject understands of what he reads^ as measured 
by The Gates Reading Survey achievement test.
Reading vocabulary. The term reading vocabulary 
indicates that phase of reading which deals with (1) the 
word forms that one recognizes when he sees them in print 
or writing, and (2) the words that one understands when he 
sees them in print or writing.
III. IMPORTANCE OF THE STUDY
Many approaches have been made in the field of reading 
to meet the needs of the individual learner. It seems that 
more attention is being given to individual differences in 
learning abilities and needs today than ever before. But
7the problem of how to adjust instruction to meet the needs 
of each child continues to be a difficult problem and one 
that challenges the teacher.
Numerous studies have been conducted concerning the 
use of grouping in reading and many suggestions made.
Gates said:
By providing an abundance of reading material cover­
ing a wide range of difficulty and subject matter/ by 
teaching small groups how to work together helpfully., 
by encouraging children to help each other, by develop­
ing each child's competence to learn by himself, by se­
curing or developing self-teaching material, by making 
good use of tests and diagnostic material, by encourag­
ing individual, small group, and class projects which 
pupils can carry forward with a minimum of teacher 
guidance, by these and other means, it is possible to 
meet the reading needs of a typical class reasonably 
well.
There is no escaping the fact, however, that it is 
necessary for the teacher to have the insight and time 
to become aware of each pupil's abilities, difficulties, 
and needs, and to provide individual halp.
Though there have been many studies related to grouping 
and many suggestions for improving reading, the problem 
seems still to be unsolved. Though many teachers do group 
for instruction in reading, there are still differences 
within the group. A more or less recent suggestion for 
providing for individual differences is the "individualized
9Arthur I. Gates, Teaching Reading, (Vol. I of What 
Research Says To The Teacher, Department of Classroom 
Teachers and American Educational Research Association of 
the National Education Association; Washington: National
Education Association, 1953), p. 11.
8reading" approach. This suggests that reading can be im­
proved by employing a program that allows each student to 
read materials at his own ability level and to progress 
through the program at his own rate of speed.
As early as 1929 Yoakam said:
The earliest tests of reading immediately brought 
to light the fact that there are enormous differences 
in reading among children.
As a result of the appreciation of these individual 
differences it has been found that much diagnostic and 
remedial work is necessary when children are taught in 
classes if they are to progress satisfactorily. This 
has led to experimental work in diagnosing weaknesses 
and in using remedial instruction.10
Even though earlier writers recognized that individual 
differences do exist among children, this individualized 
approach to reading has not been used extensively in the 
teaching of reading. Only within recent years has the pro­
gram received much attention. Numerous studies dealing 
with different individualized programs have been conducted 
within the past few years, but results of the studies have 
often differed and have been generally inconclusive. Fur­
ther research has been encouraged by writers in the field 
of reading. Veatch stated:
While teachers using an individualized approach are 
increasingly reporting highly significant gains in 
achievement along with startling changes in attitude
"^Gerald Alan Yoakam, Reading and Study (New York: 
The MacMillan Company, 1929), pp. 71-72.
9toward the instructional program, it is undeniable 
that well-grounded research is needed. It is not 
unrealistic to expect a burst of such research within 
the next few years.H
Results of recent studies concerned with the individ­
ualized approach to reading have differed. Safford 
pointed out:
It must be admitted that the conclusions of this 
study are in contradiction to conclusions based upon 
the results of several other studies in the field. 
However, all of the other studies, whose results imply 
the superiority of self-selective reading methods over 
the older group methods of instruction were so design­
ed that both the children and the teachers of the 
classes involved were keenly aware of the nature and 
implications of what they were doing.
It might now be profitable to carry on further 
studies of a similar d e s i g n . 12
Sartain reported on numerous studies of individualized 
reading. The results of the findings varied considerably. 
Therefore, he said:
Confronted with these inconsistent views and find­
ings, the teacher should weigh carefully the evidence 
already in and be alert to note new evidence, especially 
of an experimental and unbiased nature.1^
■^Jeannette Veatch, "Children's Interest and Individu­
alized Reading," The Reading Teacher, 10:160-165, February, 
1957.
12 . . .Alton L. Safford, "Evaluation of an Individualized
Reading Program," The Reading Teacher, 13:266-270, April,
1960.
Harry W. Sartain, "A Bibliography on Individualized 
Reading," The Reading Teacher, 13:262-265, 270, April,
1960.
10
Many leading reading authorities representing diver­
gent views in reading instruction met in New York in 1961., 
and as a result of this conference, a report was issued 
that was related to reading instruction. In the foreword 
of this report, Conant stated:
Current programs of reading instruction have made 
substantial achievements, but our analysis of the find­
ings of research suggests that the door is open to 
even greater achievements if education will act upon 
the findings. It appears that some substantial im­
provements in teaching methods are in order, in par­
ticular better programming of the materials of 
elementary reading instruction. Educational authori­
ties must come to appreciate the need for adopting 
such materials and teachers need to be trained in how 
to use them to best effect.
At the same time, research findings are not as yet 
sufficiently clear as to what the critical factors in 
the programming of reading instruction are. There is 
need for large, broad-range studies to determine these 
factors conclusively and to point the way to fully 
rationalized methods and materials in teaching.14
After reviewing significant research in individualized 
reading, Lofthouse concluded:
For the time being at least, we should recognize the 
fact that individualized reading instruction, as well 
as other sweeping educational departures from the norm, 
need to be tested in laboratory situations, under care­
fully controlled conditions.I5
_______ , Learning to Read, A Report of a Conference
of Reading Experts (Princeton, New Jersey: Educational
Testing Service, 1961), pp. ii and iii.
•^Yvonne M. Lofthouse, "Individualized Reading: Sig­
nificant Research," The Reading Teacher, 16:35-37, September, 
1962.
11
In his conclusions regarding the individualized read­
ing program, Harris stated:
"Many questions about the practicality of such a 
procedure are in need of careful study. Individualized 
reading is still a very new development in education.
We are just beginning to learn some of the answers con­
cerning it."
Concerning needed research in the field of individu­
alized reading, Veatch recently said:
The investigations of this approach to reading are 
at the present time far more plentiful than those as­
sessing the value of traditional programs based upon 
selection of planned sequential materials. As always, 
more vigorously designed research is needed.17
Much of the research in individualized programs that 
has been completed is questionable. Gage says that it has 
been largely of the testimonial type and that although the 
sincerity and industry of individuals initiating individu­
alized approaches is not in question, the situations con-
18tain too many variables for evaluation of results.
This study is important because it is an effort to 
determine whether such a program will be of benefit when
l^Albert J. Harris (ed.), "What is Individualized 
Reading?" Readings on Research in Reading (New York: David
McKay Company, Inc., 1963), p. 174.
1^Jeanette Veatch, "Meeting Individual Differences in 
Reading," Individualizing Education (Washington, D.C.: As­
sociation for Childhood Education International, 1964), p.
3 5 * fft°N. L. Gage (ed.), Handbook of Research on Teaching, 
American Educational Research Association (Chicago: Rand
McNally and Company, 1963), p. 914.
12
used in conjunction with the established basal reading pro­
gram already in use in the intermediate grades of a given 
school system. It is hoped that the present study will be 
definitive enough to provide needed information for teach­
ers who desire to better meet the needs of children.
IV. SOURCES OF INFORMATION
The data for this study were secured from the follow­
ing sources:
1. Personnel records of participating teachers on 
file in the office of the St. Tammany Parish 
School Board.
2. Pupil's estimated intelligence quotient as derived 
from Otis Quick Scoring Mental Ability Test— Form 
Beta A.
3. Pupil's reading achievement grade level as de­
termined by Gates Reading Survey Test— Forms I and
II.
4. Records maintained by the investigator.
5. Materials in the Ginn and Company Basal Reading 
Program.
6. Materials in the Science Research Associates Read­
ing Laboratory.
7. Unpublished theses and dissertations.
13
8. Books and materials in various libraries.
9. Pamphlets related to reading.
V. ORGANIZATION OF THE REMAINDER OF THE STUDY
A discussion of research in individualized reading 
instruction is presented in Chapter II. The procedure for 
this study is described in Chapter III. Statistical analy­
ses and interpretation of results are presented in Chapter
IV. Chapter V consists of a presentation of the summary 
and conclusions.
CHAPTER XI
REVIEW OF RELATED LITERATURE
An examination of the literature in individualized 
reading indicates that even though provisions have been 
made for individualized instruction in reading, it is only 
in recent years that the approach has received any con­
siderable attention. Reviews of the literature cite numer­
ous studies in individualized reading. The annual February 
issue of the Journal of Educational Research contains an 
annotated bibliography of such research. The Review of 
Educational Research describes numerous investigations in 
the field. Gage included much research on reading in the 
Handbook of Research on Teaching.  ^ Summers included indi­
vidualized reading studies on doctoral dissertation research
2reported in the Journal of Developmenta1 Reading.
N. L. Gage (ed.}; Handbook of Research on Teaching, 
American Educational Research Association (Chicago: Rand
McNally and Company, 1963), p. 914.
2Edward G. Stammers, "Doctoral Dissertation Research m  
Elementary and Secondary Reading": 1958, 195 9, and 1960, 
Journal of Developmental Reading, 5:232-244, Summer, 1962.
3
Summaries of reading investigations by Grayj Robin­
son^ and Harris^ in the Journal of Educational Research 
included reports of certain individualized studies. Sar-
r *7 Q
tain* Robinson, and Lofthouse, in The Reading Teacher,
reported on numerous studies concerned with individualized
9
instruction. Cutts included such studies in his review
William S. Gray, "Summary of Reading Investigations 
July 1, 1957 to June 30, 1958," The Journal of Educational 
Research, 42:203-221, February, 1959 and "Summary of Inves­
tigations Relating to Reading July 1, 1958 to June 30, 1959, 
The Journal of Educational Research, 53:203-222, February,
1960.
4
Helen M. Robinson, "Summary of Investigations Relating 
to Reading July 1, 1959 to June 30, 1960," The Journal of 
Educational Research, 54:203-220, February, 1961.
5Theodore L. Harris, "Summary of Investigations Re­
lating to Reading July 1, 1960 to June 30, 1961," The Jour­
nal of Educational Research, 55:197-220, February, 1962.
^Harry W. Sartain, "A Bibliography on Individualized 
Reading," The Reading Teacher, 13:262-265, 270, April, 1960.
^Helen M. Robinson, "Summary of Investigations Related 
to Reading, " The Reading Teacher, 17:362-396, February, 1964
Q
Yvonne M. Lofthouse, "Individualized Reading: Signifi
cant Research," The Reading Teacher, 16:35-37, September, 
1962.
9
Warren G. Cutts, Research in Reading for the Middle 
Grades (Washington, D.C.: Department of Health, Education,
and Welfare, The United States Government Printing Office, 
1963), p. 59.
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of reading research in the middle grades. Duker'1'0 and 
Graff‘S  reported on Masters' theses in the field.
In the studies reported results have varied and find­
ings of investigators have differed.
Numerous writers have pointed out certain advantages 
in the individualized reading program. Veatch concluded:
1. Children's attitudes toward reading improve 
markedly when they choose their own instructional 
materials.
2. Children's total quantity of reading increases 
dramatically.
3. Children prize highly the individual conference 
with their teacher.
4. Disciplinary action on the part of the teacher 
becomes markedly less necessary.
5. General reading achievement on standardized tests 
is on a level with and is usually higher than 
achievement accruing from a traditional program.
Parker says that by individualizing instruction in the 
basic skills, two important results are accomplished:
1. Pupils learn better and faster than they do in 
grouped instruction.
^ S a m  Duker, "Masters Studies of Individualized Read­
ing, " Elementary English, 40:280-282, March, 196-3.
■^Patrick Graff, "Comparison of Individualized and 
Ability Grouping Approaches to Teaching Reading: A Supple­
ment, " Elementary English, 41:238-241, March, 1964.
■^Jeanette -Veatch, "Meeting Individual Differences in 
Reading," Individualized Education (Washington, D.C.: Asso­
ciation for Childhood Educational International, 1964), 
p. 35.
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2. The teacher's time is saved for the most impor­
tant work of being a learning consultant and/or a 
curriculum planner for each pupil . ^
Lazar, in her 1956-57 investigation of individualized 
reading in action., attempted to gather information about 
school personnel's understanding of the approach to prob­
lems in individualized reading and reactions to such a 
program. Seventy classes were visited; forty-six were 
studied intensively. Among the findings were:
1. The concept of Individualized Reading was well 
understood— the teachers and supervisors recog­
nized the three basic principles— seeking* self­
selection* pacing.
2. The values of the approach were well recognized 
and appreciated.
3. Teachers showed great initiative* resourcefulness* 
flexibility* and insight in working out immediate 
and/or long range procedures.
4. Teachers were developing the skills with greater 
insight and zeal than ever before.
5. Various methods of evaluation were used— both 
formal and informal.
6. Teachers and children found the materiaJLs were 
more appropriate* interesting* and stimulating; 
the children were enjoying the act of reading.
7. Interest in the approach among children* teachers* 
supervisors* and parents was much greater than in 
previous programs.
8. Children were showing definite growth in reading 
in vocabulary development* in certain creative 
writing* in oral expression* and in critical think­
ing . 14
l^Don H. Parker* "When Should I Individualize Instruc­
tion?” The Grade Teacher, 79:66-67* 136-137* April* 1962.
^ M a y  Lazar* "Individualized Reading: A Dynamic Ap­
proach* " The Reading Teacher* 11:75-83* December* 1957.
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Gage suggests that "the possible advantages are those
of paying individual attention to learners, producing high
motivation, removing the stigma of being in the low group,
15and improving individual learning rate.."
Austin and Morrison conclude that "Ideally, the indi­
vidualized approach makes possible maximum flexibility in
adjusting reading instruction to individual abilities, in-
1terests, and needs."
Bonney and Hanigan believe that the individualized 
teaching of reading, with emphasis upon the children's in­
dividual interests and levels of development, is designed 
to meet individual needs. It is a development program with 
specific aims and procedures.
Gage is of the opinion that "possible disadvantages 
are those of basing reading upon present interests having 
no goal for the reading but pupil interest, and making de­
mands for careful time scheduling, intimate knowledge of 
each child, and vast information concerning books; these
15Gage, oj3. cit. , p. 912.
1^Mary C. Austin and Coleman Morrison, The First R, 
The Harvard Report on Reading in Elementary Schools (New 
York: The Macmillan Company, 1963), p. 87.
•^Jill Bonney and Levin B. Hanigan, "Individualized 
Teaching of Reading," The National Elementary Principal, 
35:76-82, September, 1955.
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demands may be greater than the average teacher can meet."
Discussing problems that a teacher might encounter in 
planning an individualized reading program* Graff listed 
the following objections to such a program:
1. Individualized reading procedures are too disor­
ganized* irregular* and time consuming for the 
average teacher.
2. Individual reading is too unsystematic to allow 
for sequential learning.
3. Individualized reading does not develop children's 
reading tastes and interests.
4. Parents do not want their children to use individ­
ualized reading.
5. Reading achievement is low. Reading skills are 
neglected and faulty word recognition habits and 
weak study skills result.
6. There is no possibility for group learning with 
individualized reading.
7. Most teachers do not have the personality or the 
knowledge of books* children* and reading proce­
dures to use individualized reading.
8. Most authorities are opposed to individualized 
reading; therefore* it must be wrong.
9. “Flexible grouping" will adequately take care of 
individual differences.
10. There is not enough control or repetition of vocabu­
lary. The reading level of tradebooks (non­
textbooks) is unknown. There is no provision for 
reading readiness.
11. Discipline problems develop with individualized 
reading. Most children do not have the self- 
direction or control to work this approach. They 
are inattentive and develop slovenly work habits.
12. Most classes are too large for individualized read­
ing to be used effectively.
13. There are not enough books in most schools to make 
individualized reading work.
14. Individualized reading will not work with slow 
learners.
^®Gage* loc. cit.
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15. Individualized reading will not work in the pri­
mary grades, especially the first g r a d e . 19
Gray, in discussing the use of group and individual­
ized approaches to reading, concluded:
The foregoing discussion emphasizes the fact that 
many types of reading materials and activities are es­
sential in developing self-reliant, independent readers 
with well-balanced, diversified interests. This goal 
cannot be achieved through the advocacy and use of any 
one type of instruction, either group or individual.
The types of materials and procedures used daily and 
throughout the school life of the child should be se­
lected in the light of the varied needs to be served.2®
Witty stated that "it seems that a defensible program
in reading will combine the best features of both individu-
21alized and group instruction in reading."
Austin and Morrison in their survey of four hundred 
and seven school administrators, reported:
Opinions of administrative personnel relative to 
the adoption of an individualized reading plan varied 
widely. Approximately two-thirds of those queried did 
not favor its adoption, and those that did favor it 
added additional clauses. Visits to school systems 
which had wholly or partially adopted this approach im­
pressed the staff favorably with selected components 
of the program, but not sufficiently so that they could
^Patrick Graff, "Helping Teachers Begin Individual­
ized Reading," The National Elementary Principal, 43:47-50, 
February, 1964. 
o O
William S. Gray, "Role of Groups and Individualized 
Teaching in a Sound Reading Program," The Reading Teacher, 
11:99-104, December, 1957.
n  *i
xPaul Witty, Ann Coomer, and Robert Sizemore, "Indi­
vidualized Reading— A Summary and Evaluation," Elementary 
English, 36:401-412, 450, October, 1959.
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22recommend its adoption by all classroom teachers.
Graff stated there are several sets of self-testing, 
graded materials that can be utilized in the individualized 
reading program. Relative to the Science Research Asso­
ciates Reading Laboratory, the program used in this study, 
he says:
The newest and most elaborate as well as the most 
expensive of these is the SRA Reading Laboratory: 
Elementary Edition. This is a box of 150 short stories 
and factual articles and 150 rate building exercises 
printed on cards and written at ten different grade 
levels from grade two through grade nine. The child 
first reads a story or article and then self-tests him­
self, keeping a record of his degree of comprehension. 
When he is able to read one level of difficulty with 
the prescribed percentage of comprehension and speed, 
he moves on to the next more difficult level. The SRA 
Reading Laboratory fits into the individualized reading 
program well because the teacher does no bookkeeping 
and keeps no score on the reading done by the child.
It does not interfere with the time available for the 
individual conferences that the teacher holds with each 
child. During the conference the teacher would want to 
discuss with the child his record graph of reading 
scores and give suggestions for future work. The mate­
rials as set up can be used to both test reading skills 
as well as develop r e a d i n g . 23
As previously stated, results of experimental studies 
in individualized reading have varied. While some studies 
show no difference in results when different approaches are 
used, others reveal results superior in one particular or
22Austin and Morrison, ojd. cit., p. 88.
23Patrick Graff, "Materials for Individualized Read­
ing, " Elementary English, 36:1-7, January, 1961.
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certain phase. Numerous studies reported that individual­
ized reading programs are superior in all phases of read­
ing, whereas, certain other studies cited reported the 
traditional program is superior in all phases of reading.
Noall compared a self-directed individualized approach 
with a uniform class instruction approach. She used fifty 
seventh to thirteenth grade students from thirty-two schools. 
Two groups were closely paired. One of the groups used 
specific reading materials, while the other group was not 
allowed to use some of these materials. The results showed 
that both groups made significant grains in reading achieve­
ment. However, the gains for the two groups were not sig-
24nificantly different.
Wilson and Harrison conducted a study at Florida State 
University in 1960-61 with a group of boys and girls in the 
sixth year program. The teacher of the control group re­
lied upon the teacher's manual and basal reader, while the 
experimental group was taught by an individual approach.
They reported, "there appears to be no significant differ­
ence as to the instructional approach used, individualized 
or conventional grouping, relative to the amount of gain 
made by a class in the development of vocabulary and reading
24Mabel S. Noall, "Automatic Teaching of Reading Skills 
in High School," Journal of Education, 143:1-73, February, 
1961.
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25comprehension during one school year."
Analyzing scores made on the California Test Battery 
by 183 pupils in grades III to VI, Safford found that the 
majority of the pupils made less than average gains in 
reading during the year. He found also no significant 
differences between the gains of the superior and the 
average students. He reported further that improvement of 
vocabulary and comprehension was about normal for the in­
dividualized reading pupils according to national norms of 
the test.^
In a study with three second and three third grades, 
Carlisle compared the results of reading achievement of 
eighty-three children in an individualized reading group 
and sixty-six in a conventional reading program. She re­
ported no significant difference in achievement when the 
top third, middle third, and lower thirds were compared.
Nor was there a significant difference in rate of growth
between the entire control group and the experimental 
27group. '
2 RRichard C. Wilson and Robert Harrison, "Skill Growth 
With Individualized Reading," Elementary English, 40:433-435, 
April, 1953.
2 f tAlton L. Safford, "Evaluation of an Individualized 
Reading Program," The Reading Teacher, 13:266-270, April, 
1960.
2 7 . . .'Doretha June Carlisle, "A Study of Individualized
Reading and Basic Reading Methods of Instruction, " (unpub­
lished Master's thesis, Brigham Young University, Provo,
Utah, 1960).
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Wilson and Thomas conducted a study in which a group
of first graders was taught by the individual approach and
two control groups were taught with a basal reading program.
Children were assigned to each group according to readiness
test scores, sex, and previous school experiences. At the
end of the school year, the median score was the same for
the experimental group and one of the control groups and
28two months above that of the other.
Karlin reported an experiment in which two groups of 
children were matched by using reading ability, I.Q., and 
socio-economic status. One group followed a basal-reader 
approach, while the other engaged in individualized read­
ing. The data showed no significant difference between the 
groups in reading gains. The teachers did report that the 
individualized group showed greater interest in reading and
read more books than the children in the basal-reader pro- 
29gram.
Jones and Van Why studied the effect of the Science 
Research Associates Reading Laboratory on vocabulary and 
reading comprehension in the fourth grade. One hundred
^®Helen Heacock Wilson and Glenn G. Thomas, "Individu­
alized Reading in First Grade," Educational Leadership, 
16:319-322, February, 1959.
29Robert Karlin, "Some Reactions to Individualized 
Reading," The Reading Teacher, 11:95-98, December, 1957.
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four pupils, in two control classes and two experimental 
classes participated. They reported:
1. No significant differences between experimental 
and control groups on post-experimental measures 
of vocabulary or reading comprehension . . .
2. Both control and experimental pupils made signifi­
cant pre-test to post-test changes.
3. Training with the SRA Reading Laboratory resulted 
in significant within-groups differences in the 
pre-to-post change scores of pupils at different 
achievement levels. High achievers made the 
greatest gains in vocabulary followed by low and 
middle achievers, respectively. Low achievers 
made the greatest gains in reading comprehension 
followed by the middle and high achievers, in that 
order. There were no significant differences in 
the pre-test to post-test performance of control 
group pupils of various achievement levels.
4. Experimental pupils of the three achievement 
levels made no greater post-training vocabulary 
and reading comprehension gains than did their 
matched controls.
Rothock used heterogeneous, homogeneous, and individu­
alized grouping in studying the reading progress of pupils 
in grades four and five. At the end of one year, the 
homogeneous group made the greatest progress, but the writer 
concluded that with good instruction, satisfactory progress 
can be made with any of the three methods. Children in the 
homogeneous group made a significant gain in three out of 
four divisions at the one per cent level of confidence. 
Individualized instruction or some type of homogeneous
^ R e g i n a l d  l . Jones and Earl L. Van Why, "The SRA Read­
ing Laboratory and Fourth Grade Pupils," Journal of Develop­
mental Reading, 5:36-46, Autumn, 1961.
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grouping was found to be superior with the fourth quar- 
tile.31
Steiner investigated the effect of an individualized 
reading program on twenty-six third grade children.
Varied activities and opportunities for individual confer­
ences were provided. The teacher and the class selected 
those needed activities in which they were most interested. 
Many children showed progress in silent reading habits and 
in fluency. Steiner further concluded that an individual­
ized reading program should not be used by every beginning 
32teacher.
Stine compared four hundred eighty-seven students in 
the seventh and eighth grades* using the individualized 
method with one group and a basal textbook with another.
The group in the basal program followed the teacher's 
manual, used the textbook and workbook* and read library 
books for enrichment. Those in the individualized program 
spent part of the time devoted to silent reading in shared 
or group experiences and part of the time in silent read­
ing of self-selected materials. There was no significant
3^Dayton G. Rothock* "Hetereogeneous, Homogeneous* or
Individualized Approach to Reading*" Elementary English,
38:233-235* April* 1961.
■^Barbara A. Steiner* "A Program of Individualized
Reading in a Third Grade Classroom" (unpublished Master's
thesis* University of Kansas* Lawrence* Kansas* May* 1959).
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difference in gains made by the two groups. There was a
significant difference favoring the individualized group
33m  the breadth of reading interests of pupils.
Citing Acinapuro's experiment with several fourth, 
fifth, and sixth grade classes, Lofthouse reported that 
individualized instruction yielded significantly better 
results in silent reading comprehension, total reading 
achievement, oral reading achievement, and in increasing 
the number of books read. There were no significant dif­
ferences in vocabulary growth and development, or in a
34more positive attitude toward reading.
Sartain reported that five classes were randomly 
chosen to participate in an individualized self-selection 
program, and five classes were selected to use a reading 
program and supplementary books. They were taught in three 
or four ability groups. The first teaching period began on 
September 19 and continued until December 1. On December 3, 
the students that had been working in ability groups started 
using the individualized method, and those using the individ­
ualized method were taught with basal readers in ability
3^Ray Mervin Stine, "An Investigation of Individual­
ized Reading and Basal Reading in a Junior High School" 
(unpublished Doctoral dissertation, Pennsylvania State 
University, June, 1962).
■^Lofthouse, oj3. cit. , p. 36.
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groups. On all tests except Advanced Word Recognition,
both groups made significantly greater gains during the
first three months, regardless of method used. Capable
students in both groups made approximately the same gains
in reading. The slower pupils made significantly greater
35gains in vocabulary when using the basic program.
In a study involving a group of third grade children, 
Kaar compared classes taught through an individualized 
reading program with classes taught by a group procedure. 
Test results showed the children taught by the group pro­
cedure made slightly greater gains in vocabulary and com-
36prehension than those in the individualized reading group.
Bohnhorst and Sellers, in a two-year study with a 
group of primary children, used the basal textbook program 
for a part of the time and an individualized reading pro­
gram during the other period. Gains were slightly higher 
during group instruction. All groups gained more during 
the first period, regardless of program used. The authors 
found no statistical significance among the differences.
They reported that the ablest readers seem to benefit more
■^Harry W. Sartain, "The Roseville Experiment With 
Individualized Reading," The Reading Teacher, 13:277-281, 
April, 1960.
36Harold Kaar, "An Experiment With An Individualized 
Method of Teaching Reading," The Reading Teacher. 7:174-177, 
February, 1954.
. . . 37from an individualized program.
Cutts reported a two-semester study with eighteen 
teachers in grades four, five, and six. Three groups used 
respectively the basal reader, individualized reading, and 
a combination of the two. There were no statistical dif­
ferences between gains made by the three groups on speed, 
accuracy, and comprehension. Individualized reading ap­
proach seemed to be inferior in developing study skills, 
whereas, individualized and basal-reader approaches were 
superior in vocabulary development. Teachers and pupils
seemed to favor the two experimental approaches over the
38basal-reader approach.
Robinson reported a study which involved grade six 
pupils for a one year period, with three kinds of organi-* 
zation for instruction; namely, the Joplin plan, ability- 
grouping, and individualized instruction. The cross-class 
or Joplin plan groups made significantly greater gains in 
reading than the ability-grouped pupils. The children in 
the individualized and ability groups read significantly
Ben A. Bohnhorst and Sophia N. Sellars, "Individ­
ualized Reading Instruction vs. Basal Textbook Instruction 
Some Tentative Explorations,” Elementary English, 36:185- 
190, 202, March, 1959.
38Cutts, loc. cit.
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39more books than the cross-class group.
Neal directed a three month study in which the Science 
Research Associates Reading Laboratory was used by thirty- 
six classes, consisting of 971 students. The average im­
provement for the pupils during the three month period was 
13.4 grade months. It was pointed out that students who 
are retarded in reading ability derived most benefit from
the laboratory. Significant improvement in the average and
40advanced student was also noted.
A study was reported in which one hundred seventy 
pupils used the Science Research Associates Reading Labora­
tories III and IVa. Tests were administered in September, 
January, and May. There was no other specific reading help 
between the September test and the January test. The 
Science Research Associates Reading Laboratories were used 
in conjunction with the normal class work between the Janu­
ary test and the May test. The median score on the Septem­
ber test was fifty-one per cent while the median score on 
the January test was fifty per cent, a decrease of one per 
cent. The median score on the May test was seventy-two
^^Robinson, pp. cit., p. 357.
^Wallace Neal, "Reading Improvement Among High School 
Students Using the SRA Reading Materials" (Superintendent 
Special Services, Education Department, Government of 
Western Australia, October, 1959). (Mimeographed.)
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per cent, a gain of twenty-two per cent during the period 
in which the Reading Laboratories were used. The Critical 
Ratio Test indicated a degree of significance between Test
II and Test III to the first percentile. The type of test
. . 41was not identified.
Bullock and Von Brock conducted a study involving 
forty-six fifth grade pupils taught with Science Research 
Associates materials for thirty sessions of fifty minutes 
each. The Science Research Associates Reading Laboratory 
was the only formalized reading program used. Improvement 
in rate of reading was significant at the four per cent 
level, reading comprehension was significantly different 
at the one per cent level in directed reading, paragraph 
comprehension was significantly different at the five per 
cent level, and there was no significant difference at the 
five per cent level in word meaning. Subjects in the upper 
quartile of intelligence (I.Q. of 126 and above) showed a 
median difference of one year two months in reading achieve­
ment, while the subjects in the lower quartile of intelli­
gence (I.Q. of 111 and below) showed a mean difference of
42two months m  readxng achievement.
^Myrtice Locke, "Reading Improvement With the SRA 
Labs, 1960" Keokuk, Iowa, 1960, 3 pp. (Mimeographed.)
AO
William Bullock, Jr. and Robert C. Von Brock, "An Ex­
perimental Project in the Teaching of Reading With the SRA 
Reading Laboratory" (Glen Ellyn School District No. 41, Glen 
Ellyn, Illinois, 1960), 33 pp. (Mimeographed.)
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Courtney worked with a group of eighty-four pupils. 
Seventy-nine members of the group were in the eighth grade 
and the remaining five were high school students. They 
were taught ninety minutes per day for a five-week period, 
the initial fifty minutes devoted to use of Science Re­
search Associates Reading Laboratory and the remaining 
time to small-group instruction. The average improvement 
per student was 1.34 years. Sixty pupils improved an
43average of 1.44 years, fifteen pupils failed to improve.
Parker compared a multi-level program with a one-level 
program using reading materials ranging in difficulty level 
from grade three through grade twelve. The one-level group 
was confined to a single program during their period of in­
struction. A control group was also set up and given no 
special instruction in reading and study skills beyond the 
conventional class work. The gain in reading achievement 
of those using multi-level materials was greater than the 
gains for those using the one-level materials. The gain 
for the multi-level group was also significantly greater 
than the gain for the control group. The difference be­
tween gains of multi-level classes and one-level classes
^Brother Leonard Courtney, F.S.C., "Some Thoughts 
About the SRA Reading Laboratory" (St. Mary's College, 
Winona, Minnesota, issued by the Minnesota Reading Asso­
ciation) . (Mimeographed.)
was significant at the .01 level of confidence. The dif­
ference between gains of the multi-level classes and the 
control classes was also significant at the .01 level of 
confidence. The better readers in the multi-level group 
gained approximately one year in reading, while the poorer
readers gained one and one-half years in reading achieve- 
44ment.
Parkin reported on a group of fourth graders who had 
completed a year's program under a highly individualized 
method which included various basal texts, supplementary 
readers, and library books. Among the gains observed were:
1. Freedom of choice and the joy that accompanies it.
2. Release from the tethering gait of the group.
3. Release from the stigma of the group level.
4. A relaxed attitude on part of the students.
5. The pleasure of making reading a live, dynamic
activity.
6. More time for reading for the purposes that read­
ing can serve.
7. A change of emphasis from competition with the 
group to competition with one's self.45
Gates reported a case study of reading disability with
a ninth grade pupil whose reading rate was 160 words per
minute and was slow and labored. After three and a half
^Donald Henry Parker, "Improving Reading and Study 
Skills in Secondary Schools Through Greater Individuali­
zation of Instruction by the Use of Multi-Level Materials" 
(unpublished Doctoral dissertation, Columbia University, 
New York City, New York, May, 1957).
„ 45phyiiis parkin, "An Individual Program of Reading," 
Educational Leadership, 14:38, October, 1956.
months of training with the Gates-Peardon Reading Exercises.,
the pupil got a score of 7.4 on the Speed Test of the Gates
Reading Survey, an average score of 7.6; and she could read
typical adult fiction with good understanding at 300 words 
46per minute.
With an experimental group of seventy-one fifth graders 
Gresham used an individualized program which included daily 
planning, self-selection of books, conferences, record 
keeping, and sharing. The basal textbook and accompanying 
workbook were used with the control groups. Gresham con­
cluded that the individualized approach was more efficient
and economical and afforded more gains in pupil achievement,
47attitudes, and interest.
In an individualized reading program for a fourth grade 
class, Garment used library books, reading, spelling and 
language workbooks from second to sixth grade level. She 
reported an average gain of 1.44 years for the individual­
ized group and 1.14 years for the conventional group. The 
individualized group gained 1.96 years in reading vocabulary
A C
Arthur I. Gates, The Improvement of Reading (New York 
The Macmillan Company, 1947), pp. 545-548.
^Laverne P. Gresham, "An Experimental Study of the Ef­
ficacy of Individualized Teaching of Reading in Comparison 
to the Basal-Textbook Method" (unpublished Master's thesis, 
Northwestern State College, Natchitoches, Louisiana, Summer, 
1960), 161 pp.
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and the conventional group 1.09 years, while in comprehen­
sion, 59 per cent of the experimental group gained two
years and only 24 per cent of the control group scored in 
48this range.
Crossley and Kniley, in a nine-months study with
twenty-one third grade children, used approximately fifteen
minutes of each reading period with the class-as-a-whole
for word study, vocabulary building, and general discussion
of problems. They reported that one child progressed three
to three and one-half years, one progressed two and one-half
to three years, six from two to two and one-half years, nine
from one to one and one-half years, and one progressed one
year, while only one child scored below one year of prog- 
49ress.^^
In a four-months study using a basal reading program 
with five classes and an individualized reading program 
with five other classes of fourth, fifth, and sixth graders, 
Duker found the individualized approach superior to the 
basal reader approach. He reported an average gain of six 
months by the experimental classes and two months gain by
^Sylvia Garment, "A Study of Individualized Reading" 
(unpublished Master’s thesis, Danbury State College, Dan­
bury, Connecticut, June, 1961), 38 pp.
A Q  ,
Ruth Crossley and Mildred Kniley, "An Individualized 
Reading Program," Elementary English, 36:16-20, January, 
1959.
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the control classes. The gain in word meanings was eight 
months for the experimental classes and four months for 
the control classes. The experimental classes' gain in 
paragraph comprehension was three months, while the con­
trol classes showed an average loss of one month. These
50differences were significant at the .01 level.
Aronow examined the reading gains of children in 
fourth and fifth grade classes. Reading consultants and 
principals were asked to provide names and third grade 
reading and intelligence scores of all pupils in the sixth 
grade that had individualized reading in the fourth and/or 
fifth grade. As sixth graders in 1959-60, 351 children in 
102 classes were selected for the individualized reading 
group. The average score for the individualized reading 
group was significantly different from the average score 
for the city's sixth grade, the mean being 6.7 for the 351 
individualized students and 6.1 for the 6,816 sixth-grade 
students in the city as a whole.^
^ S a m  Duker, "Research Report: Effects of Introducing
an Individualized Reading Approach by Student Teachers," 
Reading in Action, International Reading Association Confer­
ence Proceedings, 2:59-62, 1957.
51Miriam S . Aronow, "A Study of the Effect of Individ­
ualized Reading on Children's Reading Test Scores," The 
Reading Teacher, 15:86-91, November, 1961.
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The above information led Aronow to conclude that:
The influence that can nevertheless validly be 
drawn from these data is that, given individualized 
reading as practical during these years, New York City 
children in the fourth and fifth grades tended to make 
gains on the standardized reading tests that were lar­
ger than the gains other comparable children made with 
more usual reading programs.*2
Working with a group of eighty-six seventh graders, 
Walker compared the Science Research Associates Reading 
Laboratory and a more strictly individualized reading pro­
gram with a conventional reading program. The study was 
conducted over a six weeks period for forty-five minutes 
each day. No significant differences were reported between 
any two classes in the final test scores, although the per 
cent of increase by each class favored the highly individ­
ualized group, followed by the Science Research Associates 
Laboratory group. Significant differences in both the 
individualized groups were found in the lower halves of 
each class. Gain in vocabulary and comprehension was much
greater among slower pupils using the two individualized 
53approaches.
52Ibid., p. 91.
^Frederic R. Walker, "Evaluation of Three Methods of 
Teaching Reading, Seventh Grade," Journal of Educational 
Research, 54:356-358, May, 1961.
CHAPTER III
PROCEDURE
I . GENERAL PROCEDURE
Thirty-seven teachers in eight schools of St. Tammany 
Parish., Louisiana, in grades four, five, and six volunteered 
to work with the experimenter on the study.
Description of general procedure. To analyze and 
present the data, the parallel group method was utilized 
for pairing pupils. Two groups were designated as a con­
trol group and an experimental group. The control group 
was taught with materials from the Ginn and Company Basal 
Reading Program each school day during the first semester 
of the 1964-65 school session. The experimental group was 
taught by use of the Ginn and Company Basal Reading Pro­
gram three days per week and the multi-level reading pro­
gram of Science Research Associates for the other two days 
per week. During the weeks that contained only four 
school days the Ginn and Company Reading Program was used 
for two days and the Science Research Associates Program 
for two days. Both groups were thus taught reading one 
hour per day each school day of the semester, between the
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hours of 8:15 A.M. and 10:30 A.M.
The experimenter met with each principal prior to the 
closing of school during the 1963-64 school session.
After the plans for the study were outlined., each principal 
approved his school1s participation and offered to cooperate 
throughout the course of the study.
Meetings were then held in individual schools with the 
principal and teachers of the grades that would probably 
participate in the study. The experimenter briefly de­
scribed plans for the study, and cooperation of teachers 
was requested. Teachers met with the experimenter prior 
to school opening to outline plans for the study.
The teachers involved in the study and members of the 
Parish supervisory staff met with the experimenter during 
June, prior to the beginning of the project, and selected 
activities in the manual and lessons from the textbook to 
be used during the course of the study. These were then 
included in a check-list to guide the teachers when using 
the Ginn Basal Reading Program. (See Appendix M.) Tea­
chers in both the control and experimental groups were in­
structed at a subsequent meeting that they were to check 
off each activity on the check-list as the activity was 
completed by the children. These check-lists were collected 
by the experimenter as the class completed each unit of work
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in order to keep an accurate record of lessons and activi­
ties completed by the children in the Ginn Basal Reading 
Program.
Letters were mailed to all participating teachers 
during the first week of August, 1964, notifying them of 
the specific plans for the study, the identity of the group 
to which they had been assigned for the study, and the date 
of meeting of^all teachers and principals to go over with 
„the experimenter detailed instructions concerning the study. 
(See Appendix N.)
The teachers in the control group, the principals of 
each of the participating schools, and members of the St. 
Tammany Parish School Board supervisory staff met with the 
experimenter on August 26, 1964, for complete instructions. 
The same type of meeting was held with the teachers in the 
experimental group the next day.
These materials were given to teachers, principals, 
and supervisors:
1. Check list showing suggested activities to be 
taught when using the Ginn and Company Basal Read­
ing Program. (See Appendix M.)
2. Instructions for teachers of control classes.
(See Appendix H.)
3. Instructions for teachers of experimental classes. 
(See Appendix G.)
4. Schedule to be followed by teachers of experimen­
tal classes. (See Appendix 0.)
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5. Principals' report~on observation of teachers.
(See Appendix P.)
6. Supervisors' report on observation of teachers.
(See Appendix Q.)
7. Schedule for administration of intelligence tests.
(See Appendix R.)
8. Schedule for administration of achievement tests.
(See Appendix S .)
Following these group conferences with teachers of 
both the control and experimental classesj the experimenter 
had individual conferences with each teacher* to discuss 
instructions and clear up questions that the teacher might 
have. The teacher was encouraged to plan each day's lesson 
well and advised to move from one lesson to another at the 
rate she considered best for her children. Major impor­
tance was attached to the improvement of reading vocabulary* 
reading comprehension* reading rate* and total reading 
achievement. Teachers were reminded that the classes in­
volved might possibly be on different activities or differ­
ent lessons each day and that it was of utmost importance 
to follow the program as outlined in the teacher's manual 
and to follow the program as outlined by the experimenter. 
They were directed to use no other supplementary reading 
program or reading material in any program other than those 
laid out for the study. Activities suggested in the Ginn 
and Company Teacher's Manual could be used for those children
needing individual or special help.
Teachers used the first two weeks of school to become 
familiar with the planned program and to familiarize pupils 
with the program. Both control and experimental classes 
commenced the program at the beginning of the third week 
of school, September 14, 1964 and the program was terminated 
on January 26, 1965.
The principals in each school and the parish super­
visors of instruction cooperated with the experimenter 
throughout the study. The principals observed each teacher 
at least every three weeks and they completed and submitted 
to the experimenter a record of classroom observations made 
during the semester. The Supervisor of Elementary Educa­
tion was requested to observe teachers as often as possi­
ble to determine if they were following the outlined 
reading program and to assist each teacher when such as­
sistance was needed.
Regular supervisory visits were made to each of the 
control and experimental classrooms. In addition to obser­
vations by the principal and the Supervisor of Elementary 
Education, the experimenter visited each teacher weekly 
either to observe class or discuss the program with the 
teacher and to help the teacher with problems.
The experimenter, the principal, and the elementary 
supervisor gave assistance to both control and experimental
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teachers in the following ways: (1) classroom observations
which were followed by individual teacher conferences, (2) 
demonstration lessons,, when such help was needed, (3) dis­
cussion of lesson plans, (4) suggestions for implementation 
of the program, and (5) offer for continued support and as­
sistance -
The experimenter reviewed each check-list for both the 
control and experimental teachers as the teacher completed 
activities in the Basal Reading Program and checked Science 
Research Associates booklets of various children each week. 
These regular checks showed all teachers following the pro­
gram as outlined by the experimenter.
Reading test. The Gates Reading Survey, Form 1, was 
administered to both the experimental and control groups 
on September 9, 10, or 11, 1964, the second week of the 
fall semester. This test is recommended by the publisher 
for Grades Three (Second Half) through Grade Ten. A total 
of 1, 020 pupils in Grades Four, Five, and Six in eight 
schools of the parish completed the tests and were included 
in the study. This test was used for the purpose of de­
termining each child's grade placement level in rate of 
reading, reading vocabulary, reading comprehension, and 
total reading*'achievement. The grade placement scores were 
used by the experimenter in determining the high, low, and
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average groups for each grade and were used as a factor in 
pairing students in experimental classes with students in 
the control classes.
Individual test booklets for each child were given so 
that a minimum number of errors might be made by the stu­
dents being tested. Tests were scored by teachers of each 
class and systematically spot checked by the experimenter. 
Both Form 1 and Form 2 of the test were administered by 
members of the supervisory staff.
Gates Reading Survey, Form 2, was administered to all 
pupils who participated in the study on January 27, 28., and 
2 9, 1965. These final scores for the control and experimen­
tal classes served as a basis for determining significance 
of difference between mean gains.
Mental ability test. The Otis Quick Scoring Mental 
Ability Test was administered by members of the supervisory 
staff to both control and experimental classes on September 
3, 4, or 8, during the first and second week of the school 
term. These tests were scored and intelligence quotients 
computed for the pupils. Tests were scored by teachers of 
each class and systematically spot checked by the experi­
menter. These scores were used by the experimenter as one 
of the factors in pairing students in the experimental 
classes with those students in the control classes.
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II. GENERAL PROCEDURE FOR PAIRING PUPILS
The parallel group method was utilized for pairing 
pupils. The determining factors in pairing pupils of the 
control classes with those in the experimental classes were: 
(1) age, (2) sex, (3) grade level in school, (4) intelli­
gence quotient as shown by a mental abilities test, and 
(5) grade placement made on standardized reading achieve­
ment test. A variation of two-tenths in grade placement 
was allowed in pairing pupils when considering the total 
reading achievement factor; and a variation of five points 
was allowed in the intelligence quotient. A variation of 
six months in chronological age was allowed in pairing 
pupils according to the age factor. Pupils were paired 
from same classrooms of teachers who had been paired.
There was a total of 52 pupil pairs in the fourth 
grade, 40 pairs in the fifth grade, and 40 in the sixth 
grade. A grand total of 132 pairs for the three grades 
participated in the study. The pairing in each grade by 
groups is shown in Appendix A, Table XXXVI; Appendix B,
Table XXXVII; and Appendix C, Table XXXVIII. The students 
are arranged in each grade in descending order according 
to total reading achievement scores. Each grade was divided 
into Group I, Group II, and Group III, according to the 
scores made in total reading achievement. Group I consisted
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of the top third of the class, Group II was the middle 
third, and Group III was the lower third. These groupings 
were for the purpose of measuring effect of the individual­
ized reading program on the 132 students participating in 
the study at the intermediate grade level.
III. GENERAL PROCEDURE FOR PAIRING TEACHERS
The teachers in participating schools were contacted 
prior to the closing of school in May, 1964, and plans for 
the study were discussed. New teachers employed during 
the summer months met with the experimenter in August to 
discuss the plans. Personnel records in the St. Tammany 
Parish School Board Office were used to determine the tea­
chers' (1) grade assignment, (2) school assignment, (3) 
number of years of teaching experience, and (4) educational 
training. These were four of the factors used in pairing 
teachers in the control and experimental groups. To assist 
further in pairing the teachers, the principal of each 
participating school and members of the supervisory staff 
familiar with the work of the teachers rated the perform­
ance of each teacher as average, above average, and supe­
rior. New teachers were paired according to the first four 
factors listed. Information concerning teachers and re­
sultant pairings is shown in Appendix D, Table XXXIX;
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Appendix E, Table XL; and Appendix F, Table XLI. The 
ratings shown represent the judgment of the entire group. 
Grade assignments, sex, and ratings by the supervisory 
staff and principals were given major consideration in 
these pairings. Experience, training., and school assign­
ments were given lesser consideration. Teachers in the 
same school were paired when this could be done. The 
participating schools were labeled School A, School B, 
School C, School D, School E, School F, School G, and 
School H. The last column of Tables XXXIX-XLI shows the 
results of the pairings of teachers. Teachers in each 
pair were then randomly assigned to control and experimen­
tal groups. The teacher assignments are shown in Ap­
pendixes D-F by the letters "X" and "C", "X" representing 
the experimental group and "C" representing the control 
group. The teachers are further identified by numbers 
which follow the letters "X" and "C".
IV. PROCEDURE FOR EXPERIMENTAL CLASSES
Teachers of the experimental classes, in a meeting on 
August 26, prior to school opening, were given a thorough 
description of the study and an explanation of their part 
in the study. A summary of the instructions given to and 
reviewed with the experimental teachers is shown in Appendix 
G.
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Principals were requested to submit written reports 
of certain classroom observations made during the semester, 
including observations of experimental classes while the 
teacher was using both the Ginn Basal Reading Program and 
the Science Research Associates Reading Laboratory. In 
addition to these written reports they were asked to keep 
a complete record of all observations of reading classes 
made during the semester. (See Appendix P.)
V. PROCEDURE FOR CONTROL CLASSES
Teachers of the control classes, in a meeting on 
August 27, prior to school opening, were given a thorough 
description of the study and an explanation of their part 
in the study. A summary of the instructions given to and 
reviewed with control teachers is shown in Appendix H.
Principals were requested to submit written reports 
of certain classroom observations, as well as keeping a 
complete record of all observations of reading classes made 
during the semester. (See Appendix P>)
VI. FINAL ACHIEVEMENT TEST
The Gates Reading Survey— Form 2, was administered to 
all pupils in the control and experimental classes on Jan­
uary 27, 28, 29, and the results were analyzed in order to 
determine the progress made by pupils during the study.
CHAPTER IV
PRESENTATION AND ANALYSIS OF DATA
I. PROCEDURE FOR STATISTICAL ANALYSIS
Results of the Gates Reading Survey— Form 1, and Gates 
Reading Survey— Form 2, were used to determine if a signifi­
cant difference between mean gains for the experimental and 
the control groups existed at the culmination of the study. 
Form 1 of the test was administered to both the control and 
experimental groups during the second week of the fall 
semester, 1964, and Form 2 of the test was administered to 
both groups during‘the nineteenth week of the school ses­
sion. Grade placements in reading rate, vocabulary., com­
prehension, and total reading average for all paired pupils 
were computed and are shown for each grade.
Each grade was divided into Group I, Group II, and 
Group III— high, low, and average readers— according to 
total reading achievement score on Form 1 of the test. 
Statistical data are presented for all intermediate grades 
in reading rate, vocabulary, comprehension, and total read­
ing. Group I, Group II, and Group III of the experimental 
and control classes for all grades were then studied.
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Reading rate, vocabulary, comprehension, and total reading 
were then studied for individual grades.
The "t-test" was applied to determine whether there 
was a significant difference between the experimental and 
control groups in mean gains. The five per cent level of 
significance was used to reject the null hypothesis. The 
procedure for determining significance, of difference be­
tween means in equivalent groups or matched pairs, as de­
scribed by Garrett,^ has been followed. The writer had 
the services of the Louisiana State University Computer 
Center in making the computations.
II. INTERPRETATION OF RESULTS FOR ALL GRADES
Reading average, all grades. Grade placements in 
reading average on the two tests for all control and ex­
perimental classes in the intermediate grades are presented 
by matched pairs in Table XLII (see Appendix I). Results 
from the test given during the second week of school are 
listed under Test I for both the experimental and control 
classes. Results from the test given during the nineteenth 
week of the session are shown in the table in the column 
under Test II for both the experimental and control classes.
•’■Henry E. Garrett, Statistics in Psychology and Educa­
tion (New York: Longman, Green, and Company, 1958), pp.
228-230.
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Standard deviations and mean grade placements. The
mean grade placements and standard deviations of the con­
trol and experimental classes in Form I, initial test, are 
either identical or almost equal for all upper elementary 
grades and for individual grades. These scores reflect the 
accuracy of the pairing process used in the study. Mean 
grade placements and standard deviations are presented in 
Table I.
TABLE I
MEAN GRADE PLACEMENTS AND STANDARD 
DEVIATIONS, TEST I
Mean Grade Placement 
All Grade Grade Grade 
Grades 4 5 6
Standard Deviation 
All Grade Grade Grade 
Grades 4 5 6
Average
Experi- 4.78 3.92 5.05 5.61
mental
Control 4.77 3.90 5.06 5.60
Rate
Experi- 4.99 4.00 5.56 5.70
mental
Control 4.99 3.93 5.50 5.87
Vocabulary
Experi- 4.60 3.94 4.67 5.37
mental
Control 4.59 4.02 4.62 5.30
Comprehension
Experi- 4.78 3.86 4.98 5.76
mental
Control 4.71 3.71 5.06 5.64
1.29 .94 1.11 1.18
1.27 .92 1.07 1.17
1.63 1.22 1.56 1.55
1.57 1.20 1.48 1.28
1.17 .85 1.01 1.18
1.25 .97 1.22 1.26
1.52 1.27 1.31 1.33
1.51 .96 1.29 1.55
Gain in reading average, all grades. The mean grade
placement for all experimental classes on Test II was
5.47, and 5.29 for the control group. The experimental
group showed a mean gain of .18 more than the control
group, according to final test scores. This difference
meets the test of significance at the .05 level as shown
2by the following calculations as described by Garrett.
SE = a2 + a2 - 2r a a
M x M2 M i M 2
SED (.12)2 + (.ll)2 - 2 X .80 X .12 X .11
SE- = .07
”t" ratio = Gain’ M1 - m 2
sed
IIl II r- - —   .18't" ratio =
.07
"t" ratio = 2.46
The "t" probability table was then entered at N-l 
degrees of freedom, or 131, which showed the "t" at the 
.05 level to be 1.98. Since the "t" ratio of 2.46 is 
greater than the "t" of 1.98 at the .05 level, the null 
hypothesis is rejected, and it is concluded that there is
2Ibid.
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a significant difference between the gain made by the 
total experimental group over that made by the control 
group. These findings are summarized in Table II.
The formula for testing significance of difference 
between means is presented for first calculation only.
The same formula was used for all other calculations and 
therefore will not be shown for all the computations.
TABLE II
COMPARISON OF MEAN GAINS IN READING AVERAGE
ALL GRADES
Experimental Control
No. in each group: 132 132
Mean score on Form lj initial
test: 4.78 4.77
SD on Form 1, initial test: 1.29 1.27
Mean score on Form 2, final
test: 5.47 5.29
SD on Form 2, final test: 1.37 1.23
Gain M^-M2 (final tests): .18
Standard error of means., final
tests: .12 .11
Correlation between final scores
(experimental and control
groups) .80
Standard error of difference be­
tween means .07
t ratio = 2.46 
Degrees of freedom = 131 
tQ5 = 1.98
Significant at the .05 level
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Gain in reading average, group 1, all grades. Grade 
placements in reading average on the two tests for Group 
I, the high reading group in the intermediate grades, are 
also presented by matched pairs in Table XLII (see Appendix 
I) .
The mean grade placement on Test II for the experiment 
tal classes in Group I was 6.58 and 6.21 for the control 
classes. Thus the experimental classes in Group I of the 
intermediate grades showed a mean gain of .37 over the 
control classes in reading average, according to final test 
scores. This difference meets the test of significance, at 
the .05 level. The null hypothesis is rejected, and it is 
concluded, therefore, that the experimental classes made a 
significantly greater gain than the control classes. These 
findings are summarized in Table III.
Gain in reading average, group II, all grades. Grade 
placements in reading average on the two tests for Group II 
(the average reading group) are also presented by matched 
pairs in Table XLII (see Appendix I).
The mean grade placement for experimental classes and 
control classes was 5.40 and 5.27 respectively. On the 
second testing there is an advantage of .13 for the experi­
mental group in reading average. This difference does not 
meet the test of significance at the .05 level and the null
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TABLE III
A COMPARISON OF MEAN GAINS IN READING AVERAGE
GROUP I 
ALL GRADES
Experimental Control
No. in each group:
Mean score on Form 1, initial
43 43
test: 5.95 5.89
SD on Form 1, initial test: 
Mean score on Form 2, final
1.06 1.05
test: 6.58 6.21
SD on Form 2, final test: 
Gain M^-M2 (final tests):
1.39
.37
1.14
Standard error of means, final
tests:
Correlation between final scores
.21 .17
(experimental and control 
groups) = .72 
Standard error of difference between means = .15 
"t" ratio = 2.49 
Degrees of freedom = 42
t05 = 2*02
Significant at the .05 level
hypothesis is accepted. It is concluded, then, that the 
difference between the two groups is not significant. 
These findings are summarized in Table IV.
Gain in reading average, group III, all grades. Grade 
placements in reading average on the two tests for Group 
III, the low reading group in the intermediate grades, are
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TABLE IV
A COMPARISON OF MEAN GAINS IN READING AVERAGE
GROUP II 
ALL GRADES
Experimental Control
No. in each group: 43 43
Mean scores on Form 1, initial
test: 4.73 4.74
SD on Form 1, initial test: .86 .90
Mean scores on Form 2, final
test: 5.40 5.27
SD on Form 2, final test: .83 .95
Gain M^-M2 (final tests): .13
Standard error of means, final
tests: .13 .14
Correlation between final scores ■
(experimental and control 
groups) = .69 
Standard error of differences
between means: = .11
"t" ratio = 1.29 
Degrees of freedom = 42 
tQg = 2.02
Not Significant at the .05 level
also presented by matched pairs in Table XLII. (See Ap­
pendix I .) The mean grade placement in reading average on 
the re-test for all experimental classes in this group was 
4.48 and was 4.44 for the control group. The experimental 
classes in this slow group thus showed a mean gain of .04 
over the control classes in reading average. This differ­
ence does not meet the test of significance at the .05
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level and the null hypothesis is accepted. It is concluded 
that there is not a significant difference between means. 
These findings are summarized in Table V.
TABLE V
A COMPARISON OP MEAN GAINS IN READING AVERAGE
GROUP III 
ALL GRADES
Experimental Control
No. in each group:
Mean scores on Form 1, initial
46 46
test: 3.72 3.74
SD on Form 1, initial test: 
Mean scores on Form 2, final
.79 .79
test: 4.48 4.44
SD on Form 2, final test:
Gain M^-M2 (final tests)
Standard error of means, final
.92
.04
.92
tests
Correlation between final scores
i—1 •
mi—i •
(experimental and control 
groups) = .65 
Standard error of difference be­
tween means = .11
"t" ratio = .29 Degrees of freedom = 45
Not Significant at the .05 level
Reading rate., all grades. Grade placements in read­
ing rate on the two tests for all control and experimental 
classes in the intermediate grades are presented by matched 
pairs in Table XLIII. (See Appendix J.) Results of the
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initial test are listed in the column headed Test I for 
both the experimental and control groups. Results of the 
final test are listed under the Test II column.
Gain in reading rate, all grades. The mean placement 
for the entire experimental group on the final test was 
5.97 and 5.48 for the entire control group, a difference 
of .49 in favor of the experimental group. This difference 
meets the test of significance at the .05 level and the 
null hypothesis is rejected. It may be concluded, there­
fore, that the difference in gain in reading rate in favor 
of the experimental group is significant. These findings 
are summarized in Table VI.
TABLE VI
A COMPARISON OF MEAN GAINS IN READING RATE
ALL GRADES
Experimental Control
No. in each group: 132 132
Mean scores on Form 1, initial
test: 4.99 4.99
SD on Form 1, initial test: 1.63 1.57
Mean scores on Form 2, final
test: 5.97 5.48
SD on Form 2, final test: 1.75 1.41
Gain M-^-M2 (final test) : .49
Standard error of means, final
tests: -15 .12
Correlation between final scores
(experimental and control groups) = .65 
Standard error of difference between
means = .12
"t" ratio = 4.16 Degrees of freedom = 1 3 1
t05 1*98
Significant at the .05 level
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Gain in reading rate, group _Ij all grades. Grade place­
ments in reading rate on the two tests for Group I, the high 
reading group in the intermediate grades, are also presented 
by matched pairs in Table XLIII. (See Appendix J.) The 
mean grade placement in reading rate for all Group I experi­
mental subjects on Test IX was 7.42, whereas, the mean 
grade placement for all control subjects in Group I, as shown 
on Test II, was 6.50. The experimental classes in Group I of 
the upper grades showed a mean gain of .92 over the control 
classes in reading rate. This difference meets the test of 
significance at the .05 level and the null hypothesis is re­
jected. Therefore, it is concluded that the experimental 
subjects made a significant gain over the control subjects. 
These findings are summarized in Table VII.
TABLE VII
A COMPARISON OF MEAN GAINS IN READING RATE
GROUP I 
ALL GRADES
Experimenta1 Control
No. in each group: 43 
Mean scores on Form 1, initial
43
test: 6.41 6.11
SD on Form 1,initial test: 1.51 1.44
Mean scores on Form 2, final
test: 7.42 6.50
SD on Form 2, final test: 1.86 1.29
Gain M^“M 2 (final tests): .92
Standard error of means, final
tests: .28 
Correlation between final scores
.20
(experimental and control groups) = 
Standard error of difference between
.63
means = .22
"t" ratio =4.22 Degrees of freedom = 
t05 = 2.02 
Significant at the .05 level
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Gain in reading rate, group II, all grades. Grade 
placements in reading rate on the two tests for Group II, the 
average reading group in the intermediate grades are also 
presented by matched pairs in Table XLIII (see Appendix J). 
The mean grade placement in reading rate for all experimen­
tal classes in Group,.II as shown on Test II, was 5.75, 
whereas, the mean grade placement for all control classes in 
Group II was 5.38. The experimental classes in Group II 
showed a mean gain of .37 over’ the control classes in read­
ing rate. This difference meets the test of significance at 
the .05 level and the hull hypothesis is rejected. It is 
concluded that the experimental classes made a significant 
gain over the control classes. These findings are summarized 
in Table VIII.
TABLE VIII
A COMPARISON OF MEAN GAINS IN READING RATE
GROUP II 
ALL GRADES
Experimenta1 Control
No. in each group: 43 
Mean scores on Form 1, initial
43
test: 4.84 4.84
SD on Form 1, initial test: 1.21 
Mean scores on Form 2, final
1.29
test: 5.75 5.38
SD on Form 2, final test: 1.00 1.38
Gain M^~M2 (final tests) 
Standard error of means, final
.37
.16tests: .15 
Correlation betv/een final scores
(experimental and control groups) = 
Standard error of difference between
.49
rteans = .16
"t" ratio = 2.37 Degrees of freedom = 
tos = 2.02 
Significant at the .05 level
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Gain in reading rate, group III, all grades. Grade 
placements in reading rate on the two tests for Group III., 
the low reading group, are also presented by matched pairs in 
Table XLIII. (See Appendix J.) The mean grade placement in 
reading rate for all experimental classes in Group III, as 
shown on Test II was 4.83, whereas, the mean grade placement- 
for all control classes in Group III was 4.64. The experimen­
tal classes showed a mean gain of .19 over the control classes. 
This difference does not meet the test of significance at the 
.05 level and the null hypothesis is accepted; therefore, the 
conclusion is that a significant difference between the two 
groups does not exist. These findings are summarized in 
Table IX.
TABLE IX
A COMPARISON OF MEAN GAINS IN READING RATE
GROUP III 
ALL GRADES
Experimental Control
No. in each group: 46 46
Mean scores in Form 1, initial
test: 3.79 4.09
SD on Form 1, initial test: .93 1.28
Mean scores on Form 2, final
test: 4.83 4.64
SD on Form 2, final test: 1.18 1.21
Gain M^-M2 (final tests): .19
Standard error of means, final
tests: .17 .18
Correlation between final scores
(experimental and control groups) = .26 
Standard error of difference between
means = .21
"t" ratio = .89 Degrees of freedom = 45
t05 — 2.02
Not significant at the .05 level
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Reading vocabulary, all grades. Grade placements in 
reading vocabulary on the two tests for all control and ex­
perimental classes in the intermediate grades are presented 
by matched pairs in Table XLIV. (See Appendix K.) Results 
of initial test are listed in the column headed Test I for 
both the experimental and control groups. Results of final 
test are listed under the Test II column.
Gain in reading vocabulary, all grades. The mean grade 
placement in reading vocabulary for the entire experimental 
group in Test II was 5.21, whereas, the mean grade placement 
for the entire control group in reading vocabulary was 5.20. 
The experimental group showed a mean gain of .07 over the 
control group. This difference does not meet the test of 
significance at the .05 level and the null hypothesis was 
accepted. It was concluded, therefore, that a significant 
difference between the two groups does not exist. These 
findings are summarized in Table X.
TABLE X
A COMPARISON OF MEAN GAINS IN READING VOCABULARY
ALL GRADES
Experimental Control
No. in each group: 132 132
Mean scores on Form 1, initial test: 4.60 4.5 9
SD on Form 1, initial test: 1.17 1.25
Mean scores on Form 2, final test: 5.27 5.20
SD on Form 2, final test: 1.49 1.35
Gain M^-M2 (final tests): .07
Standard error of means, final tests: .13 .12
Correlation between final scores
(experimental and control groups) = .58
Standard error of difference between means = .11 
"t" ratio = .63 Degrees of freedom = 131
t05 = 1.98
Not Significant at the .05 level
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Gain in reading vocabulary, group 1, all grades.
Grade placement in reading vocabulary on the two tests for 
Group I are also presented by matched pairs on Table XLIV. 
(See Appendix K.) The mean grade placement in reading vo­
cabulary for all experimental classes in Group I, as shown 
on Test II was 6.23 and was 6.05 for all control classes. 
The experimental classes in Group I showed a mean gain of 
.18 over the control classes in reading vocabulary. This 
difference does not meet the test of significance at the 
.05 level and the null hypothesis is accepted. These find­
ings are summarized in Table XI.
TABLE XI
A COMPARISON OF MEAN GAINS IN READING VOCABULARY
GROUP I 
ALL GRADES
Experimental Control
No. in each group: 43 43
Mean scores on Form 1, initial test: 5.43 5.61
SD on Form 1, initial test: 1.03 1.15
Mean scores on Form 2, final test: 6.23 6.05
SD on Form 2, final test: 1.33 1.33
Gain M^-M2 (final tests): .18
Standard error of means, final tests: • fO o • to o
Correlation between final scores
(experimental and control groups) = .49
Standard error of difference between means = .21
"t" ratio = .86 Degrees of freedom = 42
tQg = 2.02
Not Significant at the .05 level
Gain in reading vocabulary, group II, all grades. 
Grade placement in reading vocabulary on the two tests for
64
Group IX are also presented by matched pairs in Table XLIV. 
(See Appendix K.)
The mean grade placement in reading vocabulary for all 
Group III experimental classes on Test II was 5.43, whereas, 
the mean grade placement for all control classes was 5.20. 
The experimental classes showed a mean gain of .23 over the 
control classes in reading vocabulary. This difference 
does not meet the test of significance at the .05 level and 
the null hypothesis is accepted. These findings are summa­
rized in Table XII.
TABLE XII
A COMPARISON OF MEAN GAINS IN READING VOCABULARY
GROUP II 
ALL GRADES
Experimental Control
No. in each group: 43 43
Mean scores on Form 1, initial test: 4.64 4.64
SD on Form 1, initial test: .99 .81
Mean scores on Form 2, final test: 5.43 5.20
SD on Form 2, final test: 1.30 1.09
Gain M 1-M2 (final tests): .23
Standard error of means, final tests 
Correlation between final scores
: .20 .17
(experimental and control groups) — .38
Standard error of difference between means = .21
"t" ratio = 1.13 Degrees of freedom =
to5 ~  ^- 02
Not significant at the .05 level
42
Gain in reading vocabulary, group III, all grades. 
Grade placements in reading vocabulary on the two tests
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for Group XIX are also presented by matched pairs in Table 
XLIV. (See Appendix K.)
The mean grade placement in reading vocabulary for all 
experimental classes in Group III, as shown on Test II was 
4.23, and was 4.40 for all control classes. The experimen­
tal classes showed a mean gain of -.17 over the control 
classes, according to final test scores. This difference 
does not meet the test of significance at the .05 level 
and the null hypothesis is accepted. It is concluded that 
there is not a significant difference between means of the 
two groups. These findings are summarized in Table XIII.
TABLE XIII
A COMPARISON OF MEAN GAINS IN READING VOCABULARY
GROUP III 
ALL GRADES
Experimental Control
No. in each group: 46 46
Mean scores on Form 1, initial test: 3.77 3.59
SD on Form 1, initial test: .84 .83
Mean scores on Form 2, final test: 4.23 4.40
SD on Form 2, final test: 1.12 1.11
Gain M1-M2 (final test^ : -.17
Standard error of means, final tests: 
Correlation between final scores
.17 .16
(Experimental and control groups) = .38
Standard error of difference between means = .18
"t" ratio = -.96 Degrees of freedom 
tQ5 — 2.02
Not Significant at the .05 level
= 45
Reading comprehension, all grades. Grade placements 
in reading comprehension on the two tests for all control 
and experimental classes in the intermediate grades are 
presented by matched pairs in Table XLV. (See Appendix L.) 
Results of initial test are listed in the column headed 
Test I for both control and experimental groups. Results 
of final test are listed under the Test II column.
Gain in reading comprehension, all grades. The mean 
grade placement in reading comprehension for the experimen­
tal group for all grades on Test II was 5.14, and was 5.17 
for the control group. The experimental group showed a 
mean gain of -.03 over the control group. This difference 
does not meet the test of significance at the .05 level and 
the null hypothesis is accepted. The conclusion, therefore 
is that a significant difference does not exist between the 
two groups. These findings are summarized in Table XIV.
TABLE XIV
A COMPARISON OF MEAN GAINS IN READING COMPREHENSION
ALL GRADES
Experimental Control
No. in each group: 132 132
Mean scores on Form 1, initial test: 4.78 4.71
SD on Form 1, initial test: 1.52 1.51
Mean scores on Form 2, final test: 5.14 5.17
SD on Form 2, final test: 1.49 1.47
Gain M1-M2 (final tests): * 03
Standard error of means: 
Correlation between final scores
.13 .13
(experimental and control groups) 
Standard error of difference between
= .58
means = .12
"t" ratio = -.21 Degrees of freedom 
tos = 1.98
Not Significant at the .05 level
= 131
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Gain in reading comprehension, group T, all grades.
Grade placements in reading comprehension on the two tests 
for Group I are also presented by matched pairs in Table 
XLV. (See Appendix L.)
The mean grade placement in reading comprehension for 
all experimental classes in Group I was 6.07 and was 6.11 
for all control classes. The experimental classes in 
Group I showed a mean gain of -.04 over the control classes 
in reading comprehension. This difference does not meet the 
test of significance at the .05 level and the null hypothesis 
is accepted. The conclusion is that there is not a signifi­
cant difference between means of the experimental and control 
classes. These findings are summarized in Table XV.
TABLE XV
A COMPARISON OF MEAN GAINS IN READING COMPREHENSION
GROUP I 
ALL GRADES
Experimental Control
No. in each group: 43 43
Mean scores on Form 1, initial test: 6.05 5.90
SD on Form 1, initial test: 1.27 1.33
Mean scores on Form 2, final test: 6.07 6.11
SD on Form 2, Final Test: 
Gain M^-M2 (final tests):
1.74 0
 •1
1.52
Standard error of means: 
Correlation between final scores
.27 .23
(experimental and control groups) — .34
Standard error of difference between means = .29
"t" ratio = -.15 Degrees of freedom 42
tgcj — 2 . 02
Not Significant at the .05 level
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Gain in reading comprehension, group II, all grades. 
Grade placements in reading comprehension on the two tests 
for the average reading group in the intermediate grades 
are also presented by matched pairs in Table XLV. (See Ap­
pendix L .)
The mean grade placement in reading comprehension for 
all experimental classes in Group II was 5.06 and was 5.21 
for all control classes. The experimental classes in Group 
II of the intermediate grades showed a mean gain of -.15 
over the control classes in reading comprehension. This 
difference does not meet the test of significance at the .05 
level and the null hypothesis is accepted. It is concluded 
that there is no significant difference between means of the 
two groups. These findings are summarized in Table XVI.
TABLE XVI
A COMPARISON OF MEAN GAINS IN READING COMPREHENSION
GROUP II 
ALL GRADES
Experimental Control
No. in each group: 43 43
Mean scores on Form 1., initial test: 4.73 4.75
SD on Form 1} initial test: 1.07 1.21
Mean scores on Form 2, final test: 5.06 5.21
SD on Form 2, final test: 
Gain M^-M2 (final tests):
1.00
-.15
1.19
Standard error of means final tests: 
Correlation between final scores
.15 .18
(experimental and control groups) - .53
Standard error of difference between means = .16
"t" ratio = -.91 Degrees of freedom = 42
tQg — 2.02
Not Significant at the .05 level
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Gain in reading comprehension, group III, all grades. 
Grade placements in reading comprehension on the two tests 
for the low reading group in the upper grades are also pre­
sented by matched pairs in Table XLV. (See Appendix L.)
The mean grade placement in reading comprehension for 
all experimental classes in Group III was 4.36., whereas, 
the mean grade placements for all control classes was 4.25. 
The experimental classes showed a mean gain of .11 over 
the control classes. This difference did not meet the 
test of significance at the .05 level and the null hypothe­
sis is accepted. Therefore, the conclusion is that a sig­
nificant difference does not exist between the two groups. 
These findings are summarized in Table XVII.
TABLE XVII
A COMPARISON OF MEAN GAINS IN READING COMPREHENSION
GROUP III 
ALL GRADES
Experimental Control
No. in each group: 46 46
Mean scores on Form 1, initial test: 3.63 3.55
SD on Form 1, initial test: 1.12 .92
Mean scores on Form 2, final test: 4.36 4.25
SD on Form 2, final test 
Gain M-^-M2 (final tests):
1.11
.11
1.05
Standard error of means: 
Correlation between final scores
.16 .15
(experimental and control groups) = .57 
Standard error of difference between means = .15 
"t" ratio = .72 Degrees of freedom = 45 
tQ5 =2.02 
Not Significant at the .05 level
70
Summary for all grades. The final results for the 
intermediate grades show that findings varied. In the six­
teen categories measured, the experimental group made more
progress than the control group in twelve. There was a sig­
nificant difference in mean gains at the .05 level favoring 
the experimental group in these five categories:
a. Total Reading Average
b. Reading Average - Group I
c . Total Reading Rate
d. Reading Rate - Group I
e. Reading Rate - Group II
A summary of results in reading for all grades is 
shown in Table XVIII. The purpose of this table is to 
give a brief resume of results for the entire intermediate 
group and to show results for the high, low, and average 
groups in the intermediate grades.
TABLE XVIII
A SUMMARY OF RESULTS IN READING 
ALL GRADES
READING AVERAGE
Total Group 
Mean Gain (final tests) = .18
"t" ratio = 2.46
to5 =1.98
Significant at .05 level
Group I
Mean Gain (final tests) = .37
"t" ratio =2.49
to5 = 2.02
Significant at the .05 level
Group II 
Mean Gain (final tests) = .14
"t" ratio =1.29
-05 =  2.02
Not Significant at the .05 level
Group III 
Mean Gain (final tests) = .04
"t" ratio = .29
tQg = 2.02
Not Significant at the .05 level
READING VOCABULARY
Total Group 
Mean Gain (final tests) = .07 
"t" ratio = .63
-05 = 1.98
Not Significant at the .05 level
Group I
Mean Gain (final tests) = .18
"t" ratio = .86
tQc = 2.02
Not Significant at the .05 level
Group III 
Mean Gain (final tests) = .23
"t" ratio = 1.13
tQc = 2.02
Not Significant at the .05 level
Group III 
Mean Gain (final tests) = -.17
"t" ratio = -.96
tq c = 2 . 02
Not Significant at the .05 level
TABLE XVIII (continued)
Read ing rate________________
Total Group 
Mean Gain (final tests) = .49
"t" ratio =4.16
tQ5 =1.98
Significant at the .05 level
Group I
Mean Gain (final tests) = ,92.
"t" ratio = 4.22
tgg = 2.02
Significant at the .05 level
Group II 
Mean Gain (final tests) = .37
"t" ratio = 2.37
:Q5 =  2.02Significant at the .05 level
Group III 
Mean Gain (final tests) = .19
"t" ratio = .89
tQg = 2.02
Not Significant at the .05 level
READING COMPREHENSION
Total Group 
Mean Gain (final tests) = -.03 
"t" ratio = -.21
= 1.98
Significant at the .05 level
Group I
Mean Gain (final tests) = -.04
"t" ratio = -.15
tQcj — 2.02
Not Significant at the .05 level
Group II 
Mean Gain (final tests) = -.15
"t" ratio = -.91
-05 =  2.02
Not Significant at the .05 level
Group III 
Mean Gain (final tests) = .11
■t" ratio = .72
-05 =  2.02
Not Significant at the .05 level
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III. INTERPRETATION OF RESULTS FOR GRADE FOUR 
Gain in reading average, Grade Four. Grade placements 
in reading average on the two tests for all control and ex­
perimental classes in grade four are presented by matched 
pairs in Table XLII. (See Appendix I.)
The mean grade placement for the experimental group on 
Test II was 4.70 and was 4.57 for the control group. The 
experimental group showed a mean gain of .13 over the 
control group. This difference does not meet the test of 
significance at the .05 level and the null hypothesis is 
accepted. Thus it is concluded that there is not a signifi­
cant difference between means of the two groups. These 
findings are summarized in Table XIX.
TABLE XIX
A COMPARISON OF MEAN GAINS IN READING AVERAGE
GRADE FOUR
Experimental Control
No. in each group: 52 52
Mean scores on Form 1, initial test: 3.92 3.90
SD on Form 1, initial test: .94 .92
Mean scores on Form 2, final test: 4.70 4.57
SD on Form 2, final test: 1.08 .96
Gain M-^-M2 (final tests): .13
Standard error of means: .15 .13
Correlation between final scores 
(experimental and control groups) = .7069
Standard error of difference between means = .1096
"t" ratio = 1.18 Degrees of freedom 51
t Q c  -  2 . 0 1
Not Significant at the .05 level
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Gain in reading rate, Grade Four. Grade placements 
in reading rate for the two tests for all control and ex­
perimental subjects in grade four are presented by matched 
pairs in Table XLIII. (See Appendix J.)
For the experimental group the final mean placement 
was 5.21;, and for the control group it was 4.76. The ex­
perimental group showed a mean gain of .45 over the control 
group. This difference., as shown in Table XXj meets the 
test of significance at the .05 level and the null hypothe­
sis is rejected. It may thus be assumed the difference in 
gain favoring the experimental group is a significant dif­
ference .
TABLE XX
A COMPARISON OF MEAN GAINS IN READING RATE
GRADE FOUR
Experimental Control
No. in each group: 52 52
Mean scores on Form 1, initial test: 4.00 3 .93
SD on Form 1, initial test: 1.22 1.20
Mean scores on Form 2, final test: 5.21 4.76
SD on Form 2, final test: 1.59 1.31
Gain M2-M2 (final tests): .45
Standard error of means: .22
COiH•
Correlation between final scores
(experimental and control groups) ““ • 64
Standard error of difference between means = 17
"t" ratio = 2.54 Degrees of freedom = 51
tpg — 2.01
Significant at the .05 level
Gain in reading vocabulary. Grade Four. Grade place­
ments in reading vocabulary on the two tests for all control
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and experimental classes in grade four are presented by- 
matched pairs in Table XLIV. (See Appendix K.)
The mean grade placement in reading vocabulary for 
both the experimental and control groups on Test II was 
4.53. The experimental classes showed a mean gain of .00 
over the control classes according to final test scores. 
This difference does not meet the test of significance at 
the .05 level and the null hypothesis is accepted. It may 
thus be assumed that a significant difference between means 
of the two groups does not exist. These findings are sum­
marized in Table XXI.
TABLE XXI
A COMPARISON OF MEAN GAINS IN READING VOCABULARY
GRADE FOUR
Experimental Control
No. of children in each group: 52 52
Mean scores on Form lj initial test: 3.94 4.02
SD on Form 1, initial test: .85 .97
Mean scores on Form 2, final test: 4.53 4.53
SD on Form 2, final test: 1.19 1.03
Gain M -M (final tests1)': * o o
Standard error of means: .17 .14
Correlation between final scores 
(experimental and control groups) = .49
Standard error of difference between means = .16
"t" ratio = -.01 Degrees of freedom = 51
tQ5 —- 2.01
Not Significant at the .05 level
Gain in reading comprehension,, Grade Four. Grade 
placements in reading comprehension on the two tests for
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all control and experimental classes are presented by- 
matched pairs in Table XLV. (See Appendix L.)
The final mean grade placement in reading comprehen­
sion for the experimental classes in grade four was 4.36, 
whereas, the final mean grade placement for all control 
classes was 4.37. The control classes showed a mean gain 
of .01 over the experimental classes, according to final 
test scores. This difference does not meet the test of 
significance at the .05 level and the null hypothesis is 
accepted. The conclusion is that there is no significant 
difference between mean gains of the two groups. These 
findings are summarized in Table XXII.
TABLE XXII
A COMPARISON OF MEAN GAINS IN READING COMPREHENSION
GRADE FOUR
Experimental Control
No. in each group: 52 52
Mean scores on Form 1, initial test: 3.86 3.71
SD on Form 1, initial test: 1.27 .96
Mean scores on Form 2, final test: 4.36 4.37
SD on Form 2, final test: 1.00 1.14
Gain M^-M2 (final tests): - .01
Standard error of means:
Correlation between final scores 
(experimental and control groups) 
Standard error of difference between 
"t" ratio = -.07 Degrees of freedom 
t05 = 2.01
Not Sianificant at the .05 level
.14
= .41 
means = .16 
= 51
.16
77
Summary for Grade Four. In the four categories meas­
ured for grade four reading, the experimental group made 
more progress than the control group in two of the cate­
gories, the control group did better in one category, and 
no gain was shown for either group in one category. There 
was a significant difference in mean gains at the .05 level 
favoring the experimental group in reading rate. A summary 
of results in reading for grade four is shown in Table 
XXIII.
TABLE XXIII
A SUMMARY OF RESULTS IN READING 
GRADE FOUR
READING AVERAGE READING VOCABULARY
Total Grade 
Mean Gain (final tests)= .18 
111" ratio =1.18
t05 =2.01
Not Significant at the .05 
level
Total Grade 
Mean Gain (final tests)= .00 
“f* ratio =-.01
tQ5 =2.01
Not Significant at the .05 
level
READING RATE 
Total Grade 
Mean Gain (final tests)= .45 
"t" ratio =2.54
t05 =2.01
Significant at the .05 level
READING COMPREHENSION 
Total Grade 
Mean Gain (final tests)=-.01 
"t" ratio =-.07
tQ5 =2.01
Not Significant at the .05 
level
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IV. INTERPRETATION OF RESULTS FOR GRADE FIVE
Gain in reading average, Grade Five. Grade placements 
in reading average on the two tests for all control and ex­
perimental classes in grade five are presented by matched 
pairs in Table XLII. (See Appendix I.)
The mean grade placement for the grade five experimen­
tal group on Test II was 5.92 and was 5.45 for the control 
group. The experimental group showed a mean gain of .47 
over the control group. This difference meets the test of 
significance at the .05 level and the null hypothesis is 
rejected. It may be. thus concluded that a significant dif­
ference favoring the experimental group does exist. These 
findings are summarized in Table XXIV.
TABLE XXIV
A COMPARISON OF MEAN GAINS IN READING AVERAGE
GRADE FIVE
Exper imenta1 Control
No. of children in each group: 40 40
Mean scores on Form 1, initial test: 5.05 5.06
SD on Form 1, initial test: 1.11 1.07
Mean scores on Form 2, final test: 5.92 5.45
SD on Form 2, final test: 1.30 .99
Gain M^-M2 (final tests): .47
Standard error of means: .21
i—I
Correlation between final scores 
(experimental and control groups) = .75
Standard error of difference between means ~ .14
"t" ratio = 3.46 Degrees of freedom = 39
t o g  —  2 . 0 2
Sxgnificant at the .05 level
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Gain in reading rate, Grade Five. Grade placements 
in reading rate on the two tests for all control and ex­
perimental classes in grade five are presented by matched 
pairs in Table XLIII. (See Appendix J.)
The final mean grade placement in reading rate for 
the experimental group was 6.74., where., the mean grade 
placement for the control group was 5.69. The experimen­
tal group showed a mean gain of 1.05 over the control group. 
This difference meets- the test of significance at the .05 
level and the null hypothesis is rejected. It may be as­
sumed that a significant difference favoring the experimen­
tal group exists. These findings are summarized in Table 
XXV.
TABLE XXV
A COMPARISON OF MEAN GAINS IN READING RATE
GRADE FIVE
Experimental Control
No. of children in each group: 40 40
Mean scores on Form 1^  initial test: 5.56 5.50
SD on Form 1, initial test: 1.56 1.48
Mean scores on Form 2, final test: 6.74 5.69
SD on Form 2, final test: 1.64 1.42
Gain M]^ “M2 (final tests) : 1.05
Standard error of means: .26 .22
Correlation between final scores
(experimental and control groups) = .62
Standard error of difference between means = .21
"t" ratio = 4.90 Degrees of freedom = 39
t°5 = 2.02
Significant at the .05 level
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Gain in reading vocabulary, Grade Five. Grade place­
ments in reading vocabulary on the two tests for all con­
trol and experimental classes in grade five are presented 
by matched pairs in Table XLIV. (See Appendix K.)
The final mean grade placement in reading vocabulary 
for all experimental classes in grade five was 5.60 and 
was 5^ .35 for all control classes. The experimental classes 
showed a mean gain of .25 over the control classes. This 
difference does not meet the test of significance at the 
.05 level and the null hypothesis is accepted. Based on 
these findings., as reported in Table XXVI, it may be con­
cluded that there is no difference between means of the 
two groups.
TABLE XXVI
A COMPARISON OF MEAN GAINS IN READING VOCABULARY
GRADE FIVE
Experimental Control
No. of children in each group: 40 40
Mean scores on Form 1, initial test: 4.67 4.62
SD on Form 1, initial test: 1.01 1.22
Mean scores on Form 2, final test: 5.60 5.35
SD on Form 2, final test: 1.50 1.08
Gains M^-M2 (final tests): .25
Standard error of means: .24 .17
Correlation between final scores
(Experimental and control groups) = .33
Standard error of difference between means - .24
"t” ratio = 1.04 Degrees of freedom - 39
t Q g  —  2 . 0 2
Not Significant at the .05 level
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Gain in reading comprehension, Grade Five. Grade 
placements in reading comprehension on the two tests for 
all control and experimental classes in grade five are pre­
sented by matched pairs in Table XLV. (See Appendix L.)
The mean grade placement in reading comprehension for 
the experimental classes in grade five was 5.50, whereas, 
the mean grade placement for all control classes was 5.35.
The experimental classes showed a mean gain of .15 over the 
control classes. This difference does not meet the test of 
significance at the .05 level and the null hypothesis is ac­
cepted. It may be assumed that a significant difference be­
tween means of the two groups does not exist. These findings 
are summarized in Table XXVII.
TABLE XXVII
A COMPARISON OF MEAN GAINS IN READING COMPREHENSION
GRADE FIVE
Experimental Control
No. of children in each group: 40 40
Mean scores on Form 1, "initial test: 4.98 4.06
SD on Form 1, initial test: 1.31 1.29
Mean scores on Form 2, final test: 5.50 5.35
SD on Form 2, final test: 1.58 1.07
Gains M^-M2 (final tests): .15
Standard error of means: .25 * .17
Correlation between final scores
(Experimental and control groups) - .46
Standard error of difference between means = .23
"t" ratio = .68 Degrees of freedom = 39
t Q 5  =  2  . 0 2
Not Significant at the .05 level
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Summary for Grade Five. In the four categories meas­
ured for grade five reading, the experimental group made 
more progress than the control group in all four of the 
categories. There was a significant difference in mean 
gains at the .05 level favoring the experimental group in 
two categories.
As presented in Summary Table XXVIII,, significant 
differences at the .05 level for experimental classes were 
found in total reading average and reading rate.
TABLE XXVIII
A SUMMARY OF RESULTS IN READING 
GRADE FIVE
READING AVERAGE READING VOCABULARY
Total Grade Total Grade
Mean Gain (final tests) = .47 Mean Gain (final tests) = .25
"t" ratio = 3.46 "t" ratio =1.04
t05Significant at the .05
= 2.02
No! Significant at the 
level
=2.02
level .05
READING RATE READING COMPREHENSION
Total Grade Total Grade
Mean Gain (final tests) = 1.05 Mean Gain (final tests) = .15
"t“ ratio =4.90 ”t" ratio = .68
tQ5 = 2.02 
Significant at the .05 level No! Significant at the 
level
=2 .02 
.05
V. INTERPRETATION OF RESULTS FOR GRADE SIX 
Gain in reading average, Grade Six. Grade placements
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in reading average on the two tests for all control and ex­
perimental classes in grade six are presented by matched 
pairs in Table XLII. (See Appendix I.)
The mean grade placement for the grade six experimen­
tal group on Test II was 6.00j whereas, the mean grade 
placement for the control group was 6.05. The control group 
showed a mean gain of .05 over the experimental group. This 
difference, as shown in Table XXIX, does not meet the test 
of significance at the .05 level and the null hypothesis is 
accepted. It may be assumed that there is no significant 
difference between means of the two groups.
TABLE XXIX
A COMPARISON OF MEAN GAINS IN READING AVERAGE
GRADE SIX
Experimental Control
No. of children in each group: 40 40
Mean scores on Form 1, initial test: 5.61 5.60
SD on Form 1,, initial test: 1.18 1.17
Mean scores on Form 2, final test: 6.00 6 .05
SD on Form 2, final test: 1.35 1.27
Gains M^-M2 (final tests): -.05
Standard error of means: .21 .20
Correlation between final scores
(Experimental and control groups) = .82
Standard error of difference between means = .13
"t" ratio = -.40 Degrees of freedom = 39
t Q c  =  2 . 0 2
Not Significant at the .05 level
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Gain in reading rate, Grade Six. Grade placements in 
reading rate on the two tests for all control and experi­
mental classes in grade six are presented by matched pairs 
in Table XLIII. (See Appendix J.)
The mean grade placement in reading rate for both the 
control and experimental groups in grade six on Test II was 
6.21. The experimental group showed a mean gain of -.00 
over the control group., according to final test scores.
This difference does not meet the test of significance at 
the .05 level and the null hypothesis is accepted. Based 
on these findings, as presented in Table XXX, it is con­
cluded that there is no significant difference in means of 
the two groups.
TABLE XXX
A COMPARISON OF MEAN GAINS IN READING RATE
GRADE SIX
Experimental Control
No. of children in each group: 40 40
Mean scores on Form 1, initial test: 5.70 5.87
SD on Form 1, initial test: 1.55 1.28
Mean scores on Form 2, final test: 6.21 6.21
SD on Form 2, final test: 1.69 1.05
Gains Mj-M2 (final tests):
o0
 •1
Standard error of means: 
Correlation between final scores
.27 .17
(experimental and control groups) = .64
Standard error of difference between means = .21
"t" ratio = -.01 Degrees of freedom 
tos ~ 2 . .02
Not Significant at the .05 level
= 39
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Gain in reading vocabulary, Grade Six. Grade place­
ments in reading vocabulary on the two tests for all con­
trol arid experimental classes in grade six are presented 
by matched pairs in Table XLIV. (See Appendix K.)
The mean grade placement in reading vocabulary for 
all experimental classes in grade six on the final test 
was 5.91j whereas* the mean grade placement for all con­
trol classes in grade six was 5.93. The experimental 
classes showed a mean gain of -.02 over the control clas­
ses. This difference does not meet the test of significance 
at the .05 level and the null hypothesis is accepted. These 
findings are summarized in Table XXXI.
r
TABLE XXXI
A COMPARISON OF MEAN GAINS IN READING VOCABULARY
GRADE SIX
Experimental Control
No. in each group: 40 40
Mean scores on Form 1, initial test: 5.37 5.30
SD on Form 1, initial test: 1.18 1.26
Mean scores on Form 2, final test: 5.91 5.93
SD on Form 2, final test: 1.46 1.56
Gains M^-M2 (final tests): -.02
Standard error of means: 
Correlation between final scores
.23 .25
(Experimental and control groups) = .62
Standard error of difference between means = .21
"t" ratio = -.06 Degrees of freedom = 39
tQ^ — 2.02
Not Significant at the .05 level
8 6
Gain in reading comprehension, Grade Six. Grade place­
ments in reading comprehension on the two tests for all con­
trol and experimental classes in grade six are presented by- 
matched pairs in Table XLV. (See Appendix L.)
The mean grade placement in reading comprehension for 
the experimental classes in grade six in the final test was 
5.80 and was 6.02 for the control classes. The control 
classes showed a mean gain of .22 over the experimental 
classes. This difference does not meet the test of signifi­
cance at the .05 level and the null hypothesis is accepted. 
These findings., as summarized in Table XXXII., show that 
there is not a significant difference between means of the 
two groups.
TABLE XXXII
A COMPARISON OF MEAN GAINS IN READING COMPREHENSION
GRADE SIX
Experimental Control
No. of children in each group:
Mean scores on Form 1^  initial test:
SD on Form 1, initial test:
Mean scores on Form 2, final test:
SD on Form 2, final test:
Gains M 1-M2 (final tests):
Standard error of means:
Correlation between final scores 
(Experimental and control groups) 
Standard error of difference between means 
"t" ratio = -.92 Degrees of freedom
40 40
5.76 5.64
1.33 1.55
5.80 6.02
1.50 1.67
-.22
.24 • to
= .55
= .24
= 39
t 0 5  2 . 0 2
Not Significant at the .05 level
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Summary for Grade Six. In the four categories meas­
ured for grade six reading., the control group made more 
progress than the experimental group in all four of the 
categories. No significant differences between mean gains 
of the two groups were found in any phase of the study for 
grade six pupils. A summary of results in reading for 
grade six is shown in Table XXXIII.
TABLE XXXIII
A SUMMARY OF RESULTS IN READING 
GRADE SIX
READING AVERAGE_____________ READING VOCABULARY
Total Grade Total Grade
Mean Gain (final tests) - -.05 Mean Gain (final tests) = -.02
"t" ratio = -.40 "t" ratio = -.06
fc05 = 2.02 fc05 = 2.02
Not Sianificant at the .05 Not Significant at the .05
level level
READING RATE READING COMPREHENSION
Total Grade Total Grade
Mean Gain (final tests) = -.00 Mean Gain (final tests) = -.22
"t" ratio = -.01 "t" ratio = -.92
fc05 = 2.02 t05 = 2.02
Not Significant at the .05 Not Significant at the .05
level level
VI. A SUMMARY OF RESULTS
A summary of results for the entire study for both ex­
perimental and control classes is presented in Table XXXIV 
and Table XXXV. Grade placement gains between final tests
8 8
of the control and experimental subjects are presented in 
Table XXXIV for all grades and for Groups I, II, III, the 
high, average, and low reading groups in these grades.
Grade placement gains between final tests for the individ­
ual grades are presented in Table XXXV.
The results indicated that the experimental classes 
made grade placement gains which meet the test of signifi­
cance at the .05 level in the following eight categories:
1. Reading Average— Total Group in Intermediate Grades.
2. Reading Rate— Total Group in Intermediate Grades.
3. Reading Average— Group I, Intermediate Grades.
4. Reading Rate— Group I, Intermediate Grades.
5. Reading Rate— Group II, Intermediate Grades.
6. Reading Rate— Grade Four. •>
7. Reading Average— Grade Five.
8. Reading Rate— Grade Five.
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TABLE XXXIV
A COMPARISON OF GRADE PLACEMENT GAINS 
ALL GRADES
Test GRADE PLACEMENT GAINS (final tests)
Section Group ALL GRADES
GROUP I— High Reading Group
Average
Control 6.21
Experimental 6.58
Difference in Gain .37*
Rate
Control 6.50
Experimental 7.42
Difference in Gain .92*
Vocabulary
Control 6.05
Experimental 6.23
Difference in Gain .18**
Comprehens ion
Control 6.11
Experimental 6.07
Difference in Gain -.04**
GROUP II--Average Reading Group
Average
Control 5.27
Experimental 5.40
Difference in Gain .13**
Rate
Control 5.38
Experimental 5 .75
Difference in Gain .37*
^Significant at the .05 level 
**Not Significant at the .05 level
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TABLE XXXIV (continued)
Test
Section Group
GRADE PLACEMENT GAINS (final tests) 
ALL GRADES
Vocabulary
Control 5.20
Experimental 5.43
Difference in Gain .23**
Comprehension
Control 5.21
Experimental 5.06
Difference in Gain -.15**
GROUP III— Low Reading Group
Average
Control 4.44
Experimental 4.48
Difference in Gain .04**
Rate
Control 4.64
Exper imenta1 4.83
Difference in Gain .19**
Vocabulary
Control 4.40
Exper imenta1 4.23
Difference in Gain -.17**
Comprehens ion
Control 4.25
Experimental 4.36
Difference in Gain .11**
**Not Significant at the .05 level
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TABLE XXXIV (continued)
Test
Section Group
GRADE PLACEMENT GAINS (final tests) 
ALL GRADES
Average
Control 5.29
Experimental 5.47
Difference in Gain .18*
Rate
Control 5.48
Experimental 5.97
Difference in Gain .49*
Vocabulary
Control 5.20
Experimental 5.27
Difference in Gain . 07**
Comprehen s ion
Control 5.17
Experimental 5.14
Difference in Gain .03**
♦Significant at the .05 level 
**Not Significant at the .05 level
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TABLE XXXV
A COMPARISON OF GRADE PLACEMENT GAINS IN 
GRADES FOUR,, FIVE, AND SIX
Test
Section Group
GRADE PLACEMENT GAINS 
Grades 4
(Final 
5 6
Tests)
Averaqe
Control 4.57 5.45 6.05
Experimental 4.70 5.92 6.00
Difference in Gain .13** .47* -.05**
Rate
Control 4.76 5.69 6.21
Experimental 5.21 6.74 6.21
Difference in Gain .45* 1.05* -.00**
Vocabulary
Control 4.53 5.35 5.93
Experimental 4.53 5.60 5.91
Difference in Gain .00** .25** -.02**
Comprehension
Control 4.37 5.35 6.02
Experimenta1 4.36 5.50 5.80
Difference in Gain -.01** .15** -.22**
*Significant at the .05 level
**Not Significant at the .05 level
CHAPTER V
SUMMARY AND CONCLUSIONS
I . SUMMARY
The purpose of this study was to investigate the 
effect of an individualized reading program on achievement 
in reading in Grades Four., Five., and Six. This investiga­
tion attempted to ascertain whether the SRA Reading labo­
ratory., Elementary Edition, when used in conjunction with 
a basal reading program, would facilitate the teaching of 
reading in the intermediate grades.
Experimental and control classes were established in 
Grades Four, Five, and Six in eight public schools in St. 
Tammany Parish, Louisiana, during the first semester of 
the 1964-65 school session. A total of 1,020 pupils taught 
by thirty-seven teachers was involved in the study. Teach­
ers were selected for experimental or control classes 
through random sampling after having been paired according 
to training, experience, sex, grade assignment, school as­
signment and ratings by the principals and members of the 
supervisory staff. A total of 132 pupil pairs was formed 
according to grade, sex, age, grade placement on the Gates 
Reading Survey— Form 1, and estimated intelligence quotients
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as shown on the Otis Quick-Scoring Mental Ability Test.
Control classes were taught by teachers using the Ginn 
and Company Basal Reading Program every school day through­
out the semester; while the experimental classes used the 
Ginn and Company Basal Reading Program three days each 
week and the SRA Reading Laboratory two days each week.
In weeks with four school days each program was used twice. 
Both control and experimental classes were taught by the 
class-as-a-whole procedure when using the basal reading 
program. Conferences were held with participating teach­
ers to describe the study and to explain their part in the 
study. Similar supervisory services were provided for both 
groups throughout the course of the study which ran for one 
semester.
Grade placement gains were computed in reading rate, 
vocabulary, comprehension, and reading average to determine 
effect of the individualized reading program on the pupils' 
achievement. The Gates Reading Survey, Form I, was adminis­
tered at the second week of the study and Form II during the 
nineteenth week of the school session. Differences in mean 
gain in this final test between control and experimental 
classes were analyzed to determine significance of difference 
between means of the control and experimental classes.
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Reading progress of the entire group of 132 upper 
elementary pupil pairs was studied. The high, average, 
and low reading groups were labeled Group I, Group II, and 
Group III, respectively. These groupings were determined 
by reading achievement scores made on Gates Reading Survey, 
Form I, by the experimental students. An analysis of data 
for individual grades and groups followed. The "t-test" 
was used to determine whether, to accept or reject the null 
hypothesis at the .05 level.
Total intermediate group. Analysis of the data shows 
that experimental classes of the total intermediate grades 
achieved gains significantly higher at the .05 level than 
gains of the control group in reading average and reading 
rate. Control classes of the total intermediate grades 
did not achieve significantly higher gains than the experi­
mental classes in any category of reading.
Individual grades. The experimental classes in Grade 
Four achieved significantly higher gains in reading rate 
than the control group.
The experimental classes in Grade Five achieved sig­
nificantly higher gains in reading average and reading 
rate than the control group.
No significant differences in mean gain were found in 
reading rate, vocabulary, comprehension, or average for
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Grade Six.
Summary of results. Of the sixteen categories meas- 
ured; the experimental classes achieved significantly 
higher gains in five categories than the control classes. 
The control classes did not achieve significantly higher 
in any category for either the total group or in individual 
grades. There was no significant difference in mean gain 
in reading vocabulary and reading comprehension for either 
the total intermediate group or for individual grades.
Group 1^— high reading group
In the high reading group for the intermediate grades^ 
the experimental classes achieved significantly higher 
gains than the control group in reading average and reading 
rate.
There was no significant difference between mean gains 
for the experimental and control classes in reading vocabu­
lary and reading comprehension.
Of four categories measured in Group 13 the experimen­
tal classes achieved significantly higher in two categories 
than the control classes. The control classes did not 
achieve significantly higher in any category.
Group II— average reading group
In Group II for all the intermediate grades the
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experimental classes achieved significantly higher gains 
in reading rate.
There were no significant differences in mean gains 
in total reading average* reading vocabulary* or reading 
comprehension* or for the total intermediate grades.
Of the four categories measured in Group II* the ex­
perimental classes achieved significantly higher in one 
category than did the control classes. The control classes 
did not achieve significantly higher in any category.
Group III— low reading group
In Group III* the low reading group* there were no 
significant differences in mean gain shown for either the 
control or experimental classes in any phase of reading 
for all grades.
Of four categories measured* there were no signifi­
cant differences in mean gains in reading average* vocabu­
lary* or comprehension for either the control or experimental 
classes in Group III for the total intermediate grades.
Grade Four
Of four categories measured* experimental classes in 
Grade Four achieved significantly higher gains in reading 
rate for the entire grade. Control classes did not achieve 
significantly higher gains in any phase of the study.
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Grade Five
Of four categories measured., experimental classes in 
Grade Five achieved significantly higher gains in reading 
average and reading rate for the entire grade. Control 
classes did not achieve significantly higher gains in any 
phase of reading for Grade Five.
Grade Six
Of four categories measured, neither experimental 
classes or control classes in Grade Six achieved signifi­
cantly higher gains in any phase of reading.
II. CONCLUSIONS
The following conclusions were reached after carefully 
analyzing the results of the study of the 132 matched pairs 
of pupils in reading in the intermediate grades:
(1) An individualized reading program may be used to 
improve some phases of reading achievement, such as reading 
rate and total reading average in the intermediate grades.
(2) The Science Research Associates Reading Labora­
tory, Elementary Edition, appeared to be helpful in im­
proving reading rate in the elementary grades. Grade Five 
pupils seemed to benefit more in reading rate from such a 
program than those in Grades Four and Six.
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(3) Use of the Science Research Associates Reading 
Laboratory., Elementary Edition* did not appear to improve 
reading achievement in Grade Six.
(4) In this study* the Science Research Associates 
Reading Laboratory* Elementary Edition* appeared most help­
ful for the group already high in reading achievement.
(5) The Science Research Associates Reading Labora­
tory* Elementary Edition* appeared to be least helpful to 
Group III* the group low in reading achievement.
(6) Additional research in individualized reading is 
needed. Consideration might be given to a study of programs 
at specific grade levels with a larger sampling from a single 
grade.
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APPENDIX A 
TABLE XXXVI 
DATA ON PAIRED PUPILS IN GRADE FOUR
EXPERIMENTAL CONTROL
Pupil
No. Sex
Age
in
Months
Reading
Achievement
Averaqe IQ
Pupil
NO. Sex
Age
in
Months
Reading
Achievement
Averaqe IQ
1 E F 106 6.7
GROUP I 
119 1 C F 112 6.5 121
2 E F 113 6.2 117 2 C F 110 6.0 115
3 E M 111 5.7 106 3 C M 108 5.7 109'
4 E F 111 5.6 106 4 C F 105 5.6 106
5 E F 109 5.6 111 5 C F 114 5.4 116
6 E F 108 5.3 101 6 C F 111 5.5 103
7 E F 104 4.9 104 7 C F 110 4.9 106
8 E F 109 4.9 108 8 C F 109 5.1 110
9 E F 107 4.7 102 9 C F 109 4.6 107
10 E F 113 4.6 97 10 C F 114 4.8 100
11 E F 115 4.6 98 11 C F 114 4.4 97
12 E F 111 4.6 108 12 C F 110 4.7 110
13 E F 114 4.5 113 13 C F 109 4.4 110
14 E F 108 4.4 112 14 C F 107 4.2 107
15 E M 111 4.4 103 15 C M 105 4.2 101
36 E M 115 4.3 95 16 C M 109 4.1 94
17 E M 109 4.2 95 17 C M 115 4.0 90
H
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TABLE XXXVI (continued)
DATA ON PAIRED PUPILS IN GRADE FOUR
EXPERIMENTAL CONTROL
Pupil
No. Sex
Age
in
Months
Reading
Achievement
Averaqe IQ
Pupil
No. Sex
Age
in
Months
Reading
Achievement
Averaqe IQ
18 E F 111 4.1 102
GROUP II 
18 C F 105 3.9 102
19 E F 115 4.1 99 19 C F 110 4.2 98
20 E M 119 4.1 90 20 C M 116 3.9 95
21 E M 108 4.0 97 21 C M 113 4.0 97
22 E F 122 4.0 86 22 C F 116 4.0 88
23 E F 112 3.8 94 23 C F 107 4.0 90
24 E F 114 3.8 94 24 C F 108 3.6 98
25 E M 116 3.8 97 25 C M 115 4.0 102
26 E M 108 3.8 100 26 C M 110 4.0 98
27 E F 127 3.8 87 27 C F 121 3.8 84
28 E M 107 3.7 91 28 C M 112 3.7 94
29 E F 114 3.7 94 29 C F 108 3.5 99
30 E F 117 3.6 90 30 C F 114 3.4 94
31 E F 123 3.5 89 31 C F 125 3.6 94
32 E M 110 3.5 97 32 C M 112 3.5 92
33 E F 107 3.4 92 33 C F 112 3.3 95
34 E F 109 3.3 86 34 C F 105 3.1 90
109
IQ
93
86
91
94
101
80
89
88
84
91
97
87
85
93
91
91
83
89
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TABLE XXXVI (continued)
DATA ON PAIRED PUPILS IN GRADE FOUR
EXPERIMENTAL___________________________________________ CONTROL
Age Reading Age Reading
in Achievement Pupil in Achievement
Sex Months Averaqe IQ_____No._____ Sex Months Averaqe
M 111 3.3 88
GROUP III 
35 C M 109 3.4
M 114 3.3 86 36 C M 117 3.3
M 108 3.3 96 37 C M 110 3.3
M 108 3.2 94 38 C M 107 3.4
F 110 3.2 103 39 C F 106 3.3
M 121 3.2 82 40 C M 125 3.0
M 120 3.2 94 41 C M 116 3.1
F 104 3.1 91 42 C F 108 3.2
M 128 3.1 89 43 C M 122 3.2
F 112 3.0 89 44 C F 115 3.1
M 124 3.0 97 45 C M 121 3.0
M 134 3.0 92 46 C M 131 2.8
M 120 2.9 81 47 C M 114 3.0
F 110 2.9 98 48 C F 107 2.7
M 105 2.8 96 49 C M 106 2.9
F 116 2.7 86 50 C F 121 2.9
M 120 2.7 83 51 C M 119 2.9
F 117 2.7 90 52 C F 122 2.8
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130
101
108
111
107
114
113
107
103
117
110
110
108
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TABLE XXXVII 
DATA QN PAIRED PUPILS IN GRADE FIVE
EXPERIMENTAL_________
Age Reading 
in Achievement 
Sex Months Average
M 115 7.9
F 126 6.8
F 122 6.8
F 120 6.6
F 121 6.6
M 124 6.1
M 127 6.1
M 126 6.0
F 118 6.0
F 127 5.8
F 120 5.7
F 122 5.7
M 116 5.7
Pupil 
IQ No. Sex
133
GROUP
1
I
C M
106 2 C F
107 3 c F
106 4 c F
108 5 c F
109 6 c M
111 7 c M
103 8 c M
108 9 c F
112 10 c F
110 11 c F
110 12 c F
106 13 c M
_______ CONTROL
Age Reading
in Achievement 
Months Average
120 7.7
120 6.6
124 6.8
117 6.4
125 6.4
119 5.9
123 6.1
125 6.0
120 5.8
121 6.0
118 5.7
128 5.8
122 5.7
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TABLE XXXVII (continued)
EXPERIMENTAL CONTROL
Pupil
No. Sex
Age
in
Months
Reading
Achievement
Average IQ
Pupil
No. Sex
Age
in
Months
Reading
Achievement
Average
14 E M 124 5.6
GROUP II 
107 14 C M 126 5.6 102
15 E M 118 5.6 110 15 C M 116 5.8 110
16 E F 117 5.5 109 16 C F 123 5.4 104
17 E F 121 5.4 108 17 C F 119 5.4 108
18 E F 122 5.3 106 18 C F 128 5.4 110
19 E F 119 5.0 104 19 C F 123 5.0 108
20 E F 123 5.0 109 20 C F 117 5.2 110
21 E F 124 5.0 96 21 C F 128 5.0 93
22 E M 129 4.7 90 22 C M 130 4.6 95
23 E M 124 5.0 103 23 C M 120 4.9 98
24 E M 126 4.7 95 24 C M 120 4.8 96
25 E F 122 4.6 104 25 C F 122 4.8 109
26 E M 123 4.5 92 26 C M 126 4.7 97
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IQ
104
100
97
91
91
102
88
95
94
90
88
88
83
82
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TABLE XXXVII (continued)
\i
EXPERIMENTAL________________________________________ CONTROL_____
Age Reading Age Reading
in Achievement Pupil in Achievement
Sex Months Average  IQ______No. Sex Month Average
GROUP III
F 122 4.4 101 27 C F 120 4.5
F 129 4.4 99 28 C F 124 4.6
M 120 4.4 93 29 C M 126 4.3
M 124 4.4 86 30 C M 118 4.2
F 141 4.3 86 31 C F 143 4.5
M 119 4.0 99 32 C M 123 4.0
M 128 3.9 89 33 C M 134 3.8
F 131 3.9 100 34 C F 125 4.1
M 118 3.8 91 35 C M 116 3.7
M 138 3.8 94 36 C M 132 3.9
F 124 3.5 83 37 C F 118 3.7
M 134 3.4 84 38 C M 131 3.4
M 131 3.3 86 39 C M 127 3.1
M 124 3.0 84 40 C M 126 3.1
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TABLE XXXVIII
DATA ON PAIRED> PUPILS IN GRADE SIX
EXPERIMENTAL CONTROL
Pupil
No. Sex
Age
in
Months
Reading
Achievement
Averaqe IQ
Pupil
No. Sex
Age
in
Months
Reading
Achievement
Averaqe IQ
1 E F 133 8.6 121
GROUP I 
1 C F 133 8.4 116
2 E F 136 8.0 111 2 C F 139 8.1 110
3 E M 137 7.2 107 3 C M 136 7.0 104
4 E F 137 7.2 103 4 C F 139 7.0 98
5 E M 137 7.0 114 5 C M 135 6.8 109
6 E F 129 6.9 105 6 C F 133 7.0 100
7 E F 133 6.6 113 7 C F 135 6.8 108
8 E F 138 6.6 115 8 C F 134 6.8 120
9 E F 131 6.4 103 9 C F 134 6.2 103
10 E M 133 6.3 111 10 C M 139 6.2 106
11 E M 139 6.2 106 11 C M 145 6.0 104
12 E M 138 6.1 100 12 C M 143 6.0 104
13 E M 145 5.9 105. 13 C M 139 5.9 100
116
IQ
107
112
99
98
90
106
99
105
95
89
96
106
107
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TABLE XXXVIII (continued)
EXPERIMENTAL CONTROL
Age Reading Age Reading
in Achievement Pupil in Achievement
Sex Months Average IQ______No. Sex Months Average
GROUP II
F 132 ■ 5.8 102 14 C F 131 5.7
M 132 5.9 112 15 C M 132 5.8
F 135 5.8 94 16 C F 129 5.8
M 140 5.8 93 17 C M 141 5.8
M 138 5.8 93 18 C M 144 6.0
F 136 5.8 111 19 C F 133 5.7
F 142 5.7 94 20 C F 140 5.7
F 134 5.6 109 21 C F 129 5.6
F 138 5.6 100 22 C F 137 5.7
M 145 5.5 88 23 C M 143 5.7
F 133 5.4 94 24 C F 131 5.5
M 145 5.3 104 25 C M 140 5.5
F 131 5.3 108 26 C F 136 5.4
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TABLE XXXVIII (continued)
EXPERIMENTAL CONTROL
Age Reading Age Reading
Pupil in Achievement Pupil in Achievement
No. Sex Months Average IQ No. Sex Months Average IQ
27 E M 141 5.3 98
GROUP
27
III
C M 135 5.3 99
28 E M 138 5.2 95 28 C M 135 5.1 97
29 E M 132 5.2 107 29 C M 129 5.3 105
30 E F 131 5.2 101 30 C F 137 5.1 101
31 E M 133 4.8 92 31 C M 129 4.9 94
32 E F 135 4.8 102 32 C F 133 4.7 99
33 E M 134 4.7 94 33 C M 140 4.9 94
34 E F 150 4.5 93 34 C F 153 4.7 93
35 E F 165 4.3 83 35 C F 160 4.4 80
36 E M 140 4.2 84 36 C M 139 4.3 89
37 E F 160 4.2 77 37 C F 164 4.0 77
38 E F 132 3.5 85 38 C F 129 3.3 90
39 E M 136 3.4 88 39 C M 135 3.5 93
40 E F 151 2.7 67 40 C F 152 2.7 72
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TABLE XXXIX
INFORMATION CONCERNING TEACHERS AND RESULTANT PAIRINGS, 
GRADE FOUR, ST. TAMMANY PARISH SCHOOLS,
1964-1965
Teacher School Grade Sex Training Experience Rating Pair
Cl A 4 F 'BA 1 Average XII
X2 A 4 F BA 32 Superior C3
C3 A 4 F ME 32 Superior X2
X4 A 4 F BA 5 Average CIO
X5 B 4 F BA 23 Superior C12
C6 C 4 F 3 yrs. 20 Average X8
C7 D 4 F BS 21 Above Average X9
X8 E 4 F 3 yrs. 1 Average C6
X9 E 4 F BA 10 Above Average C7
CIO F 4 F BS 6 New X4
Cll F 4 F BA 1/2 New Cl
C12 G 4 F BA 21 Superior X5
C13 C 4 F 3 yrs. 5 New No Pair
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APPENDIX E
TABLE XL
INFORMATION CONCERNING TEACHERS AND RESULTANT PAIRINGS, 
GRADE FIVE, ST. TAMMANY PARISH SCHOOLS,
1964-1965
Teacher School Grade Sex Training Experience Rating Pair
XI A 5 F BA 29 Superior C3
X2 A 5 M ME 9 Above avg. No Pair
C3 A 5 F BS 27 Superior XI
C4 A 5 F BS 12 Average X9
C5 B 5 F MA 34 Average X8
C6 C 5 F BS 5 Average X7
X7 D 5 F BA '5 Average C6
X8 E 5 F ME 42 Average C5
X9 E 5 F BA 13 Average C4
X10 F 5 M BA 4/9 yr. New C12
Cll F 5 F PHB 11 New No Pair
C12 G 5 M BS 2 New XI0
APPENDIX F
APPENDIX F
TABLE XLI
INFORMATION CONCERNING TEACHERS AND RESULTANT PAIRINGS, 
GRADE SIX, ST. TAMMANY PARISH SCHOOLS,
1964-1965
Teacher School Grade Sex Training Experience Rating Pair
XI H 6 F BA 0 New CIO
C2 H 6 F BA 21 Above Average X4
C3 H 6 F BA 0 New XI
X4 H 6 F BA 22 Above Average C2
X5 H 6 M BS 5 New C5
C6 B 6 M BA 1 Average X5
XI C 6 F BS 1 New C3
C8 D 6 M BS 19 Above Average X9
X9 D 6 M BA 3 Above Average C8
CIO E 6 F BS 5 Superior XI
Cll E 6 M BS 2 New No Pair
X12 G 6 F BA 3 New No Pair
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APPENDIX G
ST. TAMMANY PARISH SCHOOLS 
READING STUDY, 1964-65
INSTRUCTIONS FOR TEACHERS OF EXPERIMENTAL GROUP
1. All experimental teachers must be thoroughly familiar 
with materials in the Ginn and Company Basal Reading 
Program for grade they teach and with materials in 
Science Research Associates Reading Laboratory, Elemen­
tary Edition.
2. Activities and lessons from Ginn and Company Teacher's 
Manual and lessons to be taught by teacher were se­
lected by a group of teachers from each grade level, 
members of the supervisory staff and the experimenter.
A list of these activities have been mimeographed for 
each teacher. The teacher will check (V^ ) each activity 
and lesson as it is completed by the class. These check­
lists will be collected by the experimenter as each unit 
of work is completed by the class.
3. Follow program that is outlined in the Ginn and Company 
Teacher's Manual for each of the activities shown on 
the check list.
a. Fourth grade teachers will study pages 1-63 of the 
teacher's manual to better understand how to use it.
b. Fifth grade teachers will study pages 1-65 of teach­
er 1s manual.
c. Sixth grade teachers will study pages 1-65 of teach­
er's manual, to better understand how to use manual.
4. Follow program outlined in the Science Research Associ­
ates' Reading Laboratory when using the multi-level 
reading program.
a. All teachers of experimental classes must become
thoroughly familiar with procedures outlined in the 
teacher's manual for the elementary edition of the 
Science Research Associates Reading Laboratory.
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5. Use the basal reading program of Ginn and Company and 
the program of Science Research Associates Reading 
Laboratory on this schedule:
a. In weeks with five school days* the Ginn and Com­
pany program shall be used for three days and the
Science Research Associates program shall be used 
for two days.
b . In weeks with four school days the Ginn and Com­
pany program shall be used for two days and the
Science Research Associates program for two days.
6 . A schedule showing dates on which each reading program 
will be used is attached.
7. The experimental classes will commence use of Science 
Research Reading Program on September 7, so that chil­
dren in the experimental classes will be thoroughly 
familiar with program by September 14, date on which 
the program commences for both groups. Teachers will 
use Science Research Associates materials every day 
from September 7 through September 11.
8. Reading program as outlined by the experimenter will 
commence on September 14 and will continue through 
January 26.
9. The class-as-a-whole approach will be used with the 
Ginn and Company Basal Reading Program and program as 
outlined in teacher's manual will be used with the 
Science Research Associates Reading Laboratory Pro­
gram.
10. Reading class will be for one hour each day from 8:15
A.M. to 10:30 A.M.
11. Intelligence tests and reading achievement tests will 
be administered during the second week of the semester, 
shown on the attached schedule.
12. The final reading achievement test will be administered 
during the nineteenth week of the school session, on 
January 27, 28, 29, as shown on the attached schedule.
13. Request assistance whenever the need arises. Notify
the experimenter or your principal if any materials 
are needed.
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14. The following materials are needed by each teacher in
the experimental group:
a. Ginn and Company basal reading textbook for the 
grade, one for each child.
b. Teacher's manual for Ginn and Company reader.
c. Science Research Associates Reading Laboratory, 
Elementary Edition.
d. Teacher's manual for Science Research Associates 
Reading Laboratory.
e. Individual record book for each child.
f. Gates Reading Survey, Form 1— one for each child.
g. Otis Quick Scoring Mental Ability Test--one for 
each child.
APPENDIX H
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APPENDIX H
ST. TAMMANY PARISH SCHOOLS
READING STUDY, 1964-65
INSTRUCTIONS FOR TEACHERS OF CONTROL GROUP
1. All control classes must be thoroughly familiar with 
materials in the Ginn and Company Basal Reading Pro­
gram for grade they teach.
2. Activities and lessons from Ginn and Company Teacher's 
manual and lessons to be taught by teacher were se­
lected by a group of teachers from each grade level, 
members of the supervisory staff, and the experimenter.
A list of these activities have been mimeographed for 
each teacher. The teacher will check Cv')' each activity 
and lesson as it is completed by the control class.
These check lists will be collected by the experimenter 
as each unit of work is completed by the class.
3. Follow program that is outlined in the Ginn and Company 
Teacher's Manual for each of the activities shown on 
the check list.
a. Fourth grade teachers will study pages 1-63 of the 
teacher's manual to better understand how to use it.
b. Fifth grade teachers will study pages 1-65 of the 
teacher's manual.
c. Sixth grade teachers will study pages 1-65 of the 
teacher's manual.
4. Use the Ginn and Company Basal Program every day of 
the first semester during the school session.
5. The control classes will commence use of the Ginn and 
Company Basal Reading Program as outlined by the ex­
perimenter on September 7, so that children in the con­
trol classes will be thoroughly familiar with the 
program by September 14, date on which the program 
commences for both groups.
6 . Reading program as outlined by the experimenter will 
commence on September 14, and will continue through 
January 26.
7. The class-as-a-whole approach will be used with the 
Ginn and Company Basal Reading Program.
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8 . Reading class will be for one hour each day from 8:15
A.M. to 10:30 A.M.
9. Intelligence tests and reading achievement tests will 
be administered during the second week of the semester, 
as shown on the attached schedule.
10. The final reading achievement test will be administered 
during the nineteenth week of the school session, on 
January 27, 28, 29, as shown on the attached schedule.
11. Request assistance whenever the need arises. Notify
the experimenter or your principal if any materials 
are needed.
12. The following materials are needed by the control 
group:
a. Ginn and Company Basal Reading textbook for the 
grade, one for each child.
b. Teacher's manual for Ginn and Company reader.
c. Otis Quick Scoring Mental Ability Test— one for 
each child.
APPENDIX I
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APPENDIX I
TABLE XLII
GRADE PLACEMENTS IN READING AVERAGE PRESENTED BY 
MATCHED PAIRS, ALL GRADES
Pupil
No.
EXPERIMENTAL
Grade Placements 
Test I Test II
Pupil
No.
CONTROL 
Grade 
Test I
Placements 
Test II
GROUP I - GRADE FOUR
IE 6.7 8.0 1C 6.5 7.0
2E 6.2 6.3 2C 6.0 6.3
3E 5.7 7.7 3C 5.7 6.2
4E 5.6 6.5 4C 5.6 5.4
5E 5.6 6.3 5C 5.4 7.0
6E 5.3 4.8 6C 5.5 5.1
7E 4.9 5.2 7C 4.9 6.1
8E 4.9 5.0 8C 5.1 4.8
9E 4.7 4.9 9C 4.6 6.1
10E 4.6 6.6 10C 4.8 4.6
H E 4.6 4.9 11C 4.4 4.8
12E 4.6 4.8 12C 4.7 5.5
13E 4.5 5.8 13C 4.4 4.9
14E 4.4 5.3 14C 4.2 4.3
15E 4.4 4.6 15C 4.2 4.5
16E 4.3 5.1 16C 4.1 5.0
17E 4.2 4.7 17C 4.0 4.6
GROUP II -- GRADE FOUR
18E 4.1 4.5 18C 3.9 4.2
19E 4.1 4.9 19C 4.2 5.4
2 0E 4.1 5.4 20C 3.9 4.3
2 IE 4.0 5.7 21C 4.0 5.3
22E 4.0 4.2 22C 4.0 4.0
23E 3.8 5.5 23C 4.0 4.0
24E 3.8 4.9 24C 3.6 4.2
25E 3 .8 5.1 25C 4.0 5.6
26E 3.8 5.5 26C 4.0 5.1
27E 3.8 4.2 27C 3.8 5.0
28E 3.7 4.5 28C 3.7 4.7
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TABLE XLII (continued)
EXPERIMENTAL CONTROL
Pupil Grade Placements Pupil Grade Placements
No. Test I Test II No. Test I Test II
29E 3.7 4.6 29C 3.5 4.3
30E 3.6 4.6 30C 3.4 4.2
3 IE 3.5 4.5 31C 3.5 4.0
32E 3.5 4.1 32C 3.5 4.7
33E 3 .4 3.5 33C 3.3 4.3
34E 3.3 4.5 34C 3.1 3.3
GROUP III - GRADE FOUR
3 5E 3.3 3.8 35C 3.4 5.0
36E 3.3 3.8 36C 3.3 3.7
37E 3.3 3 .6 37C 3.3 3.7
38E 3.2 4.3 38C 3.4 5.1
39E 3.2 4.5 39C 3.3 3.9
40E 3.2 3.9 40C 3.0 2.8
4 IE 3.2 3.1 41C 3.1 3.9
42E 3.1 4.6 42C 3.2 4.2
43E 3.1 3.6 43C 3.2 3.2
44E 3.0 4.6 44C 3.1 2.9
45E 3.0 3.5 45C 3.0 3.3
46E 3.0 3.3 46C 2.8 3.9
47E 2.9 3.1 47C 3.0 4.4
48E 2.9 3.1 48C 2.7 3.7
49E 2.8 3.2 49C 2.9 3.6
50E 2.7 3.8 50C 2.9 4.2
5 IE 2.7 3.9 51C 2.6 3.4
52E 2.7 3.9 52C 2.8 3.9
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TABLE XLII (continued)
EXPERIMENTAL CONTROL
Pupil Grade Placements Pupil Grade Placements
No. Test I Test II No. Test I Test II
GROUP I - GRADE FIVE
IE 7.9 8.8 IC 7.7 8.1
2E 6.8 8.2 2C 6.6 6.4
3E 6.8 7.6 3C 6.8 6.1
4E 6.6 8.1 4C 6.4 7.0
5E 6.6 8.2 5C 6.4 6.0
6E 6.1 6.6 6C 5.9 6.2
7E 6.1 6.4 7C 6.1 5.8
8E 6.0 7.5 8C 6.0 6.3
9E 6.0 8.9 9C 5.8 6.4
10E 5.8 5.8 IOC 6.0 6 .6
H E 5.7 5.3 lie 5.7 5.4
12E 5.7 5.7 12C 5.8 7.3
13E 5.7 5.4 13C 5.7 5.4
GROUP II - GRADE FIVE
14E 5.6 7.5 14C 5.6 5.9
15E 5.6 6.8 15C 5.8 6.3
16E 5.5 ■ 4.5 16C 5.4 4.8
17E 5.4 6.0 17C 5.4 5.8
18E 5.3 5.1 18C 5.4 6.1
19E 5.0 5.9 19C 5.0 5.2
20E 5.0 5.4 20C 5.2 5.5
2 IE 5.0 5.8 21C 5.0 5.0
22E 4.7 4.9 22C 4.6 4.4
23E 5.0 5.0 23C 4.9 4.9
24E . 4.7 5.8 24C 4.8 4.3
25E 4.6 6.0 25C 4.8 5.3
26E 4.5 6.3 26C 4.7 6.1
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TABLE XLII
EXPERIMENTAL 
Pupil Grade Placements 
No. Test I Test II
GROUP III
27E 4.4 5.2
28E 4.4 5.5
29E 4.4 4.9
30E 4.4 5.2
3 IE 4.3 4.8
32E 4.0 6.2
33E 3.9 3.9
34E 3.9 6.0
35E 3.8 4.9
36E 3.8 5.3
37E 3.5 4.4
38E 3.4 4.4
39E 3.3 4.7
40E 3.0 4.1
(continued)
CONTROL 
Pupil Grade Placements 
No. Test I Test II
- GRADE FIVE
27C 4.5 6.2
28C 4.6 5.4
29C 4.3 4.7
30C 4.2 4.7
31C 4.5 4.1
32C 4.0 5.6
33C 3.8 4.4
34C 4.1 4.7
35C 3.7 4.4
36C 3.9 4.6
37C 3.7 4.7
38C 3.4 4.7
39C 3.1 4.1
40C 3.1 3.3
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TABLE XLII (continued)
Pupil
No.
EXPERIMENTAL
Grade Placements 
Test I Test II
Pupil
No.
CONTROL 
Grade Placements 
Test I Test II
GROUP I - GRADE SIX
IE 8.6 10.4 1C 8.4 9.8
2E 8.0 9.5 2C 8.1 8.5
3E 7.2 6.7 3C 7.0 6.2
4E 7.2 5.9 4C 7.0 7.7
5E 7.0 7.4 5C 6.8 7.1
6E 6.9 7.0 6C 7.0 6.0
7E 6.6 7.2 7C 6.8 6.4
8E 6.6 6.9 8C 6.8 7 .6
9E 6.4 6.7 9C 6.2 5.8
10E 6.3 6.9 10C 6.2 6.3
H E 6.2 6.6 lie 6.0 7.0
12E 6.1 6.5 12C 6.0 7.3
13E 5.9 6.4 13C 5.9 6.2
GROUP II - GRADE SIX
14E 5.8 5.9 14C 5.7 6.2
15E 5.9 5.6 15C 5.8 6.7
16E 5.8 6.1 16C 5.8 5.7
17E 5.8 5.9 17C 5.8 6.0
18E 5.8 5.3 18C 6.0 5.0
19E 5.8 5.8 19C 5.7 6.4
20E 5.7 5.7 20C 5.7 6.9
2 IE 5.6 5.9 21C 5.6 6.6
22E 5.6 6.1 22C 5.7 6.6
23E 5.5 6.1 23C 5.7 5.3
24E 5.4 5.9 24C 5.5 5.3
25E 5.3 5.8 25C 5.5 6.0
26E 5.3 7.1 26C 5 .4 7.5
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TABLE XLII (continued)
EXPERIMENTAL CONTROL
Pupil Grade Placements Pupil Grade Placements
No. Test I Test II No. Test I Test II
GROUP III - GRADE SIX
27E 5.3 4.7 27C 5.3 6.1
28E 5.2 6.6 28C 5.1 5.4
29E 5.2 5.6 29C 5.3 6.4
3 0E 5.2 5.1 30C 5.1 6.0
3 IE 4.8 5.5 31C 4.9 5.1
32E 4.8 5.2 32C 4.7 5.1
33E 4.7 5.6 33C 4.9 5.6
34E 4.5 5.5 34C 4.7 5.5
35E 4.3 4.8 35C 4.4 4.0
36E 4.2 5.1 36C 4.3 5.2
37E 4.2 3.4 37C 4.0 4.3
38E 3.5 3.7 38C 3.3 3.8
3 9E 3.4 4.9 3 9C 3.5 4.6
40E 2.7 2.9 40C -2.1 2.9
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APPENDIX J
TABLE XLIII
GRADE PLACEMENTS IN READING RATE PRESENTED 
BY MATCHED PAIRS, ALL GRADES
EXPERIMENTAL CONTROL
Pupil Grade Placements Pupil Grade Placements
No. Test I_____ Test II No. Test I____Test II
GROUP I - GRADE FOUR
IE 6.7 9.9 1C 6.5 7.7
2E 6.3 6.7 2C 6.5 6.3
3E 6.7 10.6 3C 7.2 8.4
4E 7.9 8.2 4C 6.8 7.2
5E 6.0 8.2 5C 4.0 6.3
6E 6.0 5.5 6C 7.2 6.5
7E 5.8 6.7 7C 5.2 6.3
8E 4.6 4.8 8C 4.2 4.8
9E 3.8 6.2 9C 4.4 5.8
10E 4.4 7.4 10C 5.2 5.5
H E 4.0 5.2 11C 4.0 4.8
12E 4.6 5.2 12C 4.6 5.8
13E 5.6 6.5 13C 3.8 4.2
14E 4.6 4.4 14C 3.8 4.3
15E 4.2 5.2 15C 3.8 3.8
16E 3.3 5.5 16C 3.6 5.8
17E 4.2 5.8 17C 3.6 4.2
GROUP II - GRADE FOUR
18E 4.0 4.8 18C 3.3 4.0
19E 2.8 5.5 19C 4.6 5.8
20E 4.0 5.5 20C 3.6 4.2
2 IE 4.0 6.3 21C 3.8 5.8
22E 3.3 3.8 22C 6.2 4.6
23E 3.6 5.8 23C 3.8 4.4
24E 3.8 4.8 24C 3.3 4.2
25E 3.3 5.2 25C 4.2 5.8
26E 3.3 6.0 26C 4.2 6.0
27E 4.4 4.6 27C 3.8 5.8
28E 3.0 4.8 28C 3.3 3 .8
29E 3.6 4.4 29C 3.6 4.6
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TABLE XLIII (continued)
EXPERIMENTAL CONTROL
Pupil Grade Placements Pupil Grade Placements
No. Test I Test II No. Test I Test II
30E 4.2 6.0 3 0C 3.0 3.8
3 IE 3.3 3.8 31C 4.0 3 .8
32E 3.6 4.6 32C 2.8 4.8
33E 3.0 3.8 33C 3.3 4.4
34E 5.5 6.0 34C 3.3 3.0
GROUP III - GRADE FOUR
35E 3.6 4.8 35C 3.3 4.2
36E 4.0 3.8 36C 2.8 3.0
3 7E 3.0 2.8 37C 2.5 3.8
38E 3.0 4.0 38C 3.8 7.0
39E 3.6 4.2 39C 3.8 4.0
40E 4.4 6.0 40C 3.8 2.4
41E 3.3 3.6 41C 3.3 4.2
42E 2.8 4.6 42C 2.7 4.2
43E 3.0 3.8 43C 3.6 3.0
44E 2.8 4.8 44C 2.5 3.0
45E 3.3 4.6 45C 3.3 3.6
46E 3.0 3.3 46C 2.5 3.6
47E 2.8 3.3 47C 3.6 5.8
48E 3.0 3.6 48C 2.7 3 .6
49E 2.8 3.3 49C 2.8 3.8
50E 2.7 4.8 50C 3.0 4.4
5 IE 2.7 3.0 51C 2.7 4.0
52E 2.7 4.8 52C 3.0 3.6
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TABLE XLIII (continued)
EXPERIMENTAL CONTROL
Pupil Grade Placements Pupil Grade Placements
No. Test I Test II No. Test I Test II
GROUP I - GRADE FIVE
IE 9.7 9.9 1C 8.6 9.9
2E 8.2 8.8 2C 6.5 7.0
3E 7.6 8.6 3C 7.4 7.0
4E 7.2 8.4 4C 7.9 7.0
5E 6.8 9.9 5C 6.5 6.7
6E 6.5 6.5 6C 5.5 5.8
7E 7.4 8.6 7C 6.7 7.0
8E 6.5 10.6 8C 6.5 6.8
9E 6.8 10.6 9C 5.2 6.7
10E 6.3 6.3 10C 7.7 6.8
H E 6.2 5.2 lie 7.0 6.3
12E 7.9 7.9 12C 6.2 9.1
13E 6.5 7.7 13C 6.3 4.8
GROUP II - GRADE FIVE
14E 5.5 6.5 14C 7.9 6.0
15E 6.8 7.2 15C 6.2 7.0
16E 6.0 5.5 16C 6.2 5.2
17E 6.8 7.2 17C 5.5 5.8
18E 5.2 6.0 18C 6.3 6.8
19E 6.8 6.8 19C 4.2 5.2
20E 5.2 6.8 20C 4.8 5.5
2 IE 5.5 6.0 21C 4.8 5.5
22E 4.4 5.8 22C 4.2 4.8
23E 4.8 5.5 23C 4.8 5.2
24E 4.6 6.0 24C 4.0 4.2
25E 4.0 6.2 25C 4.4 5.2
26E 4.6 5.8 26C 3.8 4.8
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TABLE XLIII (continued)
EXPERIMENTAL CONTROL
Pupil Grade Placements Pupil Grade Placements
No. Test I_____ Test II No. Test I Test II
GROUP III - GRADE FIVE
27E 4.4 4.4 27C 7.4 6.2
28E 4.8 5.5 28C 6.8 5.5
29E 4.8 5.8 2 9C 4.2 4.2
30E 4.8 7.0 30C 3.8 4.8
3 IE 5.2 5.8 31C 5.5 4.6
32E 3.8 6.0 32C 4.4 6.5
33E 4.6 4.6 33C 4.0 4.6
34E 4.4 6.8 34C 4.0 4.8
35E 4.0 6.2 35C 3.8 3.8
36E 3.3 6.5 36C 4.6 4.6
37E 3.3 4.4 37C 6.5 5.5
38E 5.8 7.0 38C 4.0 4.8
39E 2.7 4.4 39C 3.3 3.3
40E 2.7 4.8 40C 2.7 2.5
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TABLE XLIII (continued)
Pupil
No.
EXPERIMENTAL
Grade Placements 
. Test I Test II
Pupil
No.
CONTROL 
Grade Placements 
Test I Test II
GROUP I - GRADE SIX
IE 10.6 11.0 1C 6.8 8.6
2E 7.0 11.4 2C 8.2 . 7.1
3E 6.5 6.1 3C 9.1 6.3
4E 8.6 7.4 4C 6.1 7 .4
5E 6.5 6.5 5C 6.5 7 .4
6E 7.4 7.8 6C 6.8 7.1
7E 6.8 7.1 7C 7.8 7.4
8E 6.0 8.2 8C 6.1 6.8
9E 7 .4 6.5 9C 5.8 6.1
10E 5.8 - 5.5 10C 6.8 6.5
H E 6.5 7.1 11C 6.5 6.1
12E 6.8 6.5 12C 7 .4 7.8
13E 7.4 7.1 13C 6.3 6.1
GROUP II - GRADE SIX
14E 6.1 7.4 14C 7.1 7.4
15E 4.8 3.8 15C 6.3 6.1
16E 5.8 5.8 16C 6.1 6.1
17E 4.5 6.8 17C 6.5 5.3
18E 6.1 5.3 18C 5.3 6.5
19E 5.8 5.5 19C 6.3 6.3
20E 6.3 5.8 20C 6.8 7.1
2 IE 5.8 6.8 21C 4.8 6.5
22E 6.8 7.1 22C 4.8 6.1
23E 6.1 6.1 23C 6.1 6.1
24E 5.8 5.8 24C 4.8 4.5
25E 6.5 7.1 25C 6.3 6.5
26E 4.8 7.1 26C 5.8 6.8
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TABLE XLIII (continued)
EXPERIMENTAL 
Pupil Grade Placements 
No. Test I Test II
CONTROL 
Pupil Grade Placements 
No. Test I Test II
GROUP III GRADE SIX
27E 4.2 4.0
28E 4.5 4.8
29E 4.8 6.1
30E 6.0 5.5
3 IE 4.8 5.8
32E 4.4 6.0
33E 6.1 6.5
34E 4.8 6.3
35E 3.3 4.2
36E 3.9 4.5
37E 4.2 4.2
38E 3 .4 3.4
39E 3.4 6.1
40E 2.4 2.7
27C 5.3 6.3
28C 5.8 5.8
2 9C 6.1 6.3
3 0C 6.3 5.8
31C 3.9 4.2
32C 5.3 6.5
33C 5.3 6.1
34C 4.8 5.8
35C 4.5 4.8
36C 4.8 6.1
37C 4.2 5.3
38C 3.4 4.2
39C 4.5 5.8
40C 2.5 3.0
APPENDIX
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APPENDIX K
TABLE XLIV
GRADE PLACEMENTS IN READING VOCABULARY PRESENTED 
BY MATCHED PAIRS, ALL GRADES
EXPERIMENTAL CONTROL
Pupil Grade Placements Pupil Grade Placements
No. Test I Test II No. Test I Test II
GROUP I - GRADE FOUR
IE 6.2 7.7 1C 7.2 6.0
2E 4.8 6.6 2C 4.7 7.2
3E 5.2 7.0 3C 5.5 6.0
4E 5.5 7.0 4C 4.5 4.5
5E 5.4 5.0 5C 5.6 6.0
6E 4.3 4.0 6C 5.0 4.5
7E 4.0 4.4 7C 4.4 5.6
8E 4.3 4.5 8C 5.4 5.4
9E 5.2 4.8 9C 4.2 6.8
10E 4.2 5.8 10C 5.0 4.2
H E 4.7 4.8 11C 5.4 4.4
12E 4.8 4.5 12C 5.4 5.8
13E 3.8 5.6 13C 4.7 5.2
14E 4.0 6.2 14C 5.0 4.8
15E 4.4 4.5 15C 4.5 4.8
16E 4.8 4.8 16C 4.4 4.2
17E 4.2 5.0 17C 3.4 4.3
GROUP II - GRADE FOUR
18E 2.8 4.3 18C 4.4 4.5
19E 4.3 4.8 . 19C 4.3 5.0
20E 5.2 5.5 20C 4.4 4.3
2 IE 4.3 5.4 21C 4.0 5.0
22E 4.3 4.4 22C 3.1 4.3
23E 4.5 5.6 23C 4.2 4.5
24E 4.3 5.0 24C 4.2 4.7
25E 4.2 4.8 25C 4.4 5.6
26E 3.6 5.6 26C 4.0 4.5
27E 2.7 3.3 27C 4.4 3.8
28E 4.7 4.4 28C 4.5 5.0
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APPENDIX K
TABLE XLIV (continued)
EXPERIMENTAL CONTROL
Pupil Grade Placements Pupil Grade Placements
No. Test I Test II_________ No. Test I Test II
29E 3.6 5.0 29C 3.6 4.5
30E 2.9 4.3 30C 3.8 4.5
3 IE 3.4 4.4 31C 4.2 4.0
32E 4.5 5.2 32C 4.0 4.2
33E 3.8 3.8 33C 3.1 5.0
34E 2.9 2.7 34C 3.1 3.1
35E 3.4
GROUP III 
2.9
- GRADE FOUR 
35C 3.4 6.6
36E 4.0 3.8 36C 4.0 3.8
37E 3.4 4.0 37C 4.0 4.0
38E 3.8 5.4 38C 3.4 3.8
39E 3.1 4.5 39C 2.7 4.5
40E 3.1 2.4 40C 2.5 3.3
4 IE 3.4 2.5 41C 3.3 3.4
42E 4.4 4.2 42C 4.0 4.0
43E 2.8 3.4 43C 3.3 2.7
44E 3.8 4.8 44C 4.3 3.3
45E 3.6 2.7 45C 2.9 2.9
46E 3.4 3.8 46C 2.9 4.2
47E 3.4 2.8 47C 2.7 3 .6
48E 2.7 2.7 48C 2.7 5.0
49E 2.6 2.8 49C 2.7 3.3
50E 2.9 3.8 50C 2.9 4.2
5 IE 2.7 3.8 51C 2.7 2.0
52E 2.7 4.4 52C 2.7 4.7
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TABLE XLIV (continued)
EXPERIMENTAL CONTROL
Pupil Grade Placements Pupil Grade Placements
No. Test I Test II No. Test I Test II
■
GROUP I - GRADE FIVE
IE 6.0 6.4 1C 7.0 8.5
2E 5..0 7.2 2C 6.2 5.2
3E 6.4 7.7 3C 6.2 5.6
4E 6.4 7.2 4C 5.5 7.2
5E 5.8 6.8 5C 5.8 6.2
6E 5.4 7.2 6C 6.4 6.0
7E 6.0 5.2 7C 5.5 6.0
8E 5.8 7.0 8C 4.5 5.2
9E 5.4 7.0 9C 6.8 5.6
10E 4.7 5.8 10C 5.4 6.8
H E 5.4 6.4 lie 5.0 5.2
12E 4.5 5.0 12C 5.0 6.6
13E 5.2 5.6 13C 4.7 4.8
GROUP II - GRADE FIVE
14E 6.2 10.6 14C 3.8 5.2
15E 5.0 6.8 15C 5.5 5.4
16E 4.4 4.5 16C 5.0 4.5
17E 4.5 5.8 17C 5.2 5.8
18E 5.5 4.4 18C 4.3 6.2
19E 3.4 6 .6 19C 6.8 5.6
20E 5.4 5.0 20C 5.5 4.5
2 IE 5.2 7.0 21C 4.3 4.5
22E 4.5 4.7 22C 4.5 4.5
23E 4.7 4.0 23C 4.8 5.0
24E 4.2 5.6 24C 4.3 4.3
2 5E 3.6 6.2 25C 4.3 5.0
26E 5.0 6.0 26C 5.2 8.0
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TABLE XLIV (continued)
EXPERIMENTAL CONTROL
Pupil Grade Placements Pupil Grade Placements
No. Test I_____ Test II No. Test_I____Test II
GROUP III
27E 4.7 5.5
28E 4.7 5.6
29E 4.5 3.6
30E 4.7 4.2
3 IE 3.6 4.2
32E 4.7 6.2
33E 4.0 3.1
34E 3.1 5.4
35E 3.1 4.4
36E 4.0 5.0
37E 3.6 4.4
38E 2.5 2.5
39E 3.1 4.4
40E 2.8 3.8
GRADE FIVE
27C 2.9 5.8
28C 3.4 5.8
29C 4.4 6.0
30C 2.9 4.3
31C 4.5 3.4
32C 2.9 5.4
33C 3.1 3.6
34C 4.2 4.5
35C 3.1 5.0
36C 3.8 4.7
37C 2.5 4.4
38C 2.9 5.5
39C 2.7 3.8
40C 4.0 4.3
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TABLE XLIV (continued)
EXPERIMENTAL CONTROL
Pupil Grade Placements Pupil Grade Placements
No. Test I Test II No. Test I Test II
GROUP I - GRADE SIX
IE 7.0 9.6 1C 8.8 10.6
2E 8.0 10.0 2C 8.5 8.0
3E 8.0 6.0 3C 4.5 6.6
4E 5.4 6.0 4C 6.6 6 .6
5E 7.4 7.7 5C 6.0 6.8
6E 6.4 7.7 6C 8.0 5.4
7E 6.2 6.2 7C 5.4 6.0
8E 7.0 6.8 8C 7.0 8.0
9E 4.8 7.2 9C 6.0 5.6
10E 5.5 6.8 10C 6.4 5.8
H E 5.6 6.8 lie 4.5 8.5
12E 5.2 5.2 12C 5.9 7.2
13E 5.4 5.2 13C 5.5 6.6
GROUP II - GRADE SIX
14E 5.4 6.2 14C 4.3 5.6
15E 5.6 7.2 15C 5.2 7.2
16E 6.4 6.4 16C 4.5 5.8
17E 6.8 6.0 17C 5.5 6.4
18E 5.6 5.2 18C 5.8 4.2
19E 6.0 6.0 19C 5.2 5.4
20E 5.4 5.4 20C 6.0 7.2
2 IE 5.2 5.6 21C 5.6 7.7
22E 4.2 5.4 . 22C 5.4 6.4
23E 5.2 6.6 23C 5.5 4.3
24E 5.5 6.4 24C 5.4 5.2
25E 5.0 4.5 25C 4.5 6.0
26E 5.5 7.0 26C 5.5 7.2
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TABLE XLIV (continued)
EXPERIMENTAL CONTROL
Pupil Grade Placements Pupil Grade Placements
No. Test I Test II No. Test I Test II
GROUP III - GRADE SIX
27E 5.8 6.2 27C 5.2 6.2
28E 5.6 7.2 28C 4.7 4.8
29E 5.2 5.8 29C 5.0 5.5
30E 3.8 4.8 30C 4.7 6.6
3 IE 4.3 5.0 31C 5.6 6.2
32E 4.5 4.2 32C 5.2 5.0
33E 3.4 5.4 33C 4.4 5.0
34E 4.0 4.8 34C 4.4 4.5
3 5E 4.3 5.0 35C 4.3 3.4
36E 5.2 5.4 36C 3.8 5.4
37E 3.6 3.3 37C 4.0 2 .8
38E 4.5 3.8 38C 4.0 3.6
39E 3.4 4.3 39C 3.1 4.5
40E 2.7 2.7 40C 3.3 2.9
APPENDIX L
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APPENDIX L
TABLE XLV
GRADE PLACEMENTS IN READING COMPREHENSION PRESENTED 
BY MATCHED PAIRS, ALL GRADES
EXPERIMENTAL CONTROL
Pupil Grade Placements Pupil Grade Placements
No. Test I Test II No. Test I Test II
GROUP I - GRADE FOUR
IE 7.2 6.5 1C 5.8 7.2
2E 7 .4 5.8 2C 5.8 5.4
3E 5.3 5.6 3C 4.4 4.2
4E 3.3 4.2 4C 5.4 4.4
5E 5.4 5.6 5C 6.5 8.6
6E 5.6 4.8 6C 4.4 4.3
7E 5.0 4.4 7C 5.2 6.5
8E 5.8 5.8 8C 5.6 4.3
9E 5.2 3.8 9C 5.2 5.8
10E 5.4 6.5 10C 4.3 4.0
H E 5.0 4.8 11C 3.7 5.3 '
12E 4.4 4.8 12C 4.0 4.8
13E 4.3 5.3 13C 4.8 5.3
14E 4.5 5.3 14C 3.8 3.8
15E 4.7 4.2 15C 4.4 5.0
16E 4.8 5.0 16C 4.2 5.0
17E 4.2 3.4 17C 4.2 5.2
18E 5.4
GROUP II 
4.3
- GRADE FOUR 
18C 4.0 4.2
19E 5.2 4.4 19C 3.8 5.3
20E 3.1 5.2 20C 3.6 4.4
2 IE 3.8 5.4 21C 4.2 5.0
22E 4.3 4.4 22C 2.6 3.1
23E 3.4 5.0 23C 3.8 3.1
24E 3.3 4.8 24C 3.4 3.8
25E 3.8 5.4 25C 3.3 5.3
26E 4.6 5.0 26C 3.8 4.8
27E 4.3 4.8 27C 3.3 5.3
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TABLE XLV (continued)
Pupil
No.
EXPERIMENTAL
Grade Placements 
Test I Test II
Pupil
No.
CONTROL 
Grade Placements 
Test I Test II
28E 3.3 4.3 28C 3.3 5.2
29E 4.0 4.4 29C 3.3 3.8
30E 3.6 3 .4 30C 3.4 4.2
3 IE 3.8 5.2 31C 3.1 4.2
32E 2.5 2.6 32C 3.6 5.2
33E 3.3 2.8 33C 3.6 3.6
34E 2.6 4.8 34 C 2.9 3.3
GROUP III - GRADE FOUR
35E 2.8 3.6 35C 3.4 4.3
36E 2.0 3.8 36C 3.1 4.2
37E 3.4 4.0 37C 3.3 3.3
38E 2.8 3.4 38C 3.1 4.4
39E 2.8 4.8 - 39C 3.3 3.1
40E 2.2 3.3 40C 2.7 2.7
41E 2.8 3.3 41C 2.8 4.0
42E 2.2 5.0 42C 2.8 4.4
43E 3.4 3.6 43C 2.7 3.8
44E 3.6 4.2 44C 2.4 2.4
45E 2.1 3.3 45C 2.8 3.4
46E 2.5 2.8 46C 3.1 3.8
47E 2.4 3.1 47C 2.9 2.9
48E 3.1 2.8 48C 2.7 2.5
49E 2.9 3.6 49C 3.3 3.8
50E 2.4 2.9 50C 2.8 4.0
5 IE 2.7 4.8 51C 2.4 4.2
52E 2.8 2.6 52C 2.8 3.4
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TABLE XLV (continued)
Pupil
No.
EXPERIMENTAL
Grade Placements 
Test I Test II
Pupil
No.
CONTROL 
Grade Placements 
Test I Test II
GROUP I - GRADE FIVE
IE 8.6 10.1 1C 7 .4 5.8
2E 7.2 8.6 2C 7.2 6.9
3E 6.9 6.5 3C 6.9 5.8
4E 6.2 8.6 4C 5.8 6.9
5E 7.1 7.9 5C 6.9 5.0
6E 6.4 6.2 6C 5.6 6.9
7E 5.0 5.3 7C 6.2 4.4
8E 5.8 5.0 8C 6.9 6.9
9E 5.8 9.1 9C 5.3 6.9
10E 6.5 5.2 10C 5.0 6.2
H E 5.4 4.4 11C 5.2 4.8
12E 4.8 4.3 12C 6.2 7.4
13E 5.4 4.0 13C 6.2 6.5
GROUP II - GRADE FIVE
14E 5.2 6.5 14C 5.0 6.5
15E 5.0 6.5 15C 5.8 6.5
16E 6.2 3.6 16C 5.0 4.8
17E 4.8 5.0 17C 5.4 5.8
18E 5.2 4.8 18C 5.6 5.2
19E 4.8 4.4 19C 4.0 4.8
20E 4.4 4.3 20C 5.2 6.5
2 IE 4.4 4.3 21C 5.8 5.0
22E 5.3 4.3 22C 5.2 4.0
23E 5.4 5.6 23C 5.0 4.4
24E 5.4 5.8 24C 6.2 4.4
25E 6.2 5.6 25C 5.6 5.8
26E 3.8 7.2 26C 5.2 5.6
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TABLE XLV (continued)
EXPERIMENTAL CONTROL
Pupil Grade Placements Pupil Grade Placements
No. Test I Test II No. Test I Test II
GROUP III - GRADE FIVE
27E 4.2 5.6 27C 3.1 6.5
28E 3.6 5.4 28C 3.6 5.0
29E 4.0 5.3 29C 4.4 4.0
30E 3.8 4.4 30C 5.8 5.0
3 IE 4.2 4.4 31C 3.6 4.2
32E 3.6 6.5 32C 4.8 4.8
33E 2.7 4.0 33C 4.2 5.0
34E 4.3 5.8 34C 4.2 4.8
35E 4.2 4.2 35C 4.3 4.3
36E 4.2 4.3 36C 3.3 4.4
37E 3.6 4.4 37C 2.0 4.2
38E 2.0 3.8 38C 3.4 3.8
39E 4.2 5.4 39C 3.4 5.2
40E 3.6 3.6 40C 2.5 3.1
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TABLE XLV (continued)
EXPERIMENTAL CONTROL
Pupil Grade Placements Pupil Grade Placements
No. Test I Test II No. Test I Test II
GROUP I - GRADE SIX
IE 8.2 10.6 1C 9.5 10.1
2E 9.1 7.2 2C 7.6 10.3
3E 7.2 7.9 3C 7.4 5.8
4E 6.9 4.4 4C 8.2 9.1
5E 7.2 8.2 5C 7,9 7.2
6E 6.9 5.4 6C 6.2 5.6
7E 6.9 8.2 7C 7.2 5.8
8E 6.9 5.6 8C 7.4 7.9
9E 6.9 6.5 9C 6.9 5.8
10E 7.6 5.4 10C 5.4 6.5
H E 6.5 5.8 11C 6.9 ' 6.5
12E 6.2 7.9 12C 4.8 6.9
13E 5.0 6.9 13C 5.8 5.8
GROUP II - g r a d e SIX
14E 5.8 4.0 14C 5.8 5.6
15E 7.2 5.8 15C 5.8 6.9
16E 5.3 6.2 16C 6.9 5.2
17E 6.2 5.0 17C 5.3 6.2
18E 5.6 5.4 18C 6.9 4.4
19E 5.6 5.8 19C 5.6 7.4
20E 5.3 5.8 20C 4.4 6.5
2 IE 5.8 5.4 21C 6.5 5.6
22E 5.8 5.8 22C 6.9 7.2
23E 5.2 5.6 23C 5.4 5.6
24E 5.0 5.6 24C 6.2 6.2
25E 4.4 5.8 25C 5.8 5.4
26E 5.6 7.2 26C 4.8 8.6
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TABLE XLV (continued)
EXPERIMENTAL CONTROL
Pupil Grade Placements Pupil Grade Placements
No. Test I Test II No. Test I Test II
GROUP III - GRADE SIX
27E 5.8 3 .8 27C 5.4 5.8
28E 5.6 7.9 28C 4.8 5.6
29E 5.6 4.8 29C 4.8 7.4
30E 5.8 5.0 30C 4.3 5.6
3 IE 5.2 5.6 31C 5.2 4.8
32E 5.6 5.3 32C 3.6 3.8
33E 4.7 5.0 33C 5.0 5.8
34E 4.8 5.4 34C 4.8 6.2
35E 5.2 5.3 35C 4.4 3.8
36E 3.4 5.3 36C 4.2 4.0
37E 4.8 2.8 37C 3.8 4.8
38E 2.8 3 .8 38C 2.6 3.6
39E 3.3 4.4 3 9C 3.1 3.6
40E 3.1 3.3 40C 2.4 2.7
APPENDIX M
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APPENDIX M
ST. TAMMANY PARISH SCHOOLS
READING STUDYj 1964-65
PROBLEM: To study the effect of an individualized reading
program on achievement in reading.
Checklist for teachers showing activities completed when 
using the Ginn Basal Reading Program.
Teachers should check ( V*) each activity as it has 
heen completed by the class. The experimenter will col­
lect each of the checklists after the entire unit has been 
completed by her children.
Fourth Grade
Text: Roads to Everywhere
Unit I 
Daring Deeds
"The Secret Cave"
Page Check (v*) 
Suggested activities in teacher's manual in when 
that shall be used _____________________ Manual Completed
Objective 64
Vocabulary 64-65
Developing Readiness for Reading
a. Acquiring an understanding of the 
concepts to be met in the story
b. Recognising and understanding the 
new words in the story
c. Setting purposes for reading the 
story
Reading and Interpreting the Story
a. Reading silently with oral check
1. Pages 10-14
2. Pages 14-18
3. Pages 19-22
b. Making inferences
c. Enriching concepts
Purposeful Rereading Activities
a. Reading orally from text 68
66-67
67
67
67
67
65
65
66
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Page Check (i^ 
Suggested activities in teacher's manual in when 
that shall be used_______________________ Manual completed
Related Reading Activities
I. Comprehension and Study Skills
a. Finding the main and supporting
details 68
b. Developing library-reading skills 68-69
c. Discussing standards for using
library books 69
d. Using reference books 69-70
II. Word-Analysis Activities
a. Reviewing alphabetical order 70-71
b. Alphabetizing to third letter 71
c. Reviewing the meaning of syllables 71
Language and Speech Activities
a. Giving oral reports 71
Enrichment Activities
a. Art 72
"If Only"
Objective 73
Vocabulary 73
Developing Readiness for Enjoying the Poem 73
Reading the Poem 73-74
a. Discussing standards for good oral
reading 74
"Janie's Thanksgiving"
Objective 77
Vocabulary 77
Developing Readiness for Reading
a. Acquiring a background for under­
standing the story 77
b. Discussing the new words of the
story 78
c. Setting purposes for reading the 
story 78
163
Page
Suggested activities in teacher's manual in 
that shall be used Manual
Check [yi 
when 
completed
Reading and Interpreting the Story
a. Reading silently
1. Pages 25-28
2. Pages 28-31
3. Pages 31-34
4. Pages 35-36
78-79
78 
78-79
79 
79
Purposeful Rereading Activities
a. Rereading to prepare a dramatization 79
b. Enriching imagery 7 9-80
Related Reading Activities
I. Comprehension and Study Skills
a. Arranging story ideas in sequence 80-81
b. Using the dictionary 8 0-81
II. Word Analysis Activities
a. Using the accent mark in syllabi­
cation 81
Enrichment Activities
a. Art 82
"The Starfish"
Objective 83
Vocabulary 83
Developing Readiness for Reading
a. Acquiring an understanding of the
concepts and new words used in the 
story 83-84
b. Setting purposes for reading 85
Reading and Interpreting the Story
a. Reading silently 85
1. Pages 37-42 85
2. Pages 42-45 85
3. Pages 45-48 85
Purposeful Rereading Activities
a. Rereading to prove opinion 85-86
b. Rereading a summary paragraph 86
c. Enriching imagery 86
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Suggested activities in teacher's manual 
that shall be used
Page
in
Manual
Check (y*) 
when 
completed
Related Reading Activities 
I. Comprehension and Study Skills 
a. Using descriptive words 86
b. Using the new vocabulary 86
c. Using a dictionary; selecting
appropriate meanings 87
II. Word Analysis Activities
a. Placing accent marks after 
syllables 87
b. Applying the principles of
vowel sounds and syllabication 
to the pronunciation of new
words
0000Ir-'
CO
c. Recognizing closed and open 
syllables 88
Enrichment Activities
a. Social Studies 88
"Becky and the Bandit" 
Objective 89
Vocabulary 89
Developing Readiness for Reading
a. Recognizing the new vocabulary 90
b. Discussing the setting of the
story and related concepts 90
c. Setting purposes for reading 90
Reading and Interpreting the Story
a. Recalling story events 91
Purposeful Rereading Activities
a. Rereading to prove opinions 91
b. Reading orally 91-92
c. Setting standards for good
listeners 92
d. Making a good listener's chart 93
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Page Check (»-)
Suggested activities in teacher's manual in when
that shall he used Manual completed
Related Reading Activities
I. Comprehension and Study Skills
a. Discussing different meanings
of one word form 93
b. Using context clues 93-94
c . Supplying words to fit context
clues 94
II. Word Analysis Activities
a. Recognizing diacritical marks for
long and short vowels 94-95
b. Using the pronunciation key 95
c. Recognizing syllables with "le" 95
d. Recognizing the suffix "less" 95
Enrichment Activities
a. Music 96
"John Hudson's Surprise" 
Objective 97
Vocabulary 97
Developing Readiness for Reading
a. Acquiring a historical background
for the story 97-98
b. Locating the geographical setting
of the story 98
c. Recognizing and understanding the
new vocabulary 99
d. Setting purposes for reading 99
Reading and Interpreting the Story
a. Answering factual questions 99
b. Discussing questions about the
story 100
Purposeful Rereading Activities
a. Rereading story facts to prove
opinions 100
b. Skimming to find unusual expres­
sions 100
c. Reading orally 100
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Page Check
Suggested activities in teacher1s manual in when
that shall be used________________________ Manual completed
Related Reading Activities
I. Comprehension and Study Skills
a. Arranging ideas in sequence 100-101
b. Distinguishing relevant fromi
irrelevant ideas 101
II. Word Analysis Activities
a. Reviewing the two sounds of "ow" 102
b. Recognizing two pronunciations of
"ear" in words 102
c. Reviewing short and long vowels 102
Unit Evaluation
I. Culminating Activities 103-104
a. Giving descriptions of the
story characters; using
character clues 103-104
b. Relating daring deeds 104
II. Vocabulary Test 104-105
III. Comprehension Test 105-107
IV. Word Analysis Test 107
Helping the Individual Child (to be used 
only for children who seem to need 
special help)
a. Vocabulary 107-108
b. Word Analysis 108
c. Comprehension 108
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Fourth Grade 
Text: Roads to Everywhere
Unit II 
Neighbors Round the World 
"When Tataram Washed the Elephant"
Page Check
Suggested activities in teacher's manual in when
that shll be used_________________________Manual completed
Objective 110
Vocabulary 110
Developing Readiness for Reading
a. Using the table of contents
b. Acquiring background for under 
standing the story
c. Learning the new vocabulary
d. Setting purposes for reading
Reading and Interpreting the Story
a. Discussing story concepts 112-113
Purposeful Rereading Activities
a. Observing vividness of similes 113
b. Reading orally 113
Related Reading Activities
I. Comprehension and Study Skills
a. Using context clues
b. Finding information in refer 
ence books
c. Using an index
II. Word Analysis Activities
a. Using the suffix "ly"
b. Recognizing similar phonetic 
parts in words
Enrichment Activities
a. Collecting visual aids 117
b. Stories to read 118
114
114-115
115
116 
116
111
111
111-112
112
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Page Check (✓) 
Suggested activities in teacher's manual in when 
that shall be used ______________________ Manual completed
"Auno and Tauno"
Objective 118
Vocabulary 118
Developing Readiness for Reading
a. Discussing Finland and Finnish
people 119
b. Locating Finland on a map 119
c. Learning the new vocabulary 119-120
d. Setting purposes for reading 120
Reading and Interpreting the Story
a. Answering factual questions 120
1. Pages 80-83 120
2. Pages 84-89 120
3. Pages 90-93 120
b. Discussing the story problem 120-121
Purposeful Rereading Activities
a. Finding details for picture 121
b. Appreciating unusual expressions 121
Related Reading Activities
I. Comprehension and Study Skills
a. Arranging main ideas and support­
i n g  details 121-122
b. Learning the meaning of "homonym" 122
II. Word Analysis Activities
a. Adding "ed" to words 122
b. Reviewing pronunciation and sylla­
bication of "id" words 122-123
c. Observing the suffix "er" mean­
ing "one who" and "more" 123
d. Finding parts of compound words 123
Language and Speech Activities
a. Pronouncing words 12 3
Enrichment Activities
a. Stories to read 124
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Page Check
Suggested activities in teacher's manual in when
that shall be used_________________________ Manual completed
"Way Ping, Master of Boats"
Objective 124
Vocabulary 124
Developing Readiness for Reading
a. Acquiring information about China 125
b. Locating China on a map 125
c. Learning the new vocabulary 125
d. Setting purposes for reading 125
Reading and Interpreting the Story
a. Reading silently to answer writ­
ten questions 125-126
1. Pages 94-105 125
b. Discussing story ideas 126
Purposeful Rereading Activities
a. Reading favorite parts 126
b. Matching a word or phrase with
an expression or sentence 127
Related Reading Activities
I. Comprehension and Study Skills
a. Learning the meaning of "antonym" 127
b. Classifying ideas 127
c. Alphabetizing 128
II. Word Analysis Activities
a. Reviewing consonant blends 128
b. Observing diacritical marks in
the pronunciation key 128
Enrichment Activities
a. Stories to read 130
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Page Check(v*) 
Suggested activities in teacher's manual in when 
that shall be used Manual completed
"Kintu"
Obiective 131
Vocabulary 131
Developing Readiness for Reading
a. Acquiring a background for under­
standing the story
b. Locating the setting of the story
c. Recognizing the new vocabulary
d. Setting purposes for reading
131 
131-132
132 
132
Reading and Interpreting the Story 
a. Clarifying concepts
1. Pages 106-115
2. Pages 115-124
133 
133 
13 3
Purposeful Rereading Activities
a. Rereading to prove opinion
b. Reading descriptive parts
133-134
134
Related Reading Activities 
I. Comprehension and Study Skills
a. Perceiving words with different 
meanings 
II. Word Analysis Activities
a. Recognizing the sound of "ee"
b. Marking the "oo" sound in words
c. Observing variant sounds of 
digraphs
d. Reviewing the sounds of "ea"
e. Learning the meaning of the pre­
fixes "un", "re", "dis"
134
134
134
134-135
135
135
Language and Speech Activities 
a. Pronouncing words 136
Enrichment Activities
a. Stories to read 136
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Page Check (v") 
Suggested activities in teacher's manual in when
that shall be used________________________ Manual completed
"The First Lamb"
Objective 137
Vocabulary 137
Developing Readiness for Reading
a. Acquiring information about
Algeria and Algerians 137-138
b. Locating the story setting on
the map 138
c. Learning the new vocabulary 138
d. Setting purposes for reading 138
Reading and Interpreting the Story
a. Using aids to the retention of
story facts 139
Purposeful Rereading Activities
a. Discussing story ideas 139-140
Related Reading Activities
I. Comprehension and Study Skills
a. Enriching word meanings: classi­
fying 140
II. Word Analysis Activities
a. Recognizing consonant blends
with "1" 141
b . Recognizing the phonograms
"ack", "ank" 141
Language and Speech Activities
a,. Pronouncing words 141
Enrichment Activities
a. Stories to read 142
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Page Check (j^) 
Suggested activities in teacher's manual in when
that shall be used_________________________ Manual completed
"Other Children"
developing Readiness for Enjoying the Poem 143
Reading the Poem 143
Unit Evaluation
I. Vocabulary Test 145-146
II. Comprehension Test 146-147
III. Word Analysis Test 148
Helping the Individual Child (to be used 
only if needed)
a. Word analysis 148
b. Comprehension 149
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Fourth Grade
Text: Roads to Everywhere
Unit III 
Moving On
"Success for Little Blacknose"
Page Check(v— )
Suggested activities in teacher's manual in when 
that shall be used________________________ Manual completed
Obj ective 152
Vocabulary 152
Developing Readiness for Reading
a. Acquiring background for under­
standing the story 152-153
b. Studying the new vocabulary 153
c. Setting purposes for reading 153
Reading and Interpreting the Story
a. Reading silently with oral check 153-154
1. Pages 144-146 154
2. Pages 147-148 154
3. Page 149 154
4. Pages 150-151 154
5. Pages 152-153 154
Purposeful Rereading Activities
a. Reading orally story parts 154
b. Explaining unusual expressions
in the story 154
Related Reading Activities
I. Comprehension and Study Skills
a. Using the new vocabulary 154-155
b. Choosing titles for paragraphs 155
c. Using a map 155
II. Word Analysis Activities
a. Reviewing the vowel digraph "oa" 155-156
b. Reviewing principles of sylla­
bication 156
Enrichment Activities
a. Social Studies 156
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Suggested activities in teacher1s manual in when 
that shall be used Manual completed
"Birthday Train"
Obiective 157
Vocabulary 157
Developing Readiness for Reading
a. Reading the new vocabulary in 
sentences
b. Setting purposes for reading
158
158
Reading and Interpreting the Story
a. Recalling the sequence of events
b. Discussing the story
158-159
159
Purposeful Rereading Activities
a. Reading story parts orally
b. Enriching imagery
159
159
Related Reading Activities 
I* Comprehension and Study Skills
a. Reading phrases
b. Using context clues
c. Finding the main ideas of para­
graphs; making titles
II. Word Analysis Activities
a. Perceiving different spellings 
of the long "a" sound
159 
159-160
160 
160
Language and Speech Activities 
a. Telling about a gift 161
"Highways Then and Now"
Obi ective 161
Vocabulary 161
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Suggested activities in teacher's manual in when
that shall be used  Manual completed
Developing Readiness for Reading
a. Acquiring a background for
understanding the story 162
b. Reading maps 162
c. Observing the new vocabulary 162-163
d. Setting purposes for reading 163
Reading and Interpreting the Story
a. Discussing story concepts 163
Purposeful Rereading Activities
a. Rereading to prove statements 163-164
Related Reading Activities
I. Comprehension and Study Skills
a. Using context clues 164
b. Making an outline 164
c. Using road maps 165
II. Word Analysis Activities
a. Marking short and long vowels 165
b. Recognizing the suffix "ness" 165
c. Using suffixes 165-166
Language and Speech Activities
a. Pronouncing words 166
"Roads"
Objective 167
Vocabulary 167
Developing Readiness for Enjoying the Poem 167 
Reading the Poem 167
Related Enrichment Activities 168-169
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Suggested activities in teacher's manual in when
that shall be used________________________ Manual completed
"The Horseless Carriage"
Objective 169
Vocabulary 169
Developing Readiness for Reading
a. Using the table of contents 170
b. Reading the new words in the
story 170
c. Setting a purpose for reading 170
Reading and Interpreting the Story
a. Discussing story details 170-171
1. Pages 174-177
2. Pages 178-182
3. Pages 182-184
Purposeful Rereading Activities
a. Discussing certain words and
expressions 171
b. Practicing phrasing in oral
reading 171
Related Reading Activities
I. Comprehension and Study Skills
a. Recognizing phrases 172
b. Explaining abstract meanings 172
c. Using context clues 172
II. Word Analysis Activities
a. Observing the suffix "tion" 172
b . Observing the pronunciation of
"ou" 172-173
c. Observing how a dictionary
helps in pronouncing words 173
177
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Suggested activities in teacher's manual in when
that shall be used________________________ Manual completed
"Dick Dawson Travels"
Objective 174
Vocabulary 174
Developing Readiness for Reading
a. Discussing ways of traveling 174
b. Using the new vocabulary in 
sentences 174-175
c. Setting a purpose for reading 175
Readinq and Interpreting the Story 
a. Using a study guide 175
b. Discussing the story 176
Purposeful Rereading Activities
a. Reading orally story parts 176
Related Reading Activities 
I. Comprehension and Study Skills 
a. Enriching word meanings 176
b. Finding main ideas and support­
ing details 176-177
c. Using an index 177
II. Word Analysis Activities
a. Observing the pronunciation 
of "ain" 178
b. Perceiving the suffix "or" with 
the meaning "agent" 178
Language and Speech Activities
a. Preparing a panel discussion 178-179
Enrichment Activities 
a . Art 179
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Page Check (v'*) 
Suggested activities in teacher's manual in when
that shall be used________________________Manual completed
Unit Evaluation 
X. Vocabulary Test 181
II. Comprehension Test 182-183
Helping the Individual Child (to be 
used only if needed)
a. Word form 183
b. Word analysis 183-184
c. Comprehension 184
d. Study skills 184
e. Reading aloud 184
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Fourth Grade 
Text: Roads to Everywhere
Unit IV 
Old Favorites
"The Horse With Wings"
Page Check (v*)
Suggested activities in teacher's manual in when
that shall be used________________________ Manual completed
Objective 186
Vocabulary 187
Developing Readiness for Reading
a. Learning the meaning of "myth" 187
b. Previewing the story and the
new vocabulary 187
c. Setting purposes for reading 187
Reading and Interpreting the Story
a. Recalling story details 188
Purposeful Rereading Activities
a. Reading story parts orally 189
Related Reading Activities
I. Comprehension and Study Skills
a. Matching synonyms 189
b. Finding the main ideas of
paragraphs 189
II. Word Analysis Activities
a. Recognizing "ph" as "f" 189
b. Dividing words containing con­
sonant digraphs 189-190
c. Dividing words containing con­
sonant blends 190
d. Marking off syllables ending
with "le" 190
Enrichment Activities
a. Using the library 190
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Suggested activities in teacher1s manual in when
that shall be used________________________ Manual completed
"Someone"
Obiective 191
Vocabulary 191
Developing Readiness for Enioyinq the
Poem 191-192
Readinq the Poem 192
Related Enrichment Activities 192-193
Other Poems to Enioy 193
"The Hare and the Tortoise"
Obiective 193
Vocabulary 193
Developinq Readiness for Readinq
a. Learning the meaning of "fable" 193-194
b. Setting purposes for reading 194
Readinq and Interpretinq the Story
a. Making up questions to ask
about the story 194
b. Discussing story ideas 194
c. Developing the concept of a moral 194
Related Readinq Activities
I. Comprehension and Study Skills
a. Using context clues 195
b. Observing the diacritical mark­
ing of "are" 195
c. Using homonyms 195
II. Word Analysis Activities
a. Reviewing syllabication 195-196
Lanquaqe and Speech Activities
a. Pronouncing words 196
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Suggested activities in teacher's manual in when
that shall be used__________________________Manual completed
Enrichment Activities
a. Stories to read 196
"The Milkmaid and Her Pail" 
Obiective 197
Vocabulary 197
Developing Readiness for Reading
a. Reading the new vocabulary in
sentences 197
b. Setting purposes for reading 197
Reading and Interpreting the Story
a. Asking questions about the story 197
Purposeful Rereading Activities
a. Reading orally 198
Related Reading Activities
I. Comprehension and Study Skills
a. Perceiving abstract meanings 198
b. Observing multiple meanings 198
II. Word Analysis Activities
a. Recognizing hyphenated adjec­
tives 198
b. Using the phonogram "ick" 198-199
c. Using familiar phonograms - 199
Language and Speech Activities
a. Discussing Aesop's Fables 199
Enrichment Activities
a. Using the encyclopedia 199
b. Art 199
c. Stories to read 200
182
Page Check (v"*) 
Suggested activities in teacher's manual in when 
that shall be used________________________ Manual completed
"Hansel and Gretel"
Obiective 200
Vocabulary 200
Developing Readiness for Reading
a, Reading some of the new vocabu­
lary in phrases 201
b. Setting purposes for reading 201
Reading and Interpreting the Story
a. Reading silently with oral check 201
1. Pages 213-215 202
2. Pages 216-221 202
Purposeful Rereading Activities
a. Preparing a dramatization 202
Related Reading Activities
I. Comprehension and Study Skills
a. Supplying analogous words 203
b. Enriching imagery 203
II. Word Analysis Activities
a. Reviewing the sounds of "th" 203
b. Perceiving the sounds of "ough" 204
Language and Speech Activities
a. Pronouncing words 204
b. Telling fairy tales 204
Enrichment Activities
a. Art 204
b. Stories to read 204
"The Stonecutter"
Obiective 205
Vocabulary 205
Developing Readiness for Reading
a. Getting into the mood of the
story 205-206
b. Settxng purposes for reading 2 06
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Suggested activities in teacher's manual 
that shall be used
Page
in
Manual
Check (vo-*) 
when 
completed
Readinq and Interpreting the Storv
a. Making an outline
b. Drawing conclusions from the 
story
206
206
Purposeful Rereadinq Activities 
a. Phrasing for meaning 207
Related Readinq Activities 
I. Comprehension and Study Skills
a. Classifying word meanings 207 
II. Word-Analysis Activities
a. Recognizing prefixes as syllabic 
parts of words 207-208
b. Supplying prefixes 208
Lanquaqe and Speech Activities 
a. Retelling the story 208
Enrichment Activities
a. Stories to read 208
"The Steadfast Tin Soldier"
Obiective 208
Vocabulary 208
Developing Readiness for Readinq
a. Acquiring a background for
understanding the story 209
b. Discussing the new vocabulary 209
c. Setting a purpose for reading 209
Readinq and Interpreting the Story
a. Reading silently and preparing
factual questions 210
b. Interpreting story ideas 210-211
Related Readinq Activities
I. Comprehension and Study Skills
a. Classifying phrases 211
b. Understanding figures of speech 211
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Suggested activities in teacher's manual in when 
that shall be used_______________  Manual completed
II. Word Analysis Activities
a. Recognizing the suffix "able"
b. Observing the sound of vowels 
before double consonants
c. Dividing words into syllables
Language and Speech Activities
a. Giving reports 212
211-212
212
212
Unit Evaluation
I. Vocabulary 215-216
II. Comprehension Test 216-217
III. Word Analysis Test 218
Helping the Individual Child (to be used 
only if needed)
a. Word forms 218
b. Word analysis 218
c. Comprehension 219
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Fourth Grade 
Text: Roads to Everywhere
Unit V 
Animals We Like
"Pete"
Page Check (v"*) 
Suggested activities in teacher 1s manual in when 
that shall be used________________________ Manual completed
Objective 222
Vocabulary 222
Developing Readiness for Readinq
a. Studying the new vocabulary
b. Talking about dogs
c. Setting purposes for reading
222
222-223
223
Readinq and Interpreting the Story 
a. Interpreting story details 223-224
Related Readinq Activities 
I. Comprehension and Study Skills 
a . Matching synonyms 
II. Word Analysis Activities
a. Reviewing two sounds of "u"
b. Recognizing the prefix "in"
224
224
224
Lanquaqe and Speech Activities 
a. Describing dogs 224-225
Enrichment Activities
a. Stories to read 225
"Flipper"
Developing Readiness for Readinq
a. Discussing seals and sea lions
b. Observing the new vocabulary
c. Setting a purpose for reading
226
226
226
Readinq and Interpreting the Story
a. Reading to prove points 226-227
b. Discussing related concepts 227
Related Readinq Activities
I . Comprehension and Study Skills 227
a. Classifying ideas in the textbook 227
b. Using descriptive words 227
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that shall be used j
Page
in
Manual
Check { i--') 
when
completed
II. Word Analysis Activities
a. Discussing meanings of the adjec 
tive endings "er" and "est"
b. Observing different sounds of 
"ch"
c. Recognizing different pronuncia­
tions of "qu"
228
228
228
Lanquaqe and Speech Activities
a. Making notes
b. Giving reports
229
229
Enrichment Activities
a. Social Studies and Science
b. Stories to read
229
229
"Ducks' Ditty"
Obiective 230
Vocabulary 230
Developing Readiness for Enioyinq the Poem 230
Readinq the Poem 230
"Australia's Teddy Bears I
Obiective 232
Vocabulary 232
Developinq Readiness for Readinq
a. Locating the story setting
b. Setting purposes for reading
232
232
Readinq and Interpreting the Story
a. Using a study guide
b. Reading orally from the text­
book to verify answers
232-233
233
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Suggested activities in teacher's manual 
that shall be used
Page
in
Manual
Check (V-*) 
when 
completed
Related Reading Activities 
I. Comprehension and-Study Skills
a. Finding the main idea
b. Adding supportive details 
II. Word Analysis Activities
a. Reviewing plural forms
b. Observing plurals of words 
ending in "y"
233-234
234
234
234
Language and Speech Activities 
a. Giving reports 234
Enrichment Activities
a. Using an encyclopedia
b. Social Studies
c. Stories to read
235
235
235
"Tinker of the Big Top II
Obiective 235
Vocabulary 235
Developing Readiness for Reading.
a. Reading the new words in phrases 236
b. Setting a purpose for reading 236
Reading and Interpreting the Story
a. Preparing for oral reading 236
b. Discussing the story ' 236-237
Related Reading Activities 
I. Comprehension and Study Skills
a. Using context clues 237
b. Explaining unusual expressions 237
II. Word Analysis Activities
a. Recognizing suffixes* prefixes
and stems 237-238
Enrichment Activities
a. Using the library 238
b. Stories to read 238
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Suggested activities in teacher's manual 
that shall be used
Page
in
Manual
Check(V0 
when 
completed
"Little Vic"
Obiective 238
Vocabulary 239
Developing Readiness for Reading
a. Talking about horses
b. Setting a purpose for reading
239
239
Reading and Interpreting the Story 
a. Discussing story details 239-240
Related Reading Activities 
I. Comprehension and Study Skills
a. Reading to find main ideas
b. Making an outline
c. Practicing phrasing 
II. Word Analysis Activities
a. Recognizing the suffix ”ist"
b. Recognizing "y" as a vowel and 
as a consonant
240
240
240
240-241
241
Language and Speech Activities
a. Reading orally
b. Pronouncing words
c. Retelling the story
241
241
241
Enrichment Activities
a. Stories to read 241
Unit Evaluation
I . Culminating Activities 
a. Paragraphs one and two 
II. Vocabulary Test 
- III. Comprehension Test 
IV. Word Analysis Test
242
243-244
244-245
245-246
Helping the Individual Child (to be 
used only if needed)
a. Word analysis
b. Oral reading
246
246-247
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ST. TAMMANY PARISH SCHOOLS
READING STUDYj 1964-65
PROBLEM: To study the effect of an individualized reading
program on achievement in reading.
Checklist for teachers showing activities completed when 
using the Ginn Basal Reading Program.
Teachers should check (>/) each activity as it has 
been completed by the class. The experimenter will col­
lect each of the checklists after the entire unit has been 
completed by her children.
Fifth Grade
Text: Trails to Treasure
Unit I 
Round About America 
"Music on the Mississippi"
Page Check (w) 
Suggested activities in teacher’s manual in when 
that shall be used Manual completed
Objective 67
Vocabulary 67
Developing Readiness for Reading
a. Acquiring a background for 
understanding the story 68
b. Setting purposes for reading
the story 68
Reading and Interpreting the Story
a. Answering factual questions; 
recalling details 68-69
b. Discussing thought questions; 
making inferences 69
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Suggested activities in teacher's manual 
that shall be used
Page
in
Manual
Check (V ) 
when 
completed
Related Reading Activities 
I . Vocabulary Building
a. Structural analysis: dividing 
words into syllables
b. Reviewing alphabetical order
69-70
70
II. Comprehension and Study Skills
a. Becoming acquainted with the 
Glossary
b. Using maps
70-71
71-72
Enrichment Activities
a. Social Studies
b . Art
72
72
"A Coat for Dot"
Objective 73
Vocabulary 73
Developing Readiness for Reading
a. Gaining a background; recog­
nizing the new words
b. Setting purposes for reading
73
74
Reading and Interpreting the Storv
a. Reading and discussing the main 
ideas of the story
b. Using a study guide to find sup­
porting details
c. Checking the study guide infor­
mation
d. Discussing thought questions; 
interpreting story ideas
74
75 
75 
75
Related Reading Activities 
I. Vocabulary Building
a. Phonetic analysis: reviewing
long and short vowels 75-76
b. Word meaning: using context clues 76
c. Structural analysis: using the
adjective variants "er" and "est" 77
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Suggested activities in teacher1s manual m when
that shall be used Manual completed
XX. Comprehension and Study Skills
a. Matching titles with paragraphs 77
Language and Speech Activities
a. Pronouncing words clearly and
correctly 78
"Taxis"
Obiective 79
Vocabulary 79
Developing. Readiness for the Poem 79
Reading the Poem 79-80
Related Reading Activities 80
"Gloucester Boy"
Obiective 81
Vocabulary 81
Developing Readiness For Reading
a. Gaining a background for reading
the story 81
b. Setting of purposes 82
Reading and Interpreting the Story
1. Pages 32-37 82
2. Pages 38-42 82
3. Pages 42-44 82
a. Skimming to locate details 82
b. Discussing story implications 82
Related Reading Activities
I. Vocabulary Building
a. Word meaning: using synonyms 83
b. Word meaning: recognizing multi­
ple meaning of words 83-84
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Suggested activities in teacher's manual 
that shall be used
Page
in
Manual
Check (U*0) 
when 
completed
II. Comprehension and Study Skills 
a . Understanding the author 1s
meaning; interpreting expres­
sions 84
Lanauacre and Speech Activities
a. Pronouncing words correctly 85
Enrichment Activities 
a . Art 85
"Golden Harvest"
Obiective 86
Vocabulary 86
Developing Readiness for Readina
a. Gaining a background for the 
story
b. Setting up purposes
86-87
87
Reading and Interpretinq the Storv
a. Answering questions under pupil 
direction
b. Evaluating the activities
87
87
Related Readinq Activities 
I. Vocabulary Building,
a. Word meaning: using context 
clues
b. Structural analysis: recog­
nizing basic words from de­
rived forms
II. Comprehension and Study Skills
a. Using an index
b. Organizing events in sequence
88
88
89
89
Enrichment Activities
a . Science 90
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that shall be used
Page 
manual in
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"The Long Road West"
Obiective 91
Vocabulary 91
Developing Readiness for Enioving the Poem 91
Reading the Poem 91
"Homemade Fiddle"
Obiective 92
Vocabulary 92
Developing Readiness for Reading
a. Gaining a background for read­
ing the story 92-93
b. Setting up purposes; interpret­
ing pictures 93
Reading and Interpreting the Story
a. Discussing the story with a
pupil leader 93
b. Skimming to find phrases; in­
terpreting meaning 93-94
Related Reading Activities
I. Vocabulary Building
a. Word meaning: recognizing
antonyms 94
b. Phonetic analysis: using con­
sonant blends and digraphs 94-95
c. Structural analysis: discrimi­
nating between accented and un­
accented syllables 95
d. Structural analysis: reviewing 
suffixes 95-96
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Suggested activities in teacher's manual 
that shall be used
Page
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Manual
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when 
completed
II. Comprehension and Study Skills
a. Acquiring a "locational sense"; 
learning more about the parts of
a book 96
Language and Speech Activities
a. Relating personal experiences 97
b . Reading to an audience 97
100-101
101-102
102-103
103
103
104-105
105
Unit Evaluation 
I. Vocabulary Test 
II. Comprehension Test 
HI. Word Analysis Test
Helping the Individual Child (to be 
used only for children needing special 
help)
a. Word recognition
b. Word analysis
c . Speed
d. Study skills
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Fifth Grade 
Text: Trails to Treasure
Unit II 
When Roads Led West
"The Last of Little Coward"
Page Check (v}
Suggested activities in teacher's manual in when
that shall be used________________________ Manual completed
Obiective 107
Vocabulary 107
Developing Readiness for Reading
a. Recognizing the new vocabulary .107-108
b. Setting up purposes 108
Reading and Interpreting the Story
a. Rereading to locate specific
details 108-109
b. Reading aloud favorite parts 109
c. Evaluating oral reading 109
Related Reading Activities
I. Vocabulary Building
a. Word meaning: classifying words 109
b. Word meaning: using homonyms 109
c. Phonetic analysis: indicating
long and short vowel sounds 110
II. Comprehension and Study Skills
a. Skimming to locate specific in­
formation 110
Language and Speech Activities
a. Writing letters 111
b. Having a debate 111
Enrichment Activities
a. Social Studies 111
b. Bulletin Board 112
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Suggested activities in teacher's manual 
that shall be used
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in
Manual
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when 
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"The Story of Johnny Appleseed"
Obiective 112
Vocabulary 112
Developing Readiness for Reading
a. Recognizing and understanding 
the new vocabulary
b. Setting of purposes
113
113
Reading and Interpreting the Story
a. Reading the whole story
b. Selecting, organizing, and pre­
senting information
c. Presenting the reports under 
pupil leadership
d. Reviewing story details
e. Interpreting the author's 
feeling
113
114
114
114
114
Related Reading Activities 
I. Vocabulary Building
a. Structural analysis: recognizing
a suffix 114-115
b. Phonetic analysis: applying
vowel principles to syllables 115 
II. Comprehension and Study Skills
a. Finding supporting details 115
b. Using the Glossary guide words 115-116
Language and Speech Activities
a. ---Writing titles for pictures 117
"Johnny Appleseed"
Obiective 119
Vocabulary 119
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Page Check (I*'}
Suggested activities in teacher's manual in when
that shall be used Manual completed
Developing Readiness for Bnjoying the Poem 119
Reading the Poem 119-120
"The Canal"
Obiective 120
Vocabulary 121
Developing Readiness for Reading
a. Understanding the new vocabulary 121
b. Setting of purposes 121
Reading and Interpreting the Story
a. Reading silently and orally to
answer questions 121—122
b. Discussing thought questionsj
making inferences 122 -
Related Reading Activities
I. Vocabulary Building
a. Phonetic analysis: reviewing
sounds of "ea" 122
b. Reviewing vowel digraphs, diph-
thongSj and double vowels 122
II. Comprehension and Study Skills
a. Using the dictionary; guide words 123
b. Outlining to retell the story 124
Language and Speech Activities
a. Writing a diary 124
b. Enunciating clearly 124
Enrichment Activities
a. Science 124
b. Social Studies 124
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Suggested activities in teacher1s manual 
that shall be used
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"The Erie Canal"
Obiective 125
Vocabulary 125
Developing Readiness for Enioying the Poem 125
Reading the Poem 125-126
"Betsy Goes Mining"
Obiective 126
Vocabulary 126
Developing Readiness for Reading
a. Recognizing and understanding 
the new vocabulary
b. Setting of purposes
127
127
Reading and Interpreting the Story
a. Reading silently to gain the 
main idea
b. Drawing conclusions
c. Reading orally; taking parts of 
characters
127
127
128
Related Reading Activities 
I. Vocabulary Building
a. Phonetic analysis: discrimi­
nating between different sounds 128
b. Structural analysis: recognized 
variant forms of verbs 128
II. Comprehension and Study Skills
a. Using the dictionary: guide
words 129
b. Using the card catalogue; re­
viewing the alphabet 129
Enrichment Activities
a. Social Studies 130
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Suggested activities in teacher's manual in when
that shall be used________________________ Manual completed
"The Broken Axle"
Obiective 131
Vocabulary 131
Developing Readiness for Reading
a. Gaining a background for the
story 131-132
b. Setting up purposes 132
Reading and Interpreting the Story
a. Locating answers to factual
questions, using a study guide 132
b. Discussing thought questions.,
drawing conclusions 133
c. Reading aloud 133
Related Reading Activities
I. Vocabulary Building
a. Structural analysis: using the
hyphen in compound words 133-134
b. Structural analysis: reviewing
prefixes "ex", "trans", "re", "un",
"a" 134
c. Word meaning: recognizing
multiple meanings 134
II. Comprehension and Study Skills
a. Organizing story information 136
Language and Speech Activities
a. Reporting 136
b. Writing stories 136
Enrichment Activities
a. Social Studies 136-137
2 0 0
Page Check (y)
Suggested activities in teacher's manual in when
that shall be used Manual completed
Unit Evaluation
I. Vocabulary Test 138-139
II. Comprehension Test 139-140
III. Word Analysis Test 140-141
Helping the Individual Child (to be 
used only if needed)
a. Word recognition 141
b. Word analysis 141-142
c. Comprehension 142
d. Study skills 142-143
e. Speed 143
f. Accuracy 143
2 0 1
Fifth Grade 
Text: Trails to Treasure
Unit III 
To Make You Laugh
"The Cosmic Comic"
Page Check (
Suggested activities in teacher's manual in when
that shall be used________________________ Manual completed
Obiective 145
Vocabulary 145
Developing Readiness for Reading
a. Gaining a background 146
b. Setting up purposes 146
Reading and Interpreting the Story
a. Reading silently and orally; 
discussing the author's point
of view 146-147
b. Comparing 147
c. Reading orally for an audience 147
Related Reading Activities
I. Vocabulary Building
a. Word meaning: using context
clues 147-148
b. Recognizing the circumflex 148
c. Structural analysis: noting
accents 148-149
II. Comprehension and Study Skills
a. Finding sentences to prove
points 149
b. Recalling events in sequence 149
Language and Speech Activities
a. Presenting oral stories 149
2 0 2
Suggested activities 
that shall be used
Page
in teacher's manual in
Manual
Check ( i^") 
when 
completed
"How to Tell the Wil'd Animals"
Obiective 151
Vocabulary 151
Developing Readiness for the Poem 151
Reading the Poem 151-152
"A Tall Tale from the High Hills"
Obiective 153
Vocabulary 153
Developing Readiness 
a. Acquiring a
for Reading 
background for
understanding the story 153
b. Setting purposes for reading 153
Reading and Interpreting the Story
a. Reading the story orally; listen 
ing carefully
b. Discussing the author’s style
c. Making comparisons
Related Reading Activities
I. Vocabulary Building
a. Structural analysis: determining
pronunciation according to accent 154
b. Word meaning: understanding
figures of speech 154-155
c. Phonetic analysis: reviewing
the sounds of "a" 155
154
154
154
Language and Speech Activities
a. Relating story to personal ex­
perience 156
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Page Check ( u*») 
Suggested activities in teacher's manual in when
that shall be used_______________________ Manual completed
"Paul's Great Flapjack Griddle"
Objective 156
Vocabulary 156
Developing Readiness for Reading
a. Acquiring a background for under­
standing the story 157
b. Setting of purposes 157
Reading and Interpreting the Story
a. Recalling story facts unaided 157-158
Related Reading Activities
I. Vocabulary Building
a. Phonetic analysis: reviewing
pronunciation symbols "oo",
"oo” 158
b. Structural analysis: dividing
words at the end of lines 158
II. Comprehension and Study Skills
a. Summarizing the story 158
b. Reading a map 158-159
c. Creative reading; making com­
parisons 159
Language and Speech Activities
a. Telling stories 159
Enrichment Activities
a. Gaining information 159
b. Bulletin board 160
"As I Was Going to St. Ives” 
Objective 161
Vocabulary 161
Developing Readiness for Enjoying the Poem 161—162
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that shall be used Manual
Check (^) 
when, 
completed
Readincr the Poem 162
Related Enrichment Activities 162
"Mrs. Peterkin Wishes to Drive"
Obiective 162
Vocabulary 162
Developing Readiness for Reading
a. Understanding the new vocabulary 163
b. Setting purposes for reading 163
Reading and Interpreting the Story
a. Rereading: finding the main 
ideas 163
Related Reading Activities 
I. Vocabulary Building
a. Phonetic analysis: observing 
the variant sound of "o" 163
b. Phonetic analysis; using a
dictionary to check syllabica­
tion 164
c. Word meaning: understanding 
word relationships 164
II. Comprehension and Study Skills
a. Creative reading: drawing con­
clusions 165
b. Using the card catalogue 165
-
Language and Speech Activities 
a. Writing stories 166
"Nonsense Verses"
Obiective 167
Developing Readiness for Enioving the 
Poems 167
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Page
in
Manual
Check ( )  
when 
completed
Readinq the Poems 167
Related Enrichment Activities 168
"The Drawbridge"
Obiective 168
Vocabulary 168
Developinq Readiness for Readinq
a. Recognizing the new vocabulary 168
b. Setting of purposes 168
Readinq and Interpretinq the Story
a. Silent reading; discussing and 
comparing 169
b. Reading orally; discussing aids 
for good interpretation 169
Related Readinq Activities 
I . Vocabulary Building
a. Phonetic analysis: observing 
vowels neither long nor short 17 0
b. Structural analysis: using
suffixes 170
c. Word meaning: using the multi­
ple meanings of a word 170
II. Comprehension and Study Skills 
a. Interpreting phrases 171
Lanquaqe and Speech Activities
a. Dramatizing part of a story 171
Unit Evaluation
I. Vocabulary Test 172-173
II. Comprehension Test 173-174
III. Word Analysis Test 174
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Page Check (V") 
Suggested activities in teacher's manual in when
that shall be used________________________ Manual completed
Helping the Individual Child (to be used 
only for children needing special help)
a. Word recognition 175-176
b. Word analysis 176
c. Comprehension 176-177
d. Speed and accuracy 177
e. Study skills 177
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Fifth Grade 
Text: Trails to Treasure
Unit IV 
Looking Into Things
"Big Tree"
Page Check ( v") 
Suggested activities in teacher's manual in when 
that shall be used ;___________________Manual completed
Obiective 17 9
Vocabulary 17 9
Developing Readiness for Reading
a. Gaining a background 17 9-180
b. Setting purposes for reading 180
Reading and Interpreting the Story
a. Organizing and evaluating
story facts 180
b. Associating relevant ideas
in pictures and text 181
c. Skimming to find details;
reading orally to prove answers 181
Related Reading Activities
I. Vocabulary Building
a. Structural analysis: using
stems to make new words 181
II. Comprehension and Study Skills
a. Understanding relationship
between ideas 181
b. Recognizing main ideas; se­
lecting titles 182
c. Using an index: locating infor­
mation 182
d. Setting up standards for outline
form 183
Language and Speech Activities
a. Writing business letters 183
Enrichment Activities
a. Excursion 184
Page Check (v") 
Suggested activities in teacher's manual in when 
that shall be used________________________ Manual completed
"Three Small Animals"
Objective
Vocabulary
Developing Readiness for Readinq
a. Recognizing the new words
b. Setting purposes for reading
Readinq and Interpreting the Story
a. Reading silently; discussing 
the story
Related Readinq Activities 
I. Vocabulary Building
a. Phonetic analysis: recognizing 
unaccented "er" in syllables
b. Word meaning: recognizing anto 
nyms
II. Comprehension and Study Skills
a. Using the pronunciation key of 
a dictionary
b. Matching titles with paragraphs 
arranging titles in sequence
c. Using reference materials
Language and Speech Activities
a. Writing rhymes and descriptions
b. Talking together
Enrichment Activities
a. Science
185
185
185
185
186
186
186-187
187
187
188
188 ' 
188
188-189
"International Highway for Fish" 
Objective 189
Vocabulary 189-190
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Suggested activities in teacher's manual 
that shall be used
Page Check ( 
in when 
Manual completed
Developing Readiness for Reading
a. Gaining a background; interpret­
ing a map 190
b. Setting up purposes 190
Reading and Interpreting the Story
a. Reading silently; making a list 190
b. Discussing thought questions 190
Related Reading Activities 
I. Vocabulary Building
a. Word meaning: using context 
clues 191
b. Structural analysis: using 
suffixes 191
II. Comprehension and Study Skills 
a. Classifying phrases 191-192
b. Planning reports; selecting 
sources 192
Language and Speech Activities 
a. Making reports 192
Enrichment Activities 
a. Science 192-193
b. Social Studies 193
"Sea Shell"
Objective 193
Developing Readiness for Enjoying the
Poem 193-194
Reading the Poem 194
Related Enrichment Activities
a. Activities in first two para­
graphs 194
2 1 0
Suggested activities in teacher's manual 
that shall be used
Page Check ( 
in when 
Manual completed
"Bird Travelers"
Objective 195
Vocabulary 195
Developing Readiness for Reading
a. Acquiring a background for the
story 195
b. Setting of purposes 195-196
Reading and Interpreting the Storv
a. Reading silently; completing a
skeleton outline 196
Related Reading Activities
I. Vocabulary Building
a. Word meaning: using homonyms 197
b. Phonetic analysis: observing
long-vowel sounds in unaccented
syllables 197
c. Structural analysis: reviewing
compound words 197
II. Comprehension and Study Skills
a. Making up titles for paragraphs 197
b. Reconstructing the outline for
a new purpose 198
c . Interpreting a graph 198
Enrichment Activities
a. Recreational reading 199
b . Science 199
"Something Told the Wild Geese”
Obiective 200
Developing Readiness for Enjoying the
Poem
Reading the Poem
200
201
2 1 1
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Suggested activities in teacher's manual in when
that shall be used_____________________  Manual completed
Related Enrichment Activities
a. 1st paragraph
b . 3rd paragraph
201
201
"Things to Hear in the Spring"
Obiective 202
Vocabulary 202
Developing Readiness for Readinq
a. Discussing related concepts 202
b. Setting up purposes 2 02
Readinq and Interpreting the Story
a. Reading silently to locate
specific information 203
b. Interpreting author's feeling 203
c. Observing vividness of simile 203
d. Discussing the chart 203
Related Readinq Activities
I. Vocabulary Building
a. Matching words with meanings 203-204
b. Arranging words in alphabetical
order 204
c. Using the dictionary: dividing
a word at the end of a line 204
d. Pronouncing respellings of words 204
II. Comprehension and Study Skills
a. Writing a summary 204-205
Languaqe and Speech Activities
a. Writing stories 205
b. Writing poems 205
Enrichment Activities
a. Art 205
2 1 2
Page
Suggested activities in teacher 1s manual in 
that shall be used Manual
Check (I***) 
when
completed
Unit Evaluation
I. Study Skill Test 207-208
Helping the Individual Child (To be used 
only for child needing special help)
a. Use of reference books 208
b. Map reading 208-209
c. Following directions 209
d. Study skills 210
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Fifth Grade 
Text: Trails to Treasure
Unit V 
Gay Days
"The Jolly Hunt Club"
Page Check(W") 
Suggested activities in teachers's manual in when 
that shall be used________________________ Manual completed
Objective 211
Vocabulary 211
Developing Readiness for Reading
a. Gaining a background for the
story 211
b. Setting of purposes 211-212
Reading and Interpreting the Story
a. Planning the dramatization 212
b. Rereading orally 212
c. Discussing reasons for certain
behavior 212
d. Gaining insight from the story 213
Related Reading Activities
I . Vocabulary Building
a. Word meaning: seeing word re­
lationships 213
b. Phonetic analysis; variant
sounds of "c" and "g" 213-214
II. Comprehension and Study Skills
a. Classifying: identifying
characters 214
Language and Speech Activities
a. Dramatizing 215
Enrichment Activities
a. Stories to enjoy 215
214
Page Check (*-") 
Suggested activities in teacher's manual in when 
that shall he used________________________ Manual completed
"Kate and the Lena"
Objective 216
Vocabulary 216
Developing Readiness for Reading
a. Acquiring a background for the
story 216
b. Setting of purposes 216
Reading and Interpreting the Story
a. Silent reading; finding page,
paragraph and key-word refer­
ences 217
b. Interpreting feelings, using
words thatdescribe 217
c . Interpreting the author 1s mean­
ing 217
d. Discussing qualities of charac­
ter 217
Related Reading Activities
I. Vocabulary Building
a. Word enrichment: extending
concepts ■ 217-218
b. Word meaning: using multiple
meanings 218
c. Phonetic analysis: recognizing
sounds of "ough" 218
II. Comprehension and Study Skills
a. Writing summary sentences 218-219
Language and Speech Activities
a. Talking together 219
Enrichment Activities
a. Stories to enjoy 220
215
Suggested activities in teacher's manual 
that shall be used
Page
in
Manual
Check ( l_) 
when 
completed
"Robinson Crusoe's Story II
Obiective 220
Vocabulary 220
Developing Readiness for Enioyinq the 
Poem 220
Reading the Poem 221
"McCafferty's Sheep Play Ball"
Obiective 222
Vocabulary 222
Developing Readiness for Reading
a. Gaining a background for the 
story
b. Setting of purposes
222
222-223
Reading and Interpreting the Story
a. Reading silently: reading de­
tails in sequence
b. Creative reading; making in­
ferences
223
223
Related Reading Activities
I. Vocabulary Building
a. Word meaning: recognizing dif­
ferent meanings of words 224
b. Structural analysis; recog­
nizing "ship" and "ness" as 
suffixes 224
c. Phonetic analysis; recognizing
the consonant digraph "ch" 225
216
Page Check(✓) 
Suggested activities in teacher's manual in when 
that shall be used________________________ Manual completed
II. Comprehension and Study Skills
a. Checking accuracy of author's
statements 225
b. Finding main ideas of para­
graphs 225
c. Organizing events in sequence 225-226
Language and Speech Activities
a. Writing stories 226
"Elijah the Fishbite"
Obiective 227
Vocabulary 227
Developing Readiness for Reading
a. Acquiring a background for the
story 227-228
b. Setting of purposes 228
Reading and Interpreting the Story
a. Audience reading; summarizing
b . Interpreting words
c. Creative reading: making
inferences
d. Creative reading; drawing con 
elusions
Related Word Meanings
I. Vocabulary Building
a. Word meaning; recognizing
synonyms 229
b. Recognizing long vowels sounds
in unaccented syllables 229-230
c. Recognizing short vowel sounds
in unaccented syllables 230
II. Comprehension and Study Skills
a. Adjusting one's method of reading 230
b. Recognizing the main ideas of
pictures 230
c. Using encyclopedias; note taking 230-231
228
228
228
229
217
Suggested activities in teacher's 
that shall be used
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completed
Language and Speech Activities 
a. Talking together 231
"For Christmas"
Obiective 232
Vocabularv 232
Developing Readiness for Enioying 
Poem
the
232
Reading the Poem 232
Related Enrichment Activities 232-233
"Christmas on the Yukon" 
Obiective 233
Vocabulary 233
Developing Readiness for Reading
a. Building a background for the
story 233
b. Setting of purposes 233-234
Reading and Interpreting the Story
a. Reading silently; comparing 234
b. Reading orally; skimming to
find details 234
Related Reading Activities
I . Vocabulary Building
a. Word meaning: using multiple
meanings of a word 234
b. Structural analysis: forming
plurals 235
c. Recognizing "ed" as a syllable 235
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Suggested activities in teacher 1s manual in when 
that shall be used________________________ Manual completed
II. Comprehension and Study Skills
a. Organizing: completing a skele­
ton outline 235-236
Language and Speech Activities
a. Writing stories 236
Enrichment Activities
a. Art 237
Unit Evaluation
I. Vocabulary Test
II. Comprehension Test
III. Word Analysis Test
Helping the Individual Child (to be 
used only for children needing special 
help)
a . Word forms
b. Word analysis
c. Comprehension
d. Accuracy
e. Study skills
238-239
239-240
240-241
241
241-242
242-243 
243 
243
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ST. TAMMANY PARISH SCHOOLS
READING STUDYj 1964-65
PROBLEM: To study the effect of an individualized reading
program on achievement in reading.
Checklist for teachers showing activities completed when 
using the Ginn Basal Reading Program.
Teachers should check (*/) each activity as it has 
been completed by the class. The experimenter will collect 
each of the checklists after the entire unit has been com­
pleted by her children.
Sixth Grade 
Text: Wings to Adventure
Unit I 
Adventures in Living
"A Look at the Grand Champion"
Page
Suggested activities in teacher's manual in 
that shall be used Manual
Check (vO 
when 
completed
Obiective
Vocabulary
Developing Readiness for Reading
a. Gaining a background for the 
story
b. Setting up purposes for reading
a .
b.
c.
Reading and Interpreting the Story 
Reading silently 
Answering reading purposes 
Organizing the main ideas; 
recalling subordinate details 
Drawing conclusions from story 
details; rereading to prove 
points
67
68
69
69
70
70
70
70-71
2 2 0
Page Check (W'") 
Suggested activities in teacher's manual in when 
that shall be used________________________ Manual completed
Related Reading Activities
I. Vocabulary Building
a. Word meaning; recognizing
synonyms 71
II. Comprehension and Study Skills
a. Becoming acquainted with the
textbook 71-73
Enrichment Activities
a. Bulletin board 74
b. Research and reports 74
"A Gift from Confucius1
Obiective 75
Vocabulary 75
Developing Readiness for Reading
a. Becoming acquainted with story 
settings and characters 76-77
b. Setting purposes for reading 77
Reading and Interpreting the Story
a. Reading silently; recalling se­
quence of events
b. Realizing the purpose in read­
ying
c. Creative reading: interpreting 
and using ideas
d. Recognizing the purposes of 
italics
Related Reading Activities
I. Vocabulary Building
a. Word meaning: recognizing con­
text clues 78-79
b. Structural analysis: building
words that "tell how" 79
II. Comprehension and Study Skills
a. Locating information by skimming 79-80
b. Interpreting pictures accurately 80
77
78 
78 
78
2 2 1
Suggested activities in teacher1s manual 
that shall be used
Page
in
Manual
Check
when
completed
Lanauaae and Speech Activities
A. Telling original stories 80
b. Setting up standards: eval­
uating oral stories 81
"A Good Name"
Obiective 82
Vocabulary 82
Developing Readiness for Enioying the 
Poem 82
Reading and Interpreting the Poem 82-83
"The Lime Kiln"
Obiective 83
Vocabulary 83
Developing Readiness for Reading
a. Recalling personal experiences 84
b. Understanding the new words;
using picture clues to develop 
meaning 84
c. Setting a purpose for reading 84
Reading and Interpreting the Story
a. Reading silently; recalling 
sequence of events 85
b. Answering thought questions; 
drawing conclusions 85
c. Enriching imagery; understand­
ing similes 85
2 2 2
Page Check ( )  
Suggested activities in teacher's manual in when 
that shall be used________________________ Manual completed
Related Reading Activities 
I. Vocabulary Building
a. Word meaning: appreciating the
use of vivid words 85-86
b. Structural analysis; recognizing
compound words; knowing differ­
ent uses of the hyphen 86
II. Comprehension and Study Skills
a. Reviewing glossary and diction­
ary purposes and organization 87
b. Locating words in the glossary
quickly and accurately 87-88.
Enrichment Activities
a. Reference reading 89
"Blue Willow"
Objective 89
Vocabulary 89-90
Developing Readiness for Reading
a. Gaining a background of in­
formation 90
b. Introducing the radio play 91
c. Setting purposes for reading 91
Reading and Interpreting the Story
a. Reading silently; discussing
the script 91-92
b. Using the glossary to find
radio terms and their meanings 92
c. Discussing how to portray 
characters through the use of
the voice 92
d. Reading orally for tryouts 93
Related Reading Activities
I. Vocabulary Building
a. Phonetic analysis: reviewing
consonants 93-94
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II. Comprehension and Study Skills 
a. Summarizing the story plot 95
Enrichment Activities
a. Exhibit 96
"Abou Ben Adhem"
Obiective 97
Vocabulary 97
Developinq Readiness for Enioyinq the 
Poem 97
Readinq and Interpretinq the Poem 97
Related Enrichment Activities 98
Unit Evaluation
I . Vocabulary Test 
II. Comprehension Test 
III. Word-Analysis Test
99-100
100-102
102
Helpinq the Individual Child (to be used 
only for children needing special help)
a. Comprehension
b. Vocabulary building
c. Study Skills
102-103
103
103
-
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Sixth Grade 
Text: Wings to Adventure
Unit II 
Tall Tales
"Talk: A Tale from Africa"
Page Check (
Suggested activities in teacher's manual . in when 
that shall be used________________________ Manual completed
Objective 105
Vocabulary 105
Developing Readiness for Reading
a. Gaining a background for under­
standing the story 106
b. Setting purposes for reading 106
Reading and Interpreting the Story
a. Discussing the story 106-107
b. Reading silently in prepara­
tion for oral reading 107
c. Reading orally] discussing
interpretations 107
Related Reading Activities
I. Vocabulary Building
a. Phonetic analysis: pronouncing
key words for vowel sounds; re­ *
viewing vowels 107-109
II. Comprehension and Study Skills
a. Word meaning: finding word
meanings in the glossary 109
b. Understanding contrasts in
feeling 109-110
c. Arranging events in sequence 110
Language and Speech Activities
a. Telling tall tales 110-111
225
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Suggested activities in teacher's manual in when
that shall be used________________________ Manual completed
“Pecos Bill and His Bouncing Bride"
Obiective 112
Vocabulary 112
Developing Readiness for Reading
a. Gaining a background for reading
the new vocabulary 112-113
b. Setting purposes for reading 113
Reading and Interpreting the Story
a. Discussing the story, details 113-114
b. Preparing a retelling of the 
story by selecting the main 
ideas and listing them as
notes 114
Related Reading Activities
I. Vocabulary Building
a. Word meaning: discussing un­
usual expressions 114-115
b. Explaining colloquial and
humorous expressions 115
c. Determining which meaning of a 
word of multiple meanings is
used; using context clues 115-116
II. Comprehension and Study Skills
a. Creative reading: seeing cause-
and-effect relationships 116-117
"Pour Brays of a Donkey” 
Obiective 118
Vocabulary 119
Developing Readiness for Reading
a. Recognizing the unusual words
in the story 119
b. Setting purposes for reading 119-120
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that shall be used
Page Check 
in when 
Manual completed
Readincr and Interpretinq the Story
a. Discussing reactions to the
story 120
b. Preparing for oral reading;
reading by parts 120
Related Readinq Activities
I. Vocabulary Building
a. Word meaning: understanding
descriptive terms 120
b. Structural analysis: reviewing
rules of syllabication 120-121
c. Applying rules of syllabication
to new words 121
II. Comprehension and Study Skills
a. Organizing events in sequence 121
b. Finding evidence to support
opinions 121-122
c. Creative reading: making com­
parisons 122
Lanquaqe and Speech Activities
a. Pantomiming the story 122-123
Enrichment Activities
a. Art 123
"The Walrus and the Carpenter"
Obiective 123
Developinq Readiness for Eniovinq the
Poem 124
Readinq and Interpretinq the Poem 124-
"The Bee-man of Orn"
Obiective 126
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Suggested activities in teacher's manual in when 
that shall be used____________________  Manual completed
Vocabulary 126
Developing Readiness for Reading
a. Recognizing the new vocabulary 126
b. Setting purposes for reading 126
Reading and Interpreting the Story
a. Reading silently and discussing
the story
1. Pages 103-107 127
2. Pages 108-109 127
b. Creative reading: drawing con­
clusions 127-128
Related Reading Activities
I. Vocabulary Building
a. Word meaning: finding descrip­
tive words 128
b. Structural analysis: dividing
syllables at the end of lines 128
c. Phonetic analysis: reviewing
one-vowel words 128-129
II. Comprehension and Study Skills
a. Writing titles for story parts;
recognizing main ideas 129
Language and Speech Activities
a. Reviewing standards for oral
reading 129
"Herbert's Chemistry Set" 
Obiective 130
Vocabulary 130
Developing Readiness for Reading
a. Gaining background through
personal experience 131
b. Using the glossary 131
c. Previewing the new vocabulary 131-132
d. Setting purposes for reading 132
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that shall be used
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Readincr and Interpreting the Story
a. Supplying supporting details;
retelling the story 132
b. Skimming; selecting story parts 132
c. Discussing thought questions 133
Related Reading Activities 
I. Vocabulary Building
a. Structural analysis: recog­
nizing stems in words with 
affixes; reviewing prefixes
and suffixes 133
b . Alphabetizing
c. Using the glossary for word
133
information 
II. Comprehension and Study Skills
133-134
a. Completing an outline
b. Recognizing fact and fancy;
134
skimming 134
Enrichment Activities
a. Science Demonstration 135
Unit Evaluation
I. Vocabulary Test 137
II. Comprehension Test 137-138
III. Word Analysis Test 138-139
Helping the Individual Child (to be used
only for child needing special help)
a. Creative reading 139-140
b. Word analysis and diction­
ary skills 140
c. Comprehension and study skills 140-141
d. Oral reading 141
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Sixth Grade 
Text: Wings to Adventure
Unit III 
Animal Adventures
"Wild-Horse Roundups"
Page Check(V^) 
Suggested activities in teacher's manual in when 
that shall be used________________________ Manual completed
Obiective 143
Vocabulary 143
Developing Readiness for Reading
a. Talking about movie experiences 144
b. Recognizing new words in the new
vocabulary 144
c. Setting purposes for reading 144
Reading and Interpreting the Story
a. Reading silently and discussing
the story in parts 145
1. Pages 128-129 145
2. Pages 130-133 145
3. Pages 134-136 145
b. Reading orally 145
c. Creative reading: discussing
personal reactions to the story 
ideas 146
Related Reading Activities
I . Vocabulary Building
a. Word meaning: recognizing re­
lated meanings 146
b. Word analysis: interpreting
pronunciation symbols of new
words in lesson 146-147
c. Using phonetic attack on new
words; reviewing the rule for 
pronouncing double vowels 147
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II. Comprehension and Study Skills
a. Understanding the author's mean­
ing; interpreting descriptive 
phrases
b. Making inferences; recognizing 
cause-and-effeet relationships
c. Using an encyclopedia
147
148 
148
Language and Speech Activities
a. Making a movie of the story 149
Enrichment Activities
a. Social studies 149
"In the Days When the Cattle Ran "
Obiective 150
Vocabulary 150
Developing Readiness for Enioying the Poem 150
Reading and Interpreting the Poem • 150-151
"Nanook"
Obiective 152
Vocabulary 152
Developing Readiness for Reading
a. Gaining a background
b. Discussing the new vocabulary
c. Setting purposes for reading
152 
152-153
153
Reading and Interpreting the Story
a. Organizing the story for re­
telling; selecting the main 
idea and supporting details 153-154
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b. Skimming; reading to find proof 
for opinions 154
Related Readincr Activities 
I. Vocabulary Building
a. Word analysis: recognizing sounds
of "o" 154 
II. Comprehension and Study Skills
a. Creative reading: reading be­
tween the lines 154-155
b. Recalling details accurately; 
recognizing relevant ideas 155
c. Locating and comparing sources
of information 155-157
d. Reviewing the use of an index 157
Lancruacre and Speech Activities 
a. Dramatizing 158
Enrichment Activities
a. Handicraft
b . Geography
158
158
"The Brown Bear"
Obiective 159
Vocabulary 159
Developing Readiness for Enioying the 
Poem 159
Reading and Interpreting the Poem 159-160
"Carcaj the Wolverine"
Obiective 160
Vocabulary 160
Page Check ( \S) 
Suggested activities in teacher's manual in when
that shall be used________________________ Manual completed
Developing Readiness for Reading
a. Recognizing the new words and
gaining a background 161
b. Locating the story setting 161
c. Setting purposes for reading 161
Reading and Interpreting the Story
a. Reading silently 161-162
b. Reading orally 162
c. Creative reading: making
inferences 162
d. Explaining literary expressions 162
Related Reading Activities
I. Vocabulary Building
a. Word meaning: discriminating be­
tween words that look alike in 
form 162-163
II. Comprehension and Study Skills
a. Skimming the text to find in­
formation relating to a topic 163
b. Arranging facts in outline form;
selecting topics and sub-topics 163
c. Reviewing rules for building a
two-step outline 164
Language and Speech Activities
a. Writing a description 164
"Tembo in the Moss-draped Forest" 
Obiective 165
Vocabulary 165
Developing Readiness for Reading
a. Gaining a background 165-166
b. Recognizing new words 166
c. Setting purposes for reading 166
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Reading and Interpreting the Story
a. Taking notesj recalling main 
ideas 166
b. Creative reading: discussing 
thought questions; forming 
judgments 167
Related Reading Activities 
I . Vocabulary Building
a. Word meaning: recognizing 
synonyms 167
b. Skimming to find vivid expres­
sions 167
II. Comprehension and Study Skills 
a. Filling in an outline 168
b. Contrasting and comparing 168
Language and Speech Activities
a. Discussing personal experiences 168
Enrichment Activities 
a. Art 168-169
b. Social Studies 169
"The Tracks"
Obiective 169
Vocabulary 169
Developing Readiness for Enjoying the
Poem 169-170
Reading and Interpreting the Poem 170
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Suggested activities in teacher’s manual in when 
that shall be used_______________________ Manual completed
Unit Evaluation
I. Vocabulary Test
II. Comprehension Tests
III. Word Analysis Tests
Helping the Individual Child (to be used 
only for child needing special help)
a. Word recognition 176
b. Word meaning 176-177
c. Word analysis 177
d. Comprehension 177
172-173
173-175 
175
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Sixth Grade 
Text: Wings to Adventure
Unit IV‘
To Hold in Trust
"A Chant Out of Doors"
Suggested activities in teacher's 
that shall be used
manual
Page
in
Manual
Check( L  
when 
completed
Obiective 179
Vocabulary 179
Developing Readiness for Enioying 
Poem
the
179-180
Related Enrichment Activities 
a. First two paragraphs 180
"Beavers to the Rescue II
Obiective 181
Vocabulary 181
Developing Readiness for Reading 
a. Gaining a background for under-
standing the story 181-182
b. Using context to unlock meaning
of new words 182
c. Setting a purpose for reading 182
Reading and Interpreting the Story
a. Reading silently 182
b. Discussing and proving points 182-183
c. Reading dialogue orally] observ­
ing italics for emphasis 183
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Suggested activities_in teacher's manual in when 
that shall be used-________________  Manual completed
Related Reading Activities
I. Vocabulary Building
a. Word meaning: selecting the
meaning that fits the context 183-184
II. Comprehension and Study Skills
a. Charting the relationship of
ideas in a story 184-185
b. Making and answering questions
as an aid to retention 185
c. Using reference books - encyclo­
pedias; using the index 185-186
Language and Speech Activities
a. Discussing standards for
writing letters 186
b. Writing a letter 186
Enrichment Activities
a. Bulletin board: Pictures 187
"Behind the Fire Lines"
Obiective 188
Vocabulary 188
Developing Readiness for Reading
a. Gaining background through
vocabulary study 189
b. Setting a purpose for reading 189
Reading and Interpreting the Story
a. Recalling story details 190
1. Pages 188-191 190
2. Pages 192-194 190
3. Pages 194-197 190
4. Pages 198-202 190
b. Interpreting character 190
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Suggested activities in teacher's manual in when 
that shall toe used________________________ Manual completed
Related Reading Activities 
I. Vocabulary Building *
a. Word meaning: recognizing
varied expressions; action
words 190-191
b. Structural analysis: recog­
nizing how words are derived;
the suffix "ation" 191
c. Recognizing "ic" at the end of
words 191-192
II. Comprehension and Study Skills
a. Understanding sequence of events
in a story 192
b. Appreciating vivid expression;
skimming 192-193
c. Taking notes for reports 193
Language and Speech Activities
a. Planning a dramatic reading 193-194
b. Developing a standard for
judging dramatic reading 194-195
"Water and the Land"
Objective 195
Vocabulary 195
Developing Readiness for Reading
a. '. Gaining background for under­
standing the story 196
b. Becoming acquainted with new
words 196
c. Setting a purpose for reading 196
Reading and Interpreting the Story
a. Using a study guide in reading;
-finding key expressions in a 
paragraph 196-197
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Related Readincr Activities 
I. Vocabulary Building
a. Word analysis: recognizing 
dictionary pronunciations 197
II. Comprehension and Study Skills 
a. Reaching conclusions from 
evidence 198-199
Language and Speech Activities 
a. Conducting a meeting 200-201
"The House that Stayed II
Obiective 202
Vocabulary 202
Developing Readiness for Reading
a. Discussing personal experiences 
related to the story 202-203
b. Setting purposes for reading 203
c. Becoming acquainted with words 
and phrases 203-204
Reading and Interpreting the Storv
a. Reading silently and discus­
sing thought questions 204-205
b. Analyzing and discussing the 
story 205
Related Reading Activities 
I. Vocabulary Building
a. Word meaning: recognizing 
synonyms 205
b. Word analysis: recognizing 
the effect of accent on vowel 
sound 206
c. Recognizing vowel differences 
in words 206
d. Structural analysis: recog­
nizing the prefix "con" 206
239
Page Check (*•**)
Suggested activities in teacher's manual in when
that shall be used Manual completed
II. Comprehension and Study Skills
a. Creative reading; recognizing
character traits 207
Language and Speech Activities
a. Making speeches 207-208
Unit Evaluation
I. Vocabulary Test 210-211
IX. Comprehension Test 211-212
III. Word Analysis Test 212-213
Helping the Individual Child (to be used 
only for children needing special help)
a. Work-type study skills 213-215
b. Comprehension 215
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Sixth Grade 
Text: Wings to Adventure
Unit V 
Days of Long Ago
"The Picture in the Window"
Page Check (is) 
Suggested activities in teacher's manual in when
that shall be used________________________ Manual completed
Objective 217
Vocabulary 217
Developing Readiness for Reading
a. Becoming acquainted with the new 
vocabulary 218
b. Gaining a background for under­
standing the story 218-219
c. Setting purposes for reading 219
Reading and Interpreting the Story . ■
a. Reading silently and discus­
sing the story 219
1. Pages 230-231 219
2. Pages 232-234 219
3. Pages 235-237 219
4. Pages 238-240 219
5. Pages 240-242 219-220
b. Creative reading: making in­
ferences 220
Related Reading Activities
I. Vocabulary Building
a. Word meaning; phonetic analysis;
using the glossary 220-221
II. Comprehension and Study Skills
a. Understanding the meaning of a 
"series" of words and phrases 222
b. Using the card catalogue 222-223
Enrichment Activities
a. Exhibit 224
b. Art 224
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Suggested activities in teacher's manual in when
that shall be used_______________________ Manual completed
"Rivers for Washington"
Objective 224
Vocabulary 225
Developing Readiness for Reading
a. Discussing the historical back­
ground of the story 225-226
b. Setting purposes for reading 226
Reading and Interpreting the Story
a. Reading silently 226
b. Devising questions to aid in
recalling the story details 226
Related Reading Activities 
I. Vocabulary Building
a. Using the glossary: pronouncing
proper words 227
b. Word meaning: matching words
and definitions 227-228
c. Structural analysis: recog­
nizing stem words in affixed 
forms; reviewing prefixes and 
suffixes 228-229
II. Comprehension and Study Skills
a. Skimming; proving points about
story characters 22 9
b. Using a history index; locating
information 2 29-230
Language and Speech Activities
a. Using imagination in telling
stories 231
Enrichment Activities
a. Making a frieze 231
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Suggested activities in teacher1s manual in when
that shall be used________________________ Manual completed
"The Rivers Remember"
Objective 233
Vocabulary 233
Developing Readiness for Enjoying the
Poem 233
Reading and Interpreting the Poem 233-234
"Lonnie 1s Landing"
Objective 234
Vocabulary 234
Developing Readiness for Reading
a. Locating the setting of the
story 235
b. Overviewing important place
names in the new vocabulary 235
c. Setting purposes for reading 235-236
Reading and Interpreting the Story
a. Reading silently and answering 
written questions 236
b. Relating story to personal ex­
periences 236
c. Rereading orally to prove points; 
making inferences 236-237
Related Reading Activities
I. Vocabulary Building
a. Word meaning: understanding
action words 237-238
b. Word meaning: using homonyms 238-239
c. Structural analysis: recog­
nizing stem words 239
243
Suggested activities in teacher 1s manual 
that shall be used
Page
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II. Comprehension and Study Skills
a. Understanding colloquial speech; 
skimming
b. Gaining a time sense necessary 
to comprehension
239-241
241
Language and Speech Activities
a. Discussing present-day collo­
quial expressions 241-243
"The Wilderness is Tamed"
Obiective 244
Vocabulary 244
Developing Readiness for Enioving the 
Poem 244
Reading and Interpreting the Poem 244
"Spilled Berries"
Obiective 245
Vocabulary 245
Developing Readiness for Readincr
a. Overviewing the story back­
ground and vocabulary
b. Setting a purpose for reading
246
246
Readina and Interpreting the Story
a. Reading silently
b. Discussing the story
c. Discussing the author's style
d. Reading orally
246 
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Suggested activities in teacher's manual in when 
that shall be used________________________ Manual completed
Related Reading Activities
I. Vocabulary Building
a. Word analysis: recognizing
phonetic parts of words in
new vocabulary 247-248
b. Reviewing silent "h" 248
c. Structural analysis: observing
structural changes 248
d. Observing how words are derived
from foreign roots 248-249
II. Comprehension and Study Skills
a. Creative reading: drawing
conclusions 249
Enrichment Activities
a. Art 250
"Two Logs Crossing"
Obiective 250
Vocabulary 250
Developing Readiness for Reading
a. Becoming acquainted with the
story setting 251
b. Setting purposes for reading 251
c. Learning the new vocabulary 251
Reading and Interpreting the Story
a. Reading silently 251
b. Interpreting the story 252
c. Judging character qualities; 
organizing around a specific 
problem 252
d. Discussing the author's style; 
reacting to the story 252-253
Related Reading Activities
I. Vocabulary Building
a. Word meaning: using the
glossary 253
b. Using a dictionary to check word 
analysis and word meanings 253
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Suggested activities in teacher1s manual in when 
that shall be used________________________ Manual completed
II. Comprehension and Study Skills
a. Locating comparisons; inter­
preting idiomatic expressions 253-254
b. Realizing the time sequence of 
events 254
Enrichment Activities
a. The frieze 255-256
Unit Evaluation
I. Culminating Activities 256-258
II. Vocabulary Test 258-259
III. Word Analysis Test 259-260
IV. Comprehension Test 260-262
Helpincr the Individual Child (to be used 
only for children needing special help)
a. Structural analysis: Prefixes3
Suffixes., and stems 262
b. Phonetic analysis 262
c. Directions 262
d. Glossary practice 263
e. Comprehension 263
APPENDIX N
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APPENDIX N
ST. TAMMANY PARISH SCHOOL BOARD
COVINGTON, LOUISIANA
Reading Study, 1964-65
August 1, 1964
Certain elementary schools in St. Tammany Parish will 
participate in a Reading Study that is to be conducted dur­
ing the first semester of the school session, 1964-65. All 
fourth, fifth and sixth grade teachers in these schools 
will be involved in this study and are hereby requested to
give their full cooperation to the person conducting the
study.
The major purpose of the study is to determine the 
effect of the Science Research Associates Reading Labora­
tory on reading achievement in the intermediate grades.
There will be a control group and an experimental
group involved in the study. This is to notify you that
you will be in the ___________  group. The teachers in the
control group will use materials in the Ginn and Company 
Teacher's Manual and will follow suggested activities in 
the manual. We urge you to study the Ginn and Company 
Teacher's Manual and textbook for your grade and become 
thoroughly familiar with it. The teachers in the experi­
mental group will follow the program as outlined in the 
Ginn and Company Teacher's Manual part of each week and 
will use materials in the Science Research Associates Read­
ing Laboratory for part of each week. If you are in the 
experimental group, please become familiar with the Ginn 
and Company Teacher's Manual and textbook and manual and 
materials for the Science Research Associates Reading Labora­
tory .
There will be a meeting of all teachers working in the 
control group at 1:30 P.M. on Wednesday, August 26, 1964, 
at the St. Tammany Parish School Board Office.
All teachers working in the experimental group will 
meet at the St. Tammany Parish School Board Office on 
Thursday, August 27, 1964, at 1:30 P.M.
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These meetings are called on dates that have been as­
signed for preschool meetings in your school by the St. 
Tammany Parish School Board. Your:principal has agreed' to 
your attendance at the above meetings.
An explanation of the entire study will be made at 
these meetings. We shall be prepared to answer any ques­
tions concerning your responsibility in making this a very 
worthwhile,reliable study.
Your cooperation in this matter is deeply appreciated.
Your truly,
/S/ Clea E. Parker
CLEA E. PARKER 
Supervisor of Instruction
CEP:ep
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APPENDIX O
ST. TAMMANY PARISH SCHOOLS
READING STUDY, 1964-65
PROBLEM: To study the effect of an individualized reading program on achievement
in reading.
SCHEDULE TO BE FOLLOWED BY EXPERIMENTAL TEACHERS
1. Each week that children attend school for the five day period the Basal 
Reading Program of Ginn and Company will be used on Monday, Tuesday,
and Wednesday, and materials of Science Research Associates Reading
Laboratory will be used on Thursday and Friday.
2. Each week in which the children attend school for only four days, the
Basal Reading Program will be used for two days and the SRA Reading Pro­
gram will be used for two days.
3. The following schedule is to be adhered to:
September 3-4-8 ..................  Intelligence Tests Administered
September 9-10-11 ................  Achievement Tests Administered
September 7-11 ..................  Period of readiness
September 14 ....................  Program begins
September 14-15-16 ..............  Ginn Basal Reading Program
September 17-18 ..................  SRA Reading Program
September 21-22-23 . .............  Ginn Basal Reading Program
September 24-25 ..................  SRA Reading Program
September 28-29 ...................  Ginn Basal Reading Program
September 30 ..................... SRA Reading Program
October 1 ......................... SRA Reading Program
October 5-6-7 ..................... Ginn Basal Reading Program
October 8-9 ....................... SRA Reading Program
October 12-13-14 ................  Ginn Basal Reading Program 250
SCHEDULE TO BE FOLLOWED BY
October 15-16 . . 
October 19-20 - . 
October 21-22 . . 
October 26-27-28 
October 29-30 . . 
November 2-3-4 
November 5-6 . .
November 9-10 . . 
November 12-13 
November 16-17-18 
November 19-20 
November 30 . . . 
December 1-2 . .
December 3-4 . .
December 7-8-9 
December 10,-11 
December 14-15-16 
December 17-18 
January 4-5-6 
January 7-8 .. . 
January 11-12-13 
January 14-15 . . 
January 18-19-20 
January 21-22 . . 
January 25-26 . . 
January 27-28-29
EXPERIMENTAL TEACHERS (continued)
SRA Reading Program 
Ginn Basal Reading Program 
SRA Reading Program 
Ginn Basal Reading Program 
SRA Reading Program 
Ginn Basal Reading Program 
SRA Reading Program 
Ginn Basal Reading Program 
SRA Reading Program 
Ginn Basal Reading Program 
SRA Reading Program 
Ginn Basal Reading Program 
Ginn Basal Reading Program 
SRA Reading Laboratory 
Ginn Basal Reading Program 
SRA Reading Laboratory 
Ginn Basal Reading Program 
SRA Reading Laboratory 
Ginn Basal Reading Program 
SRA Reading Laboratory 
Ginn Basal Reading Program 
SRA Reading Laboratory 
Ginn Basal Reading Program 
SRA Reading Laboratory 
Ginn Basal Reading Program 
Final Achievement Test 
Administered
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(DUE AT THE END OF EACH MONTH)
APPENDIX P
ST. TAMMANY PARISH SCHOOLS 
READING STUDYj 1964-65
PROBLEM: To study the effect of an individualized reading program on achievement in
reading.
PRINCIPAL'S REPORT ON OBSERVATION OF TEACHERS: Principal__________ School
Date of Observation Teacher Observed
Experimental or 
Control Group
Materials Used 
by Teacher
Length of 
Visit
1.
2.
3.
4.
5.
6.
7.
8.
9.
10.
11.
12.
13.
14. >
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APPENDIX Q
ST. TAMMANY PARISH SCHOOLS
READING STUDY, 1964-65
PROBLEM: To study the effect of an individualized reading program on achievement in
reading.
REPORT ON OBSERVATION OF TEACHERS BY SUPERVISOR OF INSTRUCTION 
Supervisor___________________________________ School___________________________________
Date of Observation Teacher Observed
Experimental or 
Control Group
Materials Used 
by Teacher
Length of 
Visit
1.
2.
3.
4.
5.
6.
7.
8.
9. •
10.
11.
12.
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APPENDIX R
ST. TAMMANY PARISH SCHOOLS
READING STUDYj 1964-65
PROBLEM: To study the effect of an individualized reading program on achievement
in reading
SCHEDULE FOR INTELLIGENCE TESTS
SCHOOL DATE STARTING TIME TEST ADMINISTRATOR
Covington Elementary Sept. 3, 1964 8:45 A.M. Clea E. Parker
Covington Jr. High Sept. 3,, 1964 8:45 A.M. Mary Ellen Armitage
Fifth Ward Jr. High Sept. 4, 1964 8:45 A.M. Clea E. Parker
Folsom Jr. High Sept. 4, 1964 8:45 A.M. ' Mary Ellen Armitage
Lee Road Consolidated Sept. 4 3 1964 8:45 A.M. Richard R. Clanton
Lyon Elementary Sept. 8, 1964 8:45 A.M. Mary Ellen Armitage
Mandeville High Sept. 8, 1964 8:45 A.M. Clea E. Parker
Abita Springs.Elementary Sept. 8j 1964 8:45 A.M. Richard R. Clanton
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APPENDIX S
ST. TAMMANY PARISH SCHOOLS
READING STUDY, 1964-65
PROBLEM: To study the effect of an individualized reading program on achievement
in reading
SCHEDULE FOR READING ACHIEVEMENT TESTS
SCHOOL
DATE 
FIRST TEST
STARTING
TIME
I
DATE
SECOND TEST
STARTING
TIME TEST ADMINISTRATOR
Covington Ele­
mentary Sept. 9, 1964 8:45 A.M. Jan. 27, 1965 8:45 A.M. Clea E. Parker
Covington Jr. 
High Sept. 9, 1964 8:45 A.M. Jan. 27, 1965 8:45 A.M. Mary Ellen Armitage
Fifth Ward 
Jr. High Sept. 10, 1964 8:45 A.M. Jan. 28, 1965 8:45 A.M. Clea E. Parker
Folsom Jr. 
High Sept.10, 1964 8:45 A.M. Jan. 28, 1965 8:45 A.M. Mary Ellen Armitage
Lee Road Con­
solidated Sept. 10, 1964 8:45 A.M. Jan. 28, 1965 8:45 A.M. Richard R. Clanton
Lyon Ele­
mentary Sept. 11, 1964 8:45 A.M. Jan. 29, 1965 8:45 A.M. Mary Ellen Armitage
Mandeville
High Sept. 11,, 1964 8:45 A.M. Jan. 29, 1965 8:45 A.M. Clea E. Parker
Abita Springs 
Elementary Sept.11, 1964 8:45 A.M. Jan. 29, 1965 8:45 A.M. Richard R. Clanton
1
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